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Viéieni Ctendri,

otevirte sbornik pfispévkii ze setkani partnerské sit¢ TTnet CR Ménici se role vzdélavatelii v odbor-
ném a celoZivotnim vzdéldvdni. Setkdni bylo spojeno s mezindrodni konferenci Crossing Boundaries:
The multiple roles of trainers and teachers in vocational education and training. Ptispévky, které byly
predneseny v angli¢ting, jsou ve sborniku ponechdny v pivodnim znéni, pouze doplnény abstrak-
tem v Cestiné.

Obé¢ akce se konaly ve dnech 13. a7 15. fijna v konferenénim centru Skolniho lesntho podniku
Ceské zemédélské univerzity v Kostelci nad Cernymi lesy. Organizdtorem setkdni partnerské sité
byl Néarodn{ tstav odborného vzdéldvini ve spoluprici s prazskou pobockou Ceské pedagogické
spolenosti, za finanéni podpory MSMT CR. Mezindrodn{ konference byla potddina Institutem
Technik und Bildung Univerzity Brémy (Némecko) v ramci sit¢ Network of Trainers in Europe.

Obou akei se zacastnili zdstupci mezindrodni sité¢ Network of Trainers in Europe, evropskych univer-
zit, Ndrodniho ustavu odborného vzdéldvani, vysokych skol pfipravujicich ucitele odbornych
predmétt a odborné piipravy, zéstupci Ceské $kolni inspekce, Nérodni agentury pro evropské pro-
gramy, zafizeni pro dal$i vzdéldvani pedagogickych pracovnikd, podnika a stfednich odbornych
skol a ucilist.

Jedndni konference poskytlo prostor pro sdileni aktudlnich zkusenosti s ménicimi se rolemi uciteld,
lektort a dalsich vzdélavatelt v rdmci odborného vzdélavani. Ptispévky z konference prednesli a
zpracovali do sborniku vysokoskolsti pedagogové, keeti po didaktické strénce pripravuji ucitele od-
bornych predmétt a odborného vycviku, lektofi, tutofi a dal$i pracovnici v odborném vzdéldvini a
ptipravé. Ve sborniku najdete prispévky zabyvajici se pocdte¢nim a dal$im vzdéldvinim ucitelt i
piispévky tykajici se vzdéldvani a vychovy v odborném skolstvi z jiného pohledu.

Crendf, ktery vénuje sviij ¢as viem publikovanym piispévkam, bude jisté prekvapen §iif témat a
problémd, kterym se jednotlivi autofi vénovali. Doufdm, Ze tento sbornik bude dal$im z dulezitych
piispévki k rozvoji sttedniho odborného vzdéldvani.

Ing. Hana Cihikov4, Ph.D.
koordindtor partnerstvi TTnet CR



Projekt Leonardo da Vinci F@do for All

Hana Cmakalova

Abstrake: Projekt Leonardo da Vinci F@do for All (2009-2011), koordindtor: ISQ (Instituto de soldadura e qualidade) Portugal-

sko, partnerské zemé: Irsko, Ceskd republika a Rumunsko. Cilem projektu je implementace atraktivniho procesu ucent pro znevy-

hodnéné osoby (i rizikové skupiny prostiednictvim e-learningu.

Klicovd slova: metodika, znevihodnéné skupiny, distanéni uleni, e-learning, blended learning.
Abstract: The F@do for All Project (LdV programme) has been under way in 2009-2011. Coordinator of the project: 1SQ (The

Institute of Welding and Quality). Partner countries: Ireland, the Czech Republic and Romania. The aim of the project is to im-
plement an attractive learning process intended for both disadvantaged persons and groups at risk through e-learning.

Keywords: methodology, groups at risk, distance learning, e-learning, blended learning.

Uvod
Projekt Leonardo da Vinci E-learning for All
(E-learning pro vSechny) je koordinovin portugalskou
organizaci Instituto de Soldadura e Qualidade (doslova
pielozeno Ustav svafovani a kvality, jeho zdbér je vsak
mnohem $ir$i). Projekt je zaméfen na vybudovdni sité
v kazdé z partnerskych zemf: v Irsku, Ceské republice a
Rumunsku. Ukolem sité bude implementace atraktiv-
niho procesu uéeni pro znevyhodnéné osoby ¢i rizikové
skupiny. Cilem projektu je:

» piedat metodiku F@do ucitelim a lektoram, karié-
rovym poradcim a expertim v oblasti odborného
vzdelavini kazdé z partnerskych zemi prostfednictvim
vzdéldvaciho kursu a diskusi u kulatého stolu;

®* propagovat a $ifit tuto metodiku mezi ndrodnimi a
mezindrodnimi experty v oblasti odborného vzdéldvani
a piislu$nymi politickymi ¢initeli.

Metodika F@do ma zvysit motivaci, profesni do-
vednosti a kompetence znevyhodnénych osob tak, aby
se zvysila jejich uplatnitelnost na trhu prace. Zaméte-
ni na tuto cilovou skupinu naddle ztstévd jednim
z hlavnich tkolu politiky v oblasti odborné ptipravy a
kvalifikaci v Evropé, protoze jen 9,7 % pracovnich sil
prochdzi vzdéldvinim v rdmci celoZivotniho uceni.
Odhaduje se, ze tento podil je mensi nez 1% v riziko-
vych skupindch populace s vysokym podilem pred-
¢asnych odchodii ze $kolniho vzdéldvéni a s nedosta-
te¢nou motivaci.

Organizace, cilové skupiny a vystupy projektu

Projekt je realizovdn ve dvou zdkladnich etapéch:

* V prvni etapé se budou skolit uditelé a lektofi
v oblasti modeld, ndstroji a mechanismt smétujicich
k motivovini ¢lent cilové skupiny a predev$im zpu-
sob, jak je udrzet ve vzdéldvani. Je tfeba podporovat
zvy$ovéni jejich sebetcty, sebediivéry a kreativity.

* Ve druhé etapé bude metodika F@do vyuzivina a
$ifena v ndrodnim i mezindrodnim kontextu.

Projekt je zaméfen na pedagogické pracovniky
v oblasti odborné pfipravy (mistry, animdtory, ucitele,
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tutory, pedagogické koordindtory a zprostfedkovatele
znalosti), vedouci a osoby ve vysoce kvalifikovanych
funkcich v podnicich/organizacich a jiné profesiondly,
keeti poskytuji podporu v profesni ptipravé a zalleno-
vani (socidlni medidtofi, asistenti socidlnich sluzeb,
psychologové a aktéfi mistniho rozvoje).

Dlouhodobymi beneficienty budou osoby bez kvali-
fikace ¢i s nizkou kvalifikaci (zeny, mladi lidé predéas-
né opoustéjici skolu), které chtéji mit moznost dosdh-
nout $ir$i kvalifikace obohacené e-learningovou meto-
dikou F@do. Prospéch vsak budou mit i firmy a Gizem-
ni pravni subjekty chtgjici vyuzivat lep$i sluzby vyko-
ndvané odborniky, ktefi disponuji profesnimi doved-
nostmi a znalostmi a jsou vysoce motivovani.

Hlavnim produktem, ktery je v rdmci projektu pre-
nasen do partnerskych zemi, je metodicky manudl. Je to
prakticky zdroj informaci pro zainteresované strany,
které jsou zapojeny do kazdodenniho plénovéni a vyvi-
jeni strategii pfi implementaci e-learningovych feseni.
Muze vsak byt pouzit i jako prostiedek pro ziskdvani
socidlnich a profesnich dovednosti ve vztahu k integra-
ci & socidlni inkluzi vyloucenych skupin ¢i skupin,
u nichz riziko vylouéeni hrozi.

Metodika distan¢niho udeni, kterou je tieba zvolit
pii prdci se socidlné slabymi skupinami, by méla byt
zalozena na smiSeném systému uceni neboli blended
learning (b-learning), tzn. na spojovani vyhod distan¢-
niho udeni s piipravou tvafi v tvarf (face-to-face). Tento
model muze podle vhodnosti pro dany ptipad a okol-
nosti zahrnovat asynchronni, synchronni, face-to-face a
outdoorové metody vzdéldvini. Je pak dulezité jasné
vymezit jejich hodinové dotace, pficemz musime vzit
v tvahu druh obsahii u¢eni a cild, jichz md byt dosaze-
no. Stejné dulezité je v této fazi vymezit nejvhodnéjsi
kandly komunikace mezi zainteresovanymi stranami
s cilem identifikovat nejefektivnéj$i metody komunika-
ce (mezi jinymi napiiklad telefon, e-mail, diskusni
férum, chat).



Metodicky manual

Struktura merodického manudlu je velmi pragmatickd,
zalozend na péti hlavnich slozkdch cyklu vzdélavéni:
diagndze, projektovdni, implementaci, evaluaci a pfe-
nositelnosti. Hlavni myslenkou metodického manudlu je
skutecnost, ze v kontextu spole¢nosti zalozené na zna-
lostech je nezbytné a podstatné vytvorit podminky pro
to, aby vyznamn4 &ést populace mohla prochézet celo-
zivotnim ucenim pomoci pruznéjsich systémut vzdéld-
véni, [épe prizpisobenych potencidlu ucicich se a jejich
skute¢nym potiebdm i dosazitelnosti vzdéldvani pro né.

V rdmci tohoto scéndfe je vhodné implementovat
distan¢ni systém vzdéldvani zaloZeny na e-learningu.
V tomto procesu je velmi dalezité aktivni zapojeni jiz
existujicich instituci do podpory cilovych skupin. Z3-
mérem je Cerpat ze zdroji a organizacnich siti, které jiz
lokdlné existuji, a vyuzit vztahd, keeré byly vytvofeny
mezi profesiondlnim systémem vzdéldvini a mistnim
obyvatelstvem. Lokdlnimi institucemi vzdéldvani pra-
cujicimi s témito cilovymi skupinami jsou centra za-
méstnanosti 2 odborného vzdélavani, lokaln{ instituce
jako komunitni sdruzeni nebo sousedské kluby, ne-
vlddn{ organizace, soukromé socidlni instituce, firmy se
sidlem v dané oblasti, radnice a dalsi. Pro implementa-
ci metodiky je zdsadni zarulit v misté existenci ade-
kvdtnich lokélnich

k internetu (adekvatné vybavenych poéitadi, sluchdtky,

zdroji: stfedisek  pristupu
tiskdrnami, specifickym softwarem atd.), jakoz i do-
stupnost potiebnych lidskych zdrojii (napf. technik
pracujicich jako lokdlni zprostfedkovatelé), které jsou
schopny spolupracovat pfi vybéru ucicich se a jejich
sledovéni/mentoringu v pribéhu celého vzdélavani.
Cilem je pomoci prosazovat a implementovat pou-
tavé a pruzné kontexty vzdéldvini, podporované mode-
ly smiSeného uceni (b-learning) ptizpisobenymi indi-
vidudlnim potfebdm kazdého, a tim umoznit osobdm
s nizkymi akademickymi a odbornymi kvalifikacemi
Ucastnit se v mistnim prostiedi celoZivotntho uéeni.
Celozivotni uceni snizuje miru informaéniho vyloude-
ni, jez je obvykle charakeeristické pro tuto populaci.
E-learningové modely jsou anticipa¢né vnimdny
jako ndstroj socidlni inkluze, i kdyz v nékterych lokali-
tich mohou byt potize s dostupnosti zdroju, zejména
lokédlnich. Reseni, jez zde predkliddme, nepfedstavuji
ndrtst nékladi na vzdéldvdni, nybrz jsou zaloZena na
optimalizaci jiz existujicich lokdlnich zdroju.
Hlavni slozky cyklu vzdéldvini
Hlavni slozky cyklu vzdélavani jsou diagnostika, pro-
jektovédni, implementace, evaluace a pfenositelnost.
Diagnostika potieb vzdélavani je proces sbéru dat
s cilem identifikace soucasné situace cilové skupiny a

jinych relevantnich zainteresovanych stran v procesu
vzdéldvani (napf. firmy, lokdlni organizace, strategie ¢i
rozvojové cile vztahujici se k existujicim kvalifika¢nim
trovnim atd.). To povede k analyze pro vyhodnoceni,
zda je zde ,dira“ mezi existujicimi a Zddoucimi kompe-
tencemi a znalostmi. V této fézi je klicové vymezit
cilovou skupinu, potencidl mistnich siti a pracovni
ptilezitosti v dané tGzemni oblasti k identifikaci nej-
vhodnéjsich oblasti vzdéldvani.

Z tohoto hlediska lze identifikovat, zda je néjaké
vzdelivini nutné, jaky druh vzdélavini je vhodny a
v jakém kontextu miize byt rozvijen. Pokud jde o druh
vzdélavini, zahrnujeme sem face-to-face i distan¢ni
ucebni metodiky nebo smiSené systémy, které jsou ve
vétsing pripadi nejvhodnéjsi).

Faze projektovdni zahrnuje bezpocet otdzek, které je
tieba brdt v ivahu, i to, jak feSit a implementovat pro-
ces. Ucici se i lektor/tutor vymezuji pldny lekei a me-
todiky spojené s aktivitami sebefizeného udenti, vybiraji
e-learningovou platformu, jiz md byt pouzito, a néstro-
je komunikace, jez maji byt aplikovdny (diskusni f6-
rum, e-mail atd.), vymezuji nejvhodnéjsi didakticky
materidl, ktery je tfeba vyvinout (virtudlni setkdni,
manudl, sumdfe, glosif atd.), rozhoduji o tom, jaké
multimedidlni zdroje mohou a maji byt pouzity a zda
zahrnout zdroje didaktickych her. Uc¢ebni cesta jednot-
livetr (pedagogické predbézné vymezeni cesty) by méla
byt plédnovdna co nejdfive, aby byla zajisténa vétsi
pruznost. Dulezité je, ze veskeré strukturovani kursu
za¢ind s Gzemnim a ekonomickym hodnocenim po-
tieb, vcetné lokdlnich organizaci a jednotlivea. To
znamend, ze ve fdzi koncepce musi byt brdn v tvahu
regiondlni i obchodni profil, socidlni a ucebni profil
kazdého jednotlivce.

Ve fazi implementace se zamétujeme na monitorovi-
ni Gcasti ucicich se v navrzenych aktivitdch pomoci
existujicich ndstroju pro sledovani (které funguji jen
v pfipad¢, jsou-li obsahy vyvinuty v souladu s vyse
zminénymi standardy) a na konsolidaci hodin a zpét-
nou vazbu od lektort (v pfipadé tutorovaného vzdéls-
véni). Kdykoli se objevi néjakd odchylka od ucebni
cesty, ndstroje by mély indikovat potfebu intervence ze
strany pedagogického tymu. Podpora procest vzdéld-
véni, napt. logistika, by také méla byt pfesné stanovena
internimi procesy. Toto sledovdni procesu uceni zaru-
¢uje Ucast uéicich se na vzdéldvacim kursu, vyustujici
v niz$f miru studijni Gmrtnosti a vys$$i miru retence.

Jakdkoli akce vzdélavani vyzaduje evaluaci véetné
evaluace cilti. Evaluovdni mohou byt u¢ici se (znalosti),
kvalita vzdéldvani (metodika, lektofi atd.) a také dopad
vzdelavini (pfidand hodnota vzdélévani pro dosazeni
firemnich a osobnich cila: valorizace lidi a jejich kom-
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petenci, zaclenéni na trhu préce, zlepseni kvality jejich
Zivota atd.).

Vsechny fize cyklu vzdélavdni musi byt vzdjemné
propojeny prifezové a navdzdny od poc¢itku programu.
Napftiklad diagnostickd fize je vymezena cili a metodi-
kami, které by mély navazovat na vymezeni strategie
pro potfebu evaluace. Jaké ndstroje jsou nejvhodnéjsi?
Jaka evaluadni kritéria a jaké parametry by mély byt
pouzity a v jakém bodé v ¢ase by se evaluace méla ko-
nat? Jiné, neméné dulezité aspekty jsou, kdo evaluuje a
co délat s vysledky, at pozitivnimi ¢i negativnimi.

Prenvsitelnost je velmi dulezitd slozka pii vytvéfeni
komunika¢nich a diseminac¢nich cest kursu vzdéldvani
se zfetelem k zajisténi kontinuity pouzivdni Gspésnych
intervenci. Jde tu o proces vyvijeni méfitek a modela
dobré praxe.

Uvézime-li, Ze proces projektovéni a vyvijeni speci-
fickych zdroju pro distan¢ni uceni je nakladny, je tfeba
vyhleddvat instituce, které jiz vyvinuly podobné, pre-
nositelné a adaptovatelné materidly pro piipravu.
Eventudlné muzeme téz uvazovat o proddvini svych
vlastnich produktd a sluzeb jinym institucim. Pfenosi-
telnost lze chdpat jako proces aktivit zaméfenych na

pfenos ,novych® feseni, obvykle vyklddany jako vytvé-
feni ,,novych® sluzeb, produktt, procedur, a oznacova-
ny pak jako pfenos inovaci.
Zavéry
Jak jiz bylo fe¢eno, obecnym cilem projektu je pfenos
metodiky F@do do partnerskych zemi. Tato metodika
je zaloZena na zvySeni motivace, profesnich dovednosti
a kompetenci znevyhodnénych jedinct s cilem zvysit
jejich zaméstnatelnost na trhu price. Projeke byl zpra-
covan na ndrodni drovni v Portugalsku v rdmci projek-
tu EQUAL a ziskal nékolik ocenéni na evropské trovni
za svij inovativni pfistup k pfipravé znevyhodnénych
lidi s podporou siti zaloZzenych na mistni Grovni.

V soulasné dobé dochdzi v partnerskych zemich
k siteni metodiky F@do a jejich produktd mezi experty
v ndrodnim odborném vzdéldvani, neziskovych organi-
zacich, vefejnych organizaci atd.

Kontakt:

Mgr. Hana Cmakalovd
Educational Association, o. s. Praha
E-mail: hanacmakalova@centrum.cz

Pohlad na zmeny roli uitela na Slovensku

Zdenka Halaburkové

Abstrakt: Autorka sa v prispevku zaoberd rolami ulitela a ich zmenami po prijati novej legislativy na Slovensku. Autorka sa neza-

oberd iba rolami ucitela priamo vo vyucovacom procese, ale aj mimo neho.

Kliicové slovd: ulitel, ucitelskd rola, reforma, legislativa.

Abstract: Teachers’ roles and their changes as consequences of passing new laws in Slovakia are described in the paper. They are
considered not only the roles in instruction process, but out of instruction as well.

Keywords: teacher, teacher’ role, education reform, legislation.

Uvod

Vyrazny rozvoj vedy, techniky a vyrobnych technolégii
v poslednych rokoch sposobili, Ze sa zacali kldst zvysené
ndroky na odborné vzdeldvanie. Takmer vietky krajiny
Eurdpy reformujd a inovuju skolstvo, a tzv. kodansky
proces md ambicie ovplyvnit odborné vzdeldvanie a
pripravu v celej EU. V poslednych dvoch rokoch pre-
chddza velkou reformou aj slovenské skolstvo. V roku
2008 bol NR SR prijaty dlho ocakdvany novy zékon
o vychove a vzdeldvani, ktory nahradil opakovane no-
velizovany $kolsky zékon pochddzajici este z komunis-
tickych cias, a ktory priniesol najmi decentraliziciu
tvorby obsahu vzdeldvania. Av$ak najdélezitej$im fak-
torom zmeny st podla mdjho ndzoru uditelia, pretoze
oni si v konetnom désledku tymi, ktori zamyslané
zmeny podporuji, alebo odmietaji v priamom styku
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so ziakmi. Préve z tohto hladiska je velmi dolezity
vroku 2009 prijaty zdkon o pedagogickych zamest-
nancoch a odbornych zamestnancoch.

Roly utitela

Termin rola sa v spolocenskych vedich pouziva na
oznacenie sprdvania, ktoré je pre jedinca v urcitom pos-
tavent, i situdcii vhodné, olakdvané a Ziaduce, pripadne
je pre nich dand konkréma socidlna norma. (Hartl; Har-
tlovd 2010, s. 504) V pedagogike sa termin rola pouziva
aj ako synonymum slova funkcia, iiloha. Ufitel méze mat
v rdmci Skoly aj viac roli, funkcii. (Homolovd, 2005,
s.9). Zmenou spolo¢nosti sa menf aj rola uditela. Naj-
dolezitej$ia a najvyraznejSia je rola ucitela priamo vo
vyucovacom procese. Zatial ¢o v tradi¢nej skole bola
rola ucitela — vzdeldvatel, teda sprostredkovatel vedo-



most{ a informdcii a ucitel vyzadoval od Ziakov presnt
reprodukeciu tychto vedomosti, v sicasnej $kole ma mat
ucitel skor rolu facilititora. Cielavedome, empaticky a
torivo napomdha nickomu ulit sa, rozvijat a sebazdoko-
nalovat. (Svec, 1995, s. 195)

Okrem tejto klucovej roly, ucitel plni aj iné roly,
napriklad rolu triedneho ucitela, vychovného poradcu,
kariérového poradcu, uvddzajiceho pedagogického
zamestnanca, vediceho predmetovej komisie ¢i koor-
dindtora informatizicie. Ziadna z tychto roli nie je
novd. Zakon o pedagogickych zamestnancoch a od-
bornych zamestnancoch tieto roly novo upravuje a
institucionalizuje tzv. kariérovymi poziciami. Zdkon
rozpozndva dve zdkladné kariérové pozicie: pedagogic-
ky/odborny zamestnanec $pecialista (sem patri pozicia
triedny uditel, vychovny poradca, kariérovy poradca,
uvddzajuci pedagogicky zamestnanec, veduci predme-
tovej komisie, koordindtor informatizdcie a iné) a ve-
dici pedagogicky/odborny zamestnanec (sem patri
pozicia riaditel, zdstupca riaditela, hlavny majster od-
bornej vychovy, vedici vychovévatel, vedici odborné-
ho ttvaru a iné). Zdkon tiez rozliSuje Styri kariérové
stupne (zac¢inajuci pedagogicky/odborny zamestnanec,
samostatny pedagogicky/odborny zamestnanec, peda-
gogicky/odborny zamestnanec s prvou atesticiou a
pedagogicky/odborny zamestnanec s druhou atestd-
ciou).

Tento zdkon priniesol najvyraznejsie zmeny v dal-
som vzdeldvani uditelov; priniesol ucitelom novii rolu
— rolu manazéra vlastného vzdeldvania. Zikon chce
podporovat ulitelov, ktorf na sebe neustdle pracuji a
dalej sa vzdeldvaju. Zavddza kreditovy systém, ktorym
chce stimulovat celozivotné usilie uditelov pracovat na
svojom profesiondlnom zdokonalovani. Kredity maju
totiz obmedzent platnost na 7 rokov. Po nazbierani 30
kreditov moéze udlitel poziadat o priplatok k mzde,
alebo pokracovat v akumulovani kreditov a po ziskani
60 kreditov poziadat o vykonanie atesta¢nej skasky.

Novy zdkon o vychove a vzdeldvani vytvoril ucitelo-
vi novt rolu — tvorcu. Ulitelia sa aktivne podielaji na
tvorbe $kolského vzdeldvacicho programu. Legislativa
umoznila $koldm a uéitefom vicsiu volnost pri profild-
cii skoly a tvorbe obsahu vzdeldvania na danej skole.
Této novd rola tvorcu je v§ak pre mnohych uditelov
zatial velmi ndro¢nd, pretoze nemaji skdsenosti so
samostatnou tvorbou obsahu vzdeldvania. Vyskum
(Rehds, 2009, s. 162-164) ukazal, ze 80 % uditelov na
strednych odbornych skoldch si mysli, Ze nova reforma
im neposkytla dostato¢né didaktické zdzemie pre vyu-
¢ovanie a az 87 % wlitelov SOS tvrdi, 7e reforma im
neulah¢ila administrativnu pricu. Preto je nevyhnutné
pripravit na tito rolu budicich uditelov na vysokych

$koldch a zabezpecit, aby $tdt intenzivne podporoval
tvorbu vzdeldvacich materidlov, z ktorého by si uditelia
mohli vyberat pri tvorbe ich vlastného $kolského vzde-
ldvacieho programu.

Velmi délezitou rolou uitela je rola vyskumnika a jej
vyznam narastd s postupujicou decentraliziciou tvorby
kurikula. Uditelia by mali byt viac oboznamovani s ak¢-
nym vyskumom a vtahovani do teamov podielajucich sa
na tvorbe novych vzdeldvacich materidlov.

I ked vsetci ucitelia by sa mali neustdle vzdeldvat a
ziskavat nové poznatky, potreba dalsicho vzdeldvania
je zvlst vyraznd u ulitelov odbornych predmetov. Ti
si musia neustdle zdokonalovat vedomosti o najnov-
$ich trendoch v predmetoch, ktoré udia, pretoze tie sa
velmi rychlo menia a rozvijajd. NavysSe poziadavky
trthu sa neustdle menia, jednotlivé odvetvia priemyslu
pomaly zanikaji a nové vznikaji. Ziaci reaguji na
tieto zmeny a podla toho sa hldsia na stredné skoly, ¢o
m4 za ndsledok, Ze niektoré $tudijné odbory zanikaju
a nové vznikaji. V poslednej dobe je na skoldch velmi
Castd reprofildcia $tudijnych odborov. Pre ulitelov, a
to najmi ucitelov odbornych predmetov, sa tym vy-
tvorila nova rola - koordindtor vlastnej zamestnanosti.
Ak nechcd zostat nezamestnatelni, musia sledovat
ckonomické a hospoddrske trendy a pruzne na ne
reagovat. Ucitelia by mali byt pripraveni rozpozndvat,
ktoré odbory st preferované Ziakmi a rodi¢mi, a ktoré
tthom prace. Mali by byt pripraveni menit pracovisko
i profildciu. Musia poditat s tym, Ze budd musiet
odist zo skoly, kde pdsobia, a Ze sa bude menit sklad-
ba predmetov i predmety, ktoré vyucujii. V reakcii na
technologické a ekonomické trendy, musia byt pri-
praveni na doplnenie si vzdelania v oblasti dalsicho
studijného odboru alebo aprobaéného predmetu.
Z tohto hladiska je novy systém kontinudlneho vzde-
ldvania pozitivom. Budicnost ukdZe, ¢i sa nestane
bariérou — to vtedy, ak akreditované kurzy a iné moz-
nosti nadobtidania kreditov nebudd zodpovedat po-
trebdm ich individudlneho rastu a potrebdm Ziakov,
ktorym majt v ich vzdeldvani pomdhat.

Zaver

Skolstvo na zaciatku 21. storodia sa meni a tieto zme-
ny st nevyhnutné. S touto zmenou prichddzaju aj
zmeny v roldch ucitela. Ucitel uZ nie je iba vzdeldvatel
¢i triedny uditel. Ucitel na zaciatku 21. storocia je
facilitétor vo vztahu k Ziakom, ale aj vyskumnik a
tvorca obsahu vzdeldvania, a zdroven aj manaZér
vlastného vzdeldvania ¢i koordindtor svojej zamestna-
nosti. Otdzkou je, ¢i a do akej miery, sa s tymito no-
vymi rolami stotozni a tiez do akej miery mu pritom
ucitelia ucitelov pomozu.
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UNIV 2 Kraje — Proména stfednich kol v centra

celoZivotniho uéeni

Jarmila Halouzkovd

Abstraks: Strucné predstaveni nového projekru a jeho cilii a zdméri. Hlavnim iikolem projektu je preménit stiedni Skoly na centra

celogivotniho uclent.

Klitovd slova: projekr UNIV 2 Kraje, celozivoini vzdéldvdni, stiedni odborné Skoly.

Abstract: Brief presentation of the new project and its aims and objectives. The main task is to transform secondary schools into

lifelong learning centres.

Keywords: UNIV 2 Kraje project, lifelong learning, secondary technical schools.

Cilem projektu UNIV 2 KRAJE je proménit stfedni
skoly v centra celozivotniho uceni, tzn. oteviené insti-
tuce, které vedle pocdtecniho vzdéldvini budou nabizet
i realizovat nejriznéjsi formy dal$tho vzdélavini pro
siroké spektrum zdjemct.

V prabéhu projektu budou realizovany aktivity,
jejichz smyslem je vytvofit co moznd nejvhodnéjsi
podminky pro uvedenou zménu. Sité skol realizujicich
dal$i vzdélévani budou vytvofeny v kazdém ze zapoje-
nych kraju.

Projekt byl zahdjen 1. srpna 2009, délka jeho trvdni
je 42 mésict, ukonéen bude v lednu 2013.

Zijem o Ucast v projektu projevilo 612 $kol, uspo-
kojeno bylo 325 skol, tedy 53 %. Cislo 325 je kon-
stantn{ a skoly jsou rozdélené podle jednotlivych kraji.

Pedagogicti pracovnici zapojenych skol se ziicastni fady
vzdélévacich semindft, na kterych budou rozvijeny jejich
vybrané profesni kompetence (zejména v oblasti vzdéld-
véani dospélych, projektovdni modulovych vzdéldvacich
programil, celoZivotniho kariérového poradenstvi, marke-
tingu dalstho vzdéldvani apod.). Kazdd skola zapojend do
projekeu pfipravi ve spoluprdci s vhodnymi socidlnimi
partnery nejméné tfi programy dalstho vzdélavéni, z nich
alespon jeden bude v rdmci projektu realizovat.
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Benefity projektu:
* odborny
- rozvoj profesnich kompetenci pedagogickych pra-
covniki;
- vy$$i respekt k pozadavkim svéta price;
- provézanost poc¢dte¢niho a dalstho vzdéldvani.
* spolecensky
- rozvoj spoluprdce se socidlnimi partnery;
- vy$si informovanost vefejnosti o ¢innosti skoly;
- vy$si prestiz skoly.
* finanéni.
Aktivity projektu:
Vytvoreni siti skol — center celoZivotniho uceni
» vytvafeni siti $kol realizujicich dalsi vzdélavani
- intenzivni prdce s managementem $kol i pedagogic-
kymi sbory — ovliviiovdni a utvdfeni postoju;
- utvateni spoluprice mezi $kolami.
* vytvéfeni vnéjsiho prostiedi pro realizaci projektu
- komunikace se Sirokym spektrem spolupracujicich
subjektt, predevsim s krajskymi arady.
Prohlubovini vybranych profesnich kompetenci peda-
gogického projektovini
K rozvoji (prohloubenti, rozsiteni ¢i inovaci) vybranych
profesnich kompetenci pedagogického projektovani



budou pofdddny vzdéldvaci semindfe, které se zaméri
na ndsledujici oblasti:

» zdklady vzdélavani dospélych — lektorské dovednostis
* pedagogické projektovdni;

* marketing dal$tho vzdélévani;

* kariérové poradenstvi pro dospélé;

* aktudlni otizky odborného vzdélavani.

Priprava modulovych programii dalsiho vzdéldvini
(DV) a jejich pilotni ovéfeni

Cilem aktivity je pfipravit na kazdé zapojené skole —
centru celoZivotniho udeni alespon tfi programy DV.
Predpokldddme, ze zhruba ctvrtina téchto programi
bude zpracovéna na ,objedndvku® zaméstnavatele, dalsi
¢evrtina bude urdena vékové skupiné 50+; dal$i ¢evrtina
bude transformovat obory neotevirané v pocdte¢nim
vzdélavini do DV; posledni ¢tvrtina bude zdviset na
volbé skoly.

Informaéni podpora DV

Smyslem informacnich webta projektu UNIV 2 Kraje
je jednak informovat o nabidce pfipravenych programu
DV a jednak spole¢né sdilet detailné rozpracované
programy a jejich jednotlivé moduly.

Propagacni kampan Ucime se vsichni — a radi!

Cilem propaga¢ni kampané s pracovnim ndzvem Ui~
me se vSichni — a rddi! je informovat obyvatele CR
o dal$im vzdéldvani a motivovat je k tGcasti na dal$im
vzdéldvani. Propagace DV, moznosti jeho vyuzivéni,
vyhod, které jsou se zapojenim se do dalstho vzdéldvani
spojené apod., je nezbytnd.

Souddsti viech aktivit projektu je vlastni propagace a
PR projektu, pordddni odbornych konferenci i tisko-
vych konferenci ve vSech krajich, zahajovaci i zdvére¢nd
konference projektu.

Kontakt:
Ing. Jarmila Halouzkovd
zdstupce hlavniho manazgera pro medidlni kampané a PR

Ndrodni tstav odborného vzdéldvini
Weilova 1271/6
102 00 Praba 10

WWW.NUov.cz

E-mail: jarmila. halouzkova@nuov.cz

Ucitel, mistr, instruktor v praktickém vyucovani

Vladimir Havlicek

Abstrake: Vysvétleni pojmii oznacujicich ndzvy vyuclujicich praktického vyucovdni a jednotlivé cdsti praktického vyucovdni.

Klicovd slova: praktické vyucovdni, terminologie.

Abstract: An explaining of the terms describing names of teachers and trainers in vocational education and training and the parts of

the practical education.
Keywords: practical training, terminology.

Uvodni pozndmbka: V textu je pouzivino oznaleni mistr,
instruktor apod. pro zjednoduseni pouze v muzském rodu,
ale plati i pro Zeny v této funkci. Termin mistr, mistr
odborného vjcviku, mistr odborné vjchovy a ucitel odbor-

ného vyjcviku je poutivin v casovém kontextu.

Uitel (mistr) odborného vycviku

V kontextu s diskutovanym postavenim ucitelt prak-
tického vyudovdni, potazmo ucitelt odborného vycvi-
ku, je vhodné vyjit z platné legislativy ilustrativnimi
citacemi:

Zikon ¢&. 561/2004 Sb. (3kolsky zdkon)

$65 odst. 1.: Vzdéldvini ve stredni skole se fleni na teore-
tické a praktické vyucovdni a vychovu mimo vyucovdni,
praktické vyulovdni se cleni na odborny vycvik, cvident,
ucebni praxi a odbornou nebo uméleckou praxi a sportov-

ni pripravu, a to podle jednotlivich oborii vzdéldni.
(zkrdceni citace)

Zde je dulezity pojem praktické vyucovani a navazu-
jici znéni dal$iho zdkona ¢. 563/2004 Sb. o pedagogic-
kych pracovnicich a zde §9 Utitel stiedni skoly a
v odstavci 3) Utitel praktického vyucovani.

Z predesle citovaného $kolského zdkona vyplyvd, ze
se tento odstavec vztahuje na kvalifikaci vyucujicich
praktického vyucovani jako celku, tedy odborny vycvik
i dalsi druhy praktického vyucovani (cviceni, ucebni
praxe) na odbornych skoldch, napftiklad typu primys-
lovek, které MSMT
¢. 13/2005,
$13 Odborny vycvik
odst. 6: Odborny vycvik uskuteiovany ve Skole nebo

vyhldskou

je definované

Skolském zatizeni vyucuje ucitel odborného vyjcviku...
(zkricend citace)



§14 Cuileni

Cuvileni se uskutelriuje jako souldst predmétii nebo jako
samostatny predmét. Pri cviceni si Zdci ovéruji a prohlu-
buji teoretické poznatky, nacvicuji a ziskdvaji prislusené
dovednosti

§15 Utebni praxe a odbornd praxe

Utebni praxe, odbornd ... praxe se uskutelriuje ve Skoldch

. nebo na pracovistich fyzickych nebo pravnickych osob
(zkrdcend citace)

Odborny vycvik mé zcela jiné, komplexnéjsi pojeti
nez cvideni nebo praxe a jeho vyuku provddéji podle
tohoto zdkona ucitelé odborného vycviku. Tito uditelé
maji podle citovaného zdkona mit kvalifikaci podle §9,
odst. 5, keery fikd:

Zikon ¢&. 563/2004 Sb. o pedagogickych pracovnicich
$9 odst. 5)

Utitel odborného vycviku ziskdvd odbornou kvalifikaci
vzdéldnim stanovenym pro ulitele praktického vyucovini
podle odstavce 3 a (!) stiednim vzdélanim s vjucnim lis-
tem ziskanym ukonlenim vzdéldvaciho programu stiedni-
ho vzdélavini v oboru vzdélani, ktery odpovidd charakte-
ru vyucovaného predmétu.

Predkladatel zdkona i zdkonoddrce si je védom nd-
ro¢nosti a dileZitosti pridce mistra, nyni ucitele odbor-
ného vycviku tim, Ze mu stanovuje jesté vyssi kvalifika-
ci, nez ma ucitel praktického vyucovéni obecné, a ze
m4 predepsané vzdéldni ve spektru od stfedniho az po
vysokoskolské. Ucitel odborného vycviku ma tedy jesté
hlubsi a rozsihlejsi kvalifikaci nez ucitel praktického
vyucovdni obecné. Musi mit navic vyuéni list.
Instruktor
Pojem instruktor definuje vyhliska MSMT ¢&. 13/2005
Sb., o sttednim vzdélivani a vzdéldvani v konzervatofi:
§ 13 Odborny vycvik
odst. 6: Odborny vyjcvik uskutecriovany ve Skole nebo
Skolském zatizeni vyucuje ucitel odborného vyjcviku. Pro-
cvicovini dovednosti kil na pracovistich fyzickych nebo
prdvnickyjch osob se provddi za vedeni a dozoru povére-
nych zaméstnancii této fyzické nebo pravnické osoby (ddle
Jen instruktor). Instruktor vede soucasné nejvyse 3 Zdky.
§15 Ucebni praxe a odbornd nebo uméleckd praxe
... Na pracovistich fyzickych nebo pravnickych osob miize
byt provddeéna i za vedeni a dozoru instruktoril.

Pracovisté

V nékterych oborech Zici jiz po urcitou ¢dst ucebni
doby pracuji na skute¢nych pracovistich fyzickych
nebo pravnickych osob (viz Vyhliska MSMT
¢. 13/2005 Sb., §13. odst. 6, a §15). Zde se na jejich
vyuce a vychové podileji pracovnici firem: instruktofi,
mistfi, vedouci pracovnich skupin, dilen, provozi
(s nejraznéjsim pojmenovinim funkce podle zvyklosti
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v zemi plivodu firmy nebo pobocky) a vliv celého pra-
covniho prostfedi, spolupracovnik(l, nadfizenych a
dalsich zaméstnanctt (technické kontroly, kontroly
jakosti, bezpe¢nosti prdce, pracovniki ochrany) a také
vlivy pozadavkii na skuteéné profesiondlni pracovni
¢innost, tedy kvalitu, bezpeénost a hospoddrnost a
k tomu uméni komunikace a ochotu a schopnost uéit
se a prizplisobovat se novym situacim a pracovnim
postuplim.

Kvalifikovani pracovnici, mistfi a vedouci provozi,
ve kterych Zdci vykondvaji odborny vycvik, maji k vyu-
Covanym zdkam vztah, ktery lze nazvat smluvnim. Ve
spoluprici se Skolou se na zdkladé¢ smlouvy v rdmci
svych povinnosti a pravomoci staraji o odborny rozvoj
z4k0, zajisténi vhodné price, bezpe¢nost, pracovni a
socidlni podminky a dalsi néleZitosti.

Nejsou to a priori mistfi odborného vycviku nebo
ucitelé praktického vyucovdni, ale odbornici z redlné
praxe, jejichz prvofadym kvalifika¢nim pfedpokladem
je jejich odbornost a ptipadné vedouci funkce.

Nejsou piimo podfizeni $kole nebo skolskému sys-
tému, ale na zdkladé smluvniho vztahu a podle dalsich
zékontl vzdjemné spolupracuji na stanovené trovni.

Jejich plisobent je:

» Kontaktni — jsou v pfimém kontaktu s vyu¢ovanymi
zdky.

* Distan¢ni — jsou vedouci dilen, provozil, pracovist,
na kterych Zdci pracuji, a jsou zodpovédni za bezpecné
pracovni prostiedi, pfidélovdni vhodné price, zachova-
van{ prdv a svobod a dodrzovdni dalSich pracovné
prévnich a jinych predpist.

Jako kontakini pisobeni je mozno oznacit prici tak
zvanych instruktorti, ktefi maji Zdky pfidélené na
starost jako souddst své pracovni ndplné. Zaci pracuji
pod jejich pfimym vedenim. Instruktofi nemuseji mit
statut mistra odborného vycviku, maji specifické po-
vinnosti a pravomoci. Jejich status je pravné zakotven
v jiz citované vyhlisce MSMT & 13/2005 Sb. §13
odst. 6., podle které instruktor vede soucasné nejvyse
3 zéky.

Jako distancni pasobeni je mozino oznacit prici ve-
doucich linek, dilen, provozi, ktefi se sice pfimo net-
¢astni odborného vycviku zdka, ale tim, ze zdk pracuje
na jejich pracovidti, jsou jejich vzdjemné vztahy po-
dobné jako zaméstnance a zaméstnavatele. Zdci jsou
povinni se podridit jejich vedeni, provddét pfidélenou
préci, dodrzovat pracovni fdd, bezpecnost price a dalsi
povinnosti zaméstnance, a vedouci jsou povinni jim
ptidélovat vhodnou prici, zajistovat bezpe¢né a hygie-
nicky odpovidajici pracovisté a zachovdvat jejich priva
a svobody.



Jaky je tedy rozdil mezi odbornym vycvikem, cviéenim
a praxi?

Odborny vycvik je z hlediska vyucujicich na rozdil od
cviceni a praxe komplexni ¢innost zahrnujici vyuku
praktickych dovednosti s aplikacemi teoretickych zna-
lostf, vyuku souvisejici teorie, vyzadovdni dodrzovani
technologickych postupti, bezpe¢nosti price, spravné-
ho chovini na pracovisti a navic musi vyucujici ob-
vykle pfipravovat prici, pracovi$té, vybaveni, nafadi,
materidl, dokumentace, prototypy, ptipravky, pomtc-
ky, metodiky, pliny, prici prubézné kontrolovat, hod-
notit, ucit, opravovat, dozirat na ustrojeni, pofddek na
pracovisti, dodrzovini bezpe¢nosti a hygieny, prici ¢i
sluzbu hodnotit podle hodnoticich hledisek, kterd
pokud nejsou standardni, stanovuje a provddi klasifika-
ci a zpétnou vazbou opét pusobit na ziky. V celoden-
nim plsobeni s rytmem préce a vyzadovdnim kvality,
bezpe¢nosti a hospoddrnosti price obdobnym jako na
skute¢nych pracovistich.

Utitelé odborného vycviku a v tom tedy i ucitelé
praktického vyucovdni obecné, jsou v prvni fadé od-
bornici z praxe, ekvivalent mistrt a obdobnych vysoce
kvalifikovanych pracovniki a odborniki z redlné pra-
xe. | po zméné ndzvu z mistra na uditele to jsou prede-
vsim plné kvalifikovani pracovnici, ktef{ navic maji
uméni, dar a ochotu ucit.

Utitel (mistr), instruktor, mistr

Zdkladni rozdil mezi uditelem odborného vycviku,
vcetné ucitele praktického vyucovdni obecné, a instruk-
torem je v oblasti ptsobeni.

= Uditelé plisobi ve Skoldch a skolskych zafizenich.

®* Instruktofi plisobi na pracovistich fyzickych a prév-
nickych osob.

* Mistfi na provoznich pracovistich urcuji a fidi in-
struktory, a tim i vyuku 7dka a dalsich osob v celozi-
votnim vzdéldvani.

* Instruktorem muze byt i vedouci, mistr, pokud je
v pfimém dennim kontaktu s vyu¢ovanym zikem.

Je tfeba brdt v tvahu nejen pocdteéni vzdéldvani
74kt po ukonceni zdkladni skoly, ale i vzdélavdni do-
spélych v rdmci celoZivotniho vzdélavani.

Rozsah jejich ptsobnosti, pravomoci, odpovédnosti,
potfebné kvalifikace a zplisobtt nabyvéni kvalifikace
pfesahuje rdmec tohoto stru¢ného ilustrativniho textu.

Autorita

Dal$im specifikem uditele odborného vycviku i mistra
je, Ze predstavuje autoritu. Na rozdil od ucitele teore-
tickych pfedmétt, keery uéi a zkousi a pomérné snad-
no udrzuje kdzen, je mistr zdstupcem, prostfednikem a
vykonavatelem vys$$i autority. Ta nespocivd v tom, ze
mistr podle nékterych predstav zbytené ndroéné a

ptisné hodnoti a kdrd uéné, pokud provddéji préci
lajddcky nebo neopatrné, ale v tom, Ze vyzaduje prove-
deni price podle zdvaznych bezpe¢nostnich predpist,
technologickych postupti, technickych norem, stan-
dardu, vykrest, dokumentaci a dal$ich zdvaznych usta-
noveni tak, aby provddénd price a dilo byly kvalitni,
bezpe¢né a hospoddrné provedené.

Kdyz zdk pti zkouseni ve skole fekne néjaky nesmy-
sl, napiiklad Ze rotor stoji a stator se to¢i, dostane pét-
ku a nic se ned¢je. Ale kdyz zék provede vyrobek nebo
sluzbu tak, ze muze zpusobit zranéni osob, hmotné
nebo finan¢ni $kody, nebo nespokojenost s provede-
nou praci ¢i sluzbou, neni to jen lajddckost, vzdor vidi
mistrovi, ktery ho podle toho hodnoti a vyZaduje od
néj presné a spravné provedeni prdce ¢i sluzby, a vadi
jeho pozadavkim na provddénou prdci, ale srézka
s autoritou. A tuto autoritu na misté¢ odborného vyuco-
véni zastupuje mistr, nyni pojmenovany ucitel odbor-
ného vycviku.

Zéci, zvla$eé v prvnim a nékdy i druhém roéniku, na
ucitele a mistry aplikuji dosud naucéené vzory chovdni
k dospélym. V tomto veku se v nich projevuje vzdor a
vzristajici sebevédomi vidi autoritdm, které museli
doposud poslouchat, ale museji pochopit, ze vici auto-
rité predpist, postupd, norem, standardd, vyhldsek a
kvality sluzeb zastupované mistry museji oddéelit pra-
covni ¢dst od sympatii nebo nesympatii k mistrovi,
ktery je tyto postupy, normy, vyhldsky u¢i a nuti dodr-
zovat, sleduje je, neustdle vyzaduje a hodnoti.

Priklad: Zdk md nacmdrany sesit s oslima usima, pdté pres
devdté Cestinu s chemii viemné flekii od CuSOy a plete si
kosinovou vétu s Kozinovou a preci miige byt skvély novi-
ndr, chemik, nebo jednou ucitel. Ale kdyz Zdk oboru au-
tomechanik nebo vyuceny automechanik neutdhne kolové
matice momentovym klicem na predepsanou hodnoru,
budse matice po ase uvolni, nebo naopak velkym pnutim
strhne zdvit a mize (nebo také nemusi) dojit ke skodé na
majetku, zdravi a zivotech a obloukem zpét se to vrditi
k vinikovi, ktery za Skodu nese odpovédnost. Nejen pra-
covnik, ale i ten, kdo mu tuto prici p¥idélil, na jeho prdci
dohlizi, vede ho, kontroluje a zodpovidd za kvalitu jeho
prdce. Tedy opét mistr.

Priklad: na mnohyjch ,ucridcich® se mohou vyskytovat
pokusy o projevy lajddctvi: Zdci bez Fddného pracovniho
odévu, na pracovnim stole neporddek, materidl pohdzeny,
poztrdceny, poskozeny, odfeny, popatlany od riiznych
necistot, vyjrobky nebo sluzby provedené nedbale. A Zdci
nic nevédi a nechtéji ani slyset o skutecném provoznim
pracovnim prostiedi, do kterého maji pFijit. Jako i a
bdchorky o galejich povazuji informace o prdci v dokonale
cistém firemnim pracovnim odévu, dokonalé Cistoté osobni
i na pracovistich, v elektronice o manipulaci a prdci
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s materidlem a vjrobky pouze v tenkjch rukavicich, pdje-
ni s ochrannymi bryjlemi (kdyz si je lehkomysiné a prezi-
ravé odmitaji nasadit i pri vrtdni do Zeleza), hbitd price
micky bez Zvanéni a postdvini na cizim pracovisti, ma-
ximalistické dodrzovdni bezpecnosti prdce, technologic-
kych postupii, apod. Ale zajimavé je, ze kdyz nastoupi na
podobné pracovisté, prizpiisobi se, srovnaji krok, dodrzuji
pravidla a nevadi jim ro. Ale viici mistriom na uctidku
gkouseji vzdorovat, protoze si mysli, Ze ,nejde vo Zivor,
na ulhidku je to ,,jenom jako, pouze neskodnd demoverze.
Zéavér

Dosavadni déleni ucitelii praktického vyucovdni na ucite-
le odborného vjcviku (odst. 5) a ucitele praktického vyu-
Covdni (odst. 3, §9, zékon ¢. 563/2004 Sb.) by mohlo
byt zruseno a mohl by ziistat sjednoceny pojem ucitel
praktického vyulovdni.

V nékterych odbornych skoldch, které maji pod
jednou stfechou obory s vyu¢nim listem, bez maturity,
s maturitou nebo vys$$i odbornou skolu, vyucuji prak-
tické vyucovani v téchto oborech v podstaté stejni uci-
telé, se stejnou odbornou i pedagogickou kvalifikaci. Je
tieba brdt v ivahu nejen poddtecni vzdéldvini zdku, ale
i dal$i vzdéldvéni dospélych v rdmci celozivotniho
vzdéldvani, rekvalifika¢nich kurzi a podobné a osoby,
které se na jejich uceni a ziskdvani kvalifikace podileji.

Postaveni a kvalifikaci uditeld (mistrit) odborného
vycviku je zapotiebi se velmi diikladné vénovat. Jejich
vyznam v odborném vzdéldvéni je obrovsky. Napfiklad
Kofronovd, Vojtéch v Analyze $kolnich vzdélavacich
programt (Praha 2008) v ¢asti 2.2.2 v tabulce 5 uvddé-
ji proporce vseobecného a odborného teoretického
vzdélavini a odborného vycviku, v SVP - 2007.

Vieobecné vzdélavaci slozka 28 %
Odborni slozka - teoreticka ¢dst 25 %
Odbornd slozka - odborny vycvik 47 %
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Uplatnéni kazuistiky v pripravé ucite

Pavel Krpdlek

U

Abstraks: Moderni trendy v pregradudini pripravé ucitelii odbornych predmétii akcentuji pripadové studie a Cinnostni charakter kurzi.
Na Institutu vzdélivini a poradenstvi Ceské zemédélské univerzity v Praze dochdzi k systematickému problubovini téchto aspektii pedago-
gické prdce a k jejich priométu i do sféry systematické postgradudini pripravy ucitels.

Klicovd slova: pFiprava uciteli; kazuistika; mikrovystupy; priklady dobré praxe.

Abstract: Modern trends in undergraduate training of teachers of vocational subject lay stress on case studies and activity character
of courses. These aspects of pedagogical activities are systematically deepened at the Institute of Education and Communication of
the Czech University of Life Sciences at Prague (CULS) and are reflected in postgraduate teacher training as well.

Keywords: teacher training, casuistry, micro-outcomes, best practice.

Uvod

Institut vzdéldvdni a poradenstvi Ceské zemédélské
univerzity v Praze (dile jen IVP CZU) je celouniver-
zitnim pracovistém, které se dlouhodobé zabyvd —
kromé primdrniho zajiStovdni vlastnich akreditovanych
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studijnich programa, zaméfenych na pfipravu uditela
odbornych pfedmét a uditela praktického vyuéovani
pro stfedni odborné skoly a udilisté¢ — expertnimi akti-
vitami v oblastech metodologie poradenstvi, zvy$ovdni
pedagogickych, komunika¢nich a prezenta¢nich do-



vednosti doktorandt a mladych pedagogickych pra-
covnikd univerzity, organizaci a koordinaci Univerzity
tiettho véku a souvisejicimi ¢innostmi v oblasti pro-
gramil celozivotniho vzdéldvani, podporou zdravotné
znevyhodnénych studentil pfi jejich integraci do zvole-
nych studijnich programa na celé univerzit¢, tvorbou a
implementaci programi posuzovani a zajistovani kvali-
ty celouniverzitntho vzdéldvdni v duchu zdmértt Euro
League for Life Sciences (Ligy evropskych univerzit).

Zikladnim posldnim tohoto pracovisté je — jak bylo
vy$e uvedeno — poskytovani kvalitni pregradudlni a
postgradudlni pedagogické piipravy ucitelt odbornych
predmétt v oblasti zemédélskych a pribuznych obort.
Béhem pedagogické piipravy adepti ucitelstvi prochd-
zeji celym spektrem studijnich pfedméta pedagogické-
ho a psychologického charakteru, v zdvéru studia jej
zavr$uje prakticky orientovand didaktika odbornych
predmétt a ndsledné fizend souvisld pedagogickd praxe
na cvi¢nych $koldch IVP CZU. Pro ziskini dovednosti
a Gspésné absolvovéni pedagogickych praxi na cvi¢nych
skoldch md kvalita a konkrétné pak pragmaticky cha-
rakter studijnitho pfedmétu didaktika odbornych
pfedméta rozhodujici vyznam. Proto je mimofddnd
pozornost vénovdna soustavné modernizaci materidlné
technického zdzemi pro zvySeni ndzornosti ve vyuce
oborové didaktiky.

Piistupy k modernizaci didaktické piipravy
Aktudlnim trendem zvySovdni kvality didakeické pri-
pravy na IVP CZU je posilovani role kazuistiky, mi-
kroteachingii a pfikladit dobré praxe ve struktufe vyu-
ky ve snaze doséhnout co moznd nejvyssi miry aktivi-
zace studenti tak, aby vyuka méla co nejvice ¢innostni
charakter. U rozvoje slozky pedagogickych kompetenci
tim dochdzi k Zédoucimu posileni dovednosti a pri-
mérnich zkusenosti absolventi studijnich programi
ucitelstvi, ktefi odchdzeji do pedagogické praxe vyba-
veni konkrétnimi pfedstavami o diferencovanych edu-
ka¢nich stylech a modernich aktivizujicich metoddch
vedeni vyuky.

Zakladnim predpokladem pro implementaci kazuis-
tiky je dostatek prvotiidné vybavenych multimedidl-
nich uéeben s moderni didaktickou technikou a tech-
nologii, a také mobilni didaktickd infrastruktura
k pofizovini a reprodukci mikroteachingti a zdznama
z ,terénu®, to znamend z pfimé praxe stfednich odbor-
nych skol v duchu prikladii dobré praxe tak, jak s nimi
pracuji a maji dobré zku$enosti specialisté v Ndrodnim
ustavu odborného vzdélavini a v celé fadé védeckope-
dagogickych pracovist. Mobilni didaktickd infrastruk-
turu pro tyto ucely predstavuje: pocitatovy program
pro zpracovdni videozdznamu, notebook, pfenosny

datovy projektor, videokamera, stativ a souvisejici
drobny majetek. Produktem jsou zejména piiklady
dobré praxe jako ukdzky zajimavych pfistupt k vyuce a
zdafilych mikroteaching studentl uditelstvi v podobé
videozdznamd, piistupnych pro interni vyukové acely.
Zdafild invence studentll ucitelstvi nezapadne, zUstdvd,
je rozvijena a slouzi k prohlubovini ndzornosti. Uvazu-
je se také o moznosti meziuniverzitniho sdileni pro-
stfednictvim sluzeb internetu pro studenty a pedago-
gické pracovniky v akademickém prostiedi a pro ucite-
le v praxi, ktef{ se zapoji do programi celozivotniho
vzdélavini (postgradudlnich kurzii inovace a prohlubo-
véni uditelskych kompetenci). V soubéhu s myslenkou
postoupeni a sdileni piikladd dobré praxe a ukdzko-
vych mikroteachingti je na pofadu dne zpracovéni
etického kodexu vyuzivdni multimedidlnich materidlii
jako piikladti dobré praxe.
Zacileni inovace a cilov4 skupina
Vysledky inovace jsou zaméfeny na vyrazné posileni
zésady ndzornosti ve vyuce didaktiky, na ziskdni co
nejsirstho spektra piiklada — ukdzek — dobré praxe, na
kterych by bylo mozné demonstrovat zédouci pedago-
gické pfiistupy, tvofivou invenci, ndpady ve vyuce, na
jejich zdklad¢ diskutovat a déle je rozvijet smérem
k didaktické excelenci. Findlnim produktem této ideje
je zalozZit a postupné rozsifovat databdzi kazuistiky jako
zdafilych mikroteachingti a ukdzek ndpaditych a didak-
ticky hodnotnych forem a metod vyuky, ziskanych
piimo z pedagogické praxe a z procesu ¢innostné orien-
tované vyuky oborovych didaktik, tedy produkt vyu-
zitelnych ve vyuce a sdilenych vice uzivateli k dosazeni
konkrétnich predstav jak inovovat a zlepSovat styl pe-
dagogické price na stfednich odbornych skolich a
udilistich, eventudlné i v tercidrnim vzdéldvani.
Vystupy inovaéntho asili a vysledky realizace se
v nejblizsich letech dotknou v priméru 250 studentt
bakaldfskych studijnich programt ucitelstvi a 150
studentl prochdzejicich programy celozivotniho vzdé-
lavani ptimo na IVP CZU. V soudasné dobé jsou ve
stadiu intenzivnich pfiprav k akreditaci jest¢ i dalsi
bakaldfské studijni programy véetné magisterského
studijniho programu. Lze pfedpoklddat, ze shora uve-
dené odhadované pocty studentit budou v dasovém
horizontu tfi az péti let podstatné vyssi. Nezanedbatel-
ny vyznam m4 inovace zejména pro absolventy semind-
i k prohlubovéni pedagogickych kompetenci v rdmci
kurzi dals$tho vzdéldvéni stfedoskolskych uéitela. Vy-
brané piiklady dobré praxe mohou byt ale potencidlné
vyuzitelné také v rdmci realizovanych kurzt zvySovani
pedagogickych kompetenci doktorandi a mladych
akademickych pracovnika CZU.
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Realiza¢ni zdmér

Souddsti vzdéldvacich aktivit na IVP CZU je snaha ak-
tivné prispét k ristu konkrétnich predstav absolventil
studia ucitelstvi o rliznych stylech edukace, metodickém
portfoliu (pestré skdle metod vedeni vyuky s prvky akti-
vizace z4k), snaha pfispét maximdlné k invenci, kreati-
vit¢ a informacné didaktické kompetenci absolventu
studijnich obortt a kurzil. Proto je vnimdno jako vy-
znamnd priorita maximdlné priblizit vyuku oborové
didaktiky pedagogické praxi, vnést do ni co nejvice prv-
kit ndzornosti — integrovat kazuistiku do studijniho
pfedmétu didaktika odbornych predmét.

Realizace téchto piistupti vychdzi z dosavadni bohaté
zkusenosti pracovisté IVP CZU z realizace celé tady
mezindrodnich vyzkumnych projeked, tykajicich se
zvySovdni inovaci ve vzdéldvini, pedagogickych kom-
petenci, systémi podpory studia, rozvoje pedagogic-
kych praxi a aplikace didaktické techniky a technologie
ve vzdéldvani.

Prvnim krokem k feSeni této problematiky je kom-
pletace didaktické infrastruktury modernizaci a pii-
didaktické in-

frastruktury a pofizenim odpovidajici mobilni didak-

padnym dovybavenim staciondrn{
tické infrastrukeury. Na zdkladé pofizené mobilni di-
daktické infrastruktury a postupné ziskdvanych pro-
duktt — piiklada dobré praxe — je postupné vytvafena
vyukovd databdze, ptistupnd pro tcely vyuky didakeiky
na pracovisti realizdtora, ale také pro uéely postgradu-
dlni piipravy uditelt v rdmci dalstho vzdélavani peda-
gogickych pracovnikil stfednich $kol a fakultativné —
jak bylo uvedeno — i pro vzdéldvani akademickych
pracovnikd univerzity.

Prvotnim impulzem pro ziizeni databdze piikladt
dobré praxe jako vybranych kvalitnich vystupti studen-
td, kde byl prezentovin zajimavy didakticky ndpad nebo
piistup (vyucovaci metoda, organiza¢ni forma, edukaéni
styl, zptsob aktivizace, zptsob vyuzit didaktické tech-
niky nebo udebnich pomucek) bylo ukdzat pozitivni
piiklad jak si pripravit ve vyuce didaktiky vlastni mikro-
teaching studenta uditelstvi. Vzdy se jednalo o ukizky
prezentujici vzory, nikdy ne o ukdzky chyb a nevhod-
nych pfistupt. Ddle vzdy platilo, ze osoby, které na
videozdznamu figuruji, s jeho zafazenim mezi vzorové
vystupy a s dal$im didaktickym vyuzitim jako vzoru
souhlasili. Pokud tomu tak nebylo, byla i kvalitni vy-
stoupeni smazdna. Tyto etické principy price s kasuisti-
kou byly dusledné dodrzovény. Také v piipadé rozsife-
ného vyuzivani — anebo dokonce sdileni piiklada dobré
praxe — bude realizace vidy vdzdna na vyslovny souhlas
osob, které budou autory a které zde budou vystupovat,
a ptjde zdsadné o pozitivni piiklady, nikoliv o demon-
straci chyb. V tomto ohledu budou etické aspekty pro-
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blematiky kazuistiky a prikladti dobré praxe jest¢ du-
kladné propracoviny a ndsledné (po pfipominkovém
fizeni a vnitini oponentufe) bude schvélen eticky kodex
vyuziti multimedidlniho materidlu.

Zavér

Multimedidlni produkty (piiklady dobré praxe, mikro-
teachingy) by do budoucna mohly byt zpfistupnény
v prostfedi LMS Moodle na serveru IVP CZU v Praze
nejen jako interni multimedidlni podpurné studijni
zdroje pro studenty ulitelstvi a pro absolventy kurzi
celozivotniho vzdéldvani na tomto pracovisti, ale moh-
ly by slouzit i dal$im vysokoskolskym pedagogickym
pracovistim, pfipravujicim ucitele odbornych predmgé-
td a v rdmci autodidakce (informdlniho vzdéldvdni) i
ucitelim z pedagogické praxe.

Vzijemné sdileni piiklada dobré praxe, ndpaditych
ptistupd, at uz v podobé sestfihu profesiondlné prove-
denych vyucovacich jednotek nebo zdafilych mikrotea-
chingli a s nimi spojend vyména zkusSenosti muze vy-
znamné multiplikovat vysledny efekt této inovace.

Tuzemskd i zahrani¢ni vysokoskolskd pedagogicka
pracovi§té¢ budou o posunu v této inovacni aktivité
informovdni béhem mobilit uciteld a u piilezitosti
konferenci. Predpoklddd se sdileni zejména se Sloven-
skou polnohospodaiskou univerzitou Nitra (Fakultou
ekonomiky a manazmentu, Katedrou pedagogiky a
psycholégie), kde probihaji vzdjemné mobility ucitelu,
se Slovenskou technickou univerzitou, Materiilovo-
technologickou fakultou, Ustavom inZinierskej peda-
gogiky a humanitnych vied, Mendelovou zemédélskou
a lesnickou univerzitou (pracovisté Institutu celozivot-
niho vzdéldvini) a s dalsimi pracovisti, které projevi
zdjem spolupracovat.
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Ucast uciteld odbornych predmétd na vyzkumu
v rdmci projektu PRO-SCHOOL

Emil Kriz

Abstrake: Institut vzdéldvini a poradenstvi CZU v Praze spolupracuje na projektu PRO-SCHOOL, ktery pat#i do programii
celozivomiho vzdélavani Comenius. Cilem projektu je zjistit potieby stiednich kol a zpiisob jejich Fizeni. Na cvicnych skoldch IVP
CZU v Praze probéhlo dotaznikové Setieni. Respondenty byli feditelé skol a jejich zdstupci, ulitelé a rodice Zdki. Predmétem Setieni
bylo vybaveni skoly, Fizeni a planovini, vjuka a vzdéldvini, spolelensky Zivot, finanini ukazatele a vztah Skoly k okoli. Po zpraco-
vini dat byla navrena novd FeSeni v této oblasti. Prispévek je zaméfen na jednu z 6 oblasti vizgkumu — vjchova a vzdélivdni
(z pohledu ucitelis odbornjch predméri).

Klicovd slova: Institut vzdéldvini a poradenstvt, cvicné stiedni Skoly, Fizeni cvicnjch skol, ucitelé odbornych predméti, vichova a
vzdéldvint.,
Abstract: Institute of Education and Communication Czech University of Life Sciences cooperate on the project PRO-SCHOOL, a
project in the frame of Lifelong Learning programme, the component Comenius. The project aims are needs of the secondary schools
and way of their management. On the model secondary schools passed a questionnaire research. The respondents were the managers,
teachers and parents of the students. As a subject of the questionnaire research was facility of school, management and planning,
teaching and education, social life, financial indicators and relation between school and environs. After the processing of data were
proposed the new solutions at this area. The contribution is oriented on one of six research areas — Education and training (aspect of
teachers of vocational subjects).

Keywords: Institute of Education and Communication, model secondary schools, management of model schools, teachers of voca-
tional subjects, education and training.

Uvod

Poslinim Institutu vzdéldvini a poradenstvi Ceské

klad¢ vyzkumu a ndslednou analyzou zjisténych dat
navrhnout novd feSeni v oblasti vrcholového fizeni.

zemédélské univerzity v Praze (IVP) je piedevs$im vyu-
ka studentt v programech celoZivotniho vzdéldvdni a
v bakaldfskych studijnich programech.

Studenti na IVP pfichdzeji ze stfednich odbornych
skol a wucilist, s nimiz IVP spolupracuje. Vzdjemnd
spoluprice s jednotlivymi skolami je na raznych
trovnich. Oblasti nejuzsi spoluprdce je pedagogickd
praxe studentll IVP, kterd je pro né organizovdna na
vybranych (cvi¢nych) stfednich skoldch a ucilistich.

Kromé zajisténi vyuky studentd se IVP jako vysoko-
skolské pracovisté zabyvd mnohymi dal$imi aktivitami.
Na pfedni misto lze zafadit participaci IVP v rtiznych
domdcich ale i zahrani¢nich projektech.

Cilem projektu nazvaného PRO-SCHOOL je zjistit
potieby stfednich $kol a zpusob jejich fizeni a na zi-

Vyznamnou souddsti projektu je dotaznikové Setfeni,
které probéhlo na stiednich skoldch ve vSech partner-
skych zemich (Belgie, Itdlie, Rumunsko, Recko a Tu-
recko). Vystupem Setfeni bude zdvérecnd zprdva a se-
mindf pro vedouci pracovniky skol.
Ukoly IVP v projektu
Kazdy ze spolupracujicich partnertt md, kromé vseo-
becné participace na projektu, samostatné diléi tko-
ly, které jsou do projektu zatazeny jako tzv. ,pra-
covni balicky“. IVP je zodpovédny za pracovni bali-
ek Cislo 3 nazvany Rozvoj vzdéldvacich materidlii a
programii.

V tvodu prdce na projektu byla provedena analyza,
jak vysledky projektu aplikovat ve $kolském ma-
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nagementu. Ukolem je zpracovat vzdélavaci materidly
pro management stfednich $kol. Vzdéldvaci materidly
obsahuji nékolik modula (komunikace, fizeni, tymovy
management, diagnostika, projektovy management).
Kazdy partner projektu je zodpovédny za jeden modul.
IVP je zodpovédny za modul nazvany Kritéria efektiv-
nosti skol.

Dalsim tkolem je vytvofit metodiku pro implemen-
taci vysledkd projektu na skoly v partnerskych zemich.
Jednotlivé etapy prace na projektu budou konzultovi-
ny s vedenim stfednich $kol, aby zpracované materidly
odpovidaly jejich potfebdm. Posledni etapa projektu
bude vénovdna pravé Gpravdm a prizpiisobeni materii-
la potiebdm skol.

Dotaznikové Setieni

Vyznamnou souddsti projektu je dotaznikové Setfeni,
které probéhlo na stfednich skoldch ve vsech partner-
skych zemich. Vystupem Setfeni bude zdvére¢nd zpréva
a semindf pro vedouci pracovniky skol.

Tabulka 1: Hodnoceni uditeléi

Dotaznikové Setfeni na vybranych cvi¢nych stfed-
nich odbornych $koldch probéhlo v Ceské republice
v mésici fjnu 2009 v prabéhu podzimnich fizenych
pedagogickych praxi studentl. Organizaci dotazniko-
vého Setfeni na téchto Skoldch byli povéfeni pedagogic-
ti pracovnici IVP. Do dotaznikového Setfeni bylo za-
hrnuto 8 cvi¢nych stiednich odbornych skol, které
v poslednich letech s IVP nejcastéji spolupracuji. Na
otdzky v dotaznicich odpovidali feditelé kol a 10 vy-
branych ucitelt, pfedev$im uditela odbornych predmé-
th a praxe. Dotaznikové Setfeni bylo rozsifeno i na
rodice z4ku, jejichz pocet byl shodny s podtem ucitelt.

Respondenti méli hodnotit 23 ukazatelt, které byly
rozdéleny do 6 oblasti:

* hmotné vybaveni skoly,
®* fizeni a pldnovini,

* vyuka a vzdéldvéni,

» spolecensky Zivot,

= finandni{ ukazatele,

* vztah $koly k okoli.

| 3,1 3,2 3,3 3,4 ||
Hodnoceni Freq % Freq Freq % Freq %
1 0 0 1 1,3 0 0 0 0
2 1 1,3 4 5,3 5 6,6 1 1,3
3 24 31 30 39,5 30 39,5 32 42,1
4 37 48,7 31 40,8 32 42,1 24 31,6
5 11 14,5 7 9,2 6 7,9 13 17,1
neuvedeno 3 3,9 3 3,9 3 3,9 6 7,9
Celkem 76 100 76 100 76 100 76 100
Pro pfispévek a prezentaci byla vybrdna pro udlitele Vysledky Setteni

nejdilezitéjsi a nejblizsi oblast, kterou je ,vyuka a vzdé-
lavini® (samozfejmé odpovidali vSichni respondenti).
Tato oblast byla rozdélena do 4 dil¢ich ukazatelt:

3.1 Vzdélavaci aktivity (styly vyuky, vyuzivani uceb-
nich pomicek a didaktické techniky, zaméfeni na
vSeobecné a odborné vzdéldvani, domdci piiprava
s4kit)

3.2 Chovéni zdkd v souvislosti s jejich roli (vhodné
vyuzivini a zachdzeni s u¢ebnimi pomiickami a nd-
stroji, zapojeni smérem k plnéni $kolnich tkola, ka-
zefiskd situace a ndpravnd opatieni, absence, uprave-
nost odévil)

3.3 Vysledky v ramci Skoly (v hlavnich pfedmétech,
etnost opakovdni ro¢nikt u zdka, veékovd stejnoro-
dost ve tfidé, procento Gspésnosti absolventi)

3.4 Vysledky mimo skolu ve smyslu dalsiho ptsobeni
(Gspéchy byvalych zdk u pfijimacich zkousek a pfi
studiu na univerzitich, uplatnéni na trhu price)
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Kazdy z ukazatelti respondenti posoudili a po zvdzeni
hodnotili hodnotami pétistupiiové skdly (hodnoceni 1
oznacovalo minimélni droven a hodnoceni 5 maximal-
ni tiroven).

V tabulce 2 jsou porovndny jednotlivé ukazatele
v oblasti vyuky a vzdéldvani u vSech tif skupin respon-
dentt. Ve tfech sloupcich v pravé ¢dsti tabulky ozna-
¢enych ndzvy skupin jsou uvedeny udaje vyjadtujici
stfed mezi dvéma krajnimi hodnotami ukazateld.
Shrnuti
Jak je jiz vyse uvedeno, dotaznikové Setfeni bylo orga-
nizovdno na osmi cvi¢nych stfednich odbornych sko-
ldch, kde absolvovali studenti IVP v mésici fjnu 2009
fizenou pedagogickou praxi. Osloveno bylo celkem
168 respondentt (8 manazert, 80 uditeld a 80 rodicu
zdka). Ne vsichni respondenti (z fad ucitela a rodica)
byli natolik zodpovédni, aby odevzdali dotazniky. Cel-



kem byly ziskdny dotazniky od 161 respondenti
(8 manazerti, 76 uditel1 a 78 rodici).

Dile se objevil jesté jeden problém. Nékeefi respon-
denti se nevyjadfili ke vSéem 23 ukazateltim, coz do jisté

miry zkresluje vysledky dotaznikového Setfeni. Lze
ptedpoklddat, ze ukazatel nevynechali v dasledku své
nepozornosti, ale nedokazali ukazatel posoudit.

Tabulka 2: Hodnoceni ukazatela v oblasti vyuky a vzdélévini viemi tfemi skupinami respondentii

Oblast

Ukazatel

Reditelé

Utitelé

Rodice

Vyuka a

vzdélavani

3.1 Vzdeéldvaci aktivity (styly vyuky, vyuzivini ucebnich
pomiicek a didaktické techniky, zaméfeni na vSeobecné a
odborné vzdélavani, domdci piiprava zdka)

3,50

3,79

3,39

3.2 Chovini zdkt v souvislosti s jejich roli (vhodné vyuzi-
véni a zachdzeni s u¢ebnimi pomickami a ndstroji, zapoje-
ni smérem k plnéni Skolnich dkola, kdzenskd situace a
ndpravnd opatfeni, absence, upravenost odévii)

3,50

3,53

3,28

3.3. Vysledky v rimci $koly (v hlavnich pfedmétech, cet-
nost opakovdni roéniktt u zdkd, vékovd stejnorodost ve
tiid¢, procento Uspé$nosti absolvent)

3,38

3,53

3,27

3.4 Vysledky mimo skolu ve smyslu dal$iho ptsobeni
(Gspéchy byvalych zdka u pfijimacich zkousek a pfi studiu
na univerzitdch, uplatnéni na trhu price)

4,00

3,70

3,24

Zavér

Pro piispévek i prezentaci byla vybrdna jedna ze Sesti
oblasti (vyuka a vzdélavdni), kterd byla rozdélena do
eyt dilcich ukazateld. Presto by bylo dobré v zdvéru
uvést nékolik shrnujicich postiehtl, jez stoji za zminku.

Jako nejdulezitéjsi ze vSech 23 ukazatela uvedli ma-
nazefi, uditelé i rodice zdku ,hygienu, bezpeénost a
ochranu zdravi pfi prici“. Jako druhy nejduleZitéjsi
zase shodné ,efektivni zajisténi vyuky a odbornou tro-
venl uditeld pro dané predméty”. Naopak za nejméné
dulezité povazuji vsechny skupiny respondentd dva
ukazatele: ,fzeni pedagogickych a nepedagogickych
pracovnikd, jejich vybér, vyuziti a motivace® a ,vztahy
s vefejnosti (vztahy s dal$imi institucemi, propagace
skoly a jeji ptsobeni navenek a vztahy se sdélovacimi
prostiedky).

Bude urcité piinosné se v dal$im piispévku zabyvat
vSemi 6 oblastmi a v nich v§emi 23 ukazateli a vzdjem-
né je porovnat. Jest¢ piinosnéjsi a zajimavéjsi bude
vzdjemné porovnat vysledky dotaznikovych Setfeni
vzdéldvacich instituci vSech 6 dlenskych zemi, které

s IVP v projektu PRO-SCHOOL spolupracuji.
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Uplatnéni zdkona ¢. 179/2009 na Stiedni
skole energetické a stavebni Chomutov

Josef Lancos

Abstraks: Ovétovdni a uzndvdni vysledkil dalkiho vedéldvani a torba dilcich kvalifikact ve stfedni odborné Skole.
Klicovd slova: uzndvdni vjsledkii dalsiho vadélavdni, diléi kvalifikace, energetika, stavebnictvi, stfedni odbornd skola.

Abstract: Assessment and recognition of further education outcomes and development of partial qualifications at secondary technical

school.

Keywords: recognition of further education outcomes, partial qualification, energy industry, construction industry, secondary

technical school.

Stiedni $kola energetickd a stavebni Chomutov, Na
Prithoné 4800, piispévkovd organizace se aktivné zapo-
jila do prosazovdni zdsad zdkona ¢&.179/2006 Sb.
o ovéfovani a uzndvdni vysledka dalsiho vzdéldvini a
vyhlasky ¢. 208/2007 Sb. o podrobnostech stanove-
nych k provedeni zdkona o uzndvéni vysledkt dalstho
vzdélavani.

Jednak jsme se zapojili jako spolutviirci nékterych
dil¢ich kvalifikaci (Elektrickd zafizeni, Elektrické roz-
vody, Elektrickd instalace, Montér tepelnych cerpadel,
Elektromontér fotovoltaickych systémt a podilime se
na piipraveé kvalifikaci oboru Elektrikif), jednak jsme
pozidali Ministerstvo pramyslu a obchodu o akredita-
ce nékterych dilé¢ich kvalifikaci, ¢imZ se pro nds oblast
vzdélavani dospélych rozsifila.

Na vysvétlenou bych chtél objasnit systém dil¢ich
kvalifikaci. Kazdé povoldni je rozdéleno na samostatné
pracovni ¢innosti — dil¢i kvalifikace. Uchaze¢ o uzndni
vzdéldni dle zdkona 179/2006 Sb. md moznost si ude-
lat jednotlivé dil¢i kvalifikace, které mu umozni provi-
dét ¢innost v této kvalifikaci (napf. diléi kvalifikace
Elektrickd instalace umoznuje vykondvat povoldni pfi
tvorbé elektrickych instalaci, bohuzel bez moznosti
ziskdn{ osvédéeni z vyhldsky ¢.50/1978 Sb. pro samo-
statnou ¢innost). V zddném piipadé absolvovéni této
dil¢i kvalifikace nenahrazuje poddte¢ni vzdélani v obo-
ru. Smyslem zdkona je, aby lidé, ktefi maji dlouholetou
praxi v oboru a nemaji patfi¢né vzdéldni, mohli po
slozeni vSech zkousek z jednotlivych dil¢ich kvalifikaci
slozit zédvére¢nou zkousku ze zvoleného oboru, a tim
ziskat stfedni vzdéldni s vyuénim listem.

Néam se ve spolupréci s Utadem price v Chomutové
podafilo v rdmci probihajicich rekvalifika¢nim kurza
uskutecnit dvé diléf kvalifikace — Tesar a Montér ocelo-
vych konstrukci. Bohuzel slozeni Gcastnika rekvalifikac-
nich kurz neodpovidalo dikei zdkona, ktery vyzaduje
dlouholetou praxi v oboru, a z toho davodu diléf kvali-
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fikaci ukoncili tspésné pouze 3 absolventi v rekvalifi-
ka¢nim kurzu Tesa# a 3 absolventi v rekvalifika¢nim
kurzu Montér ocelovych konstrukci. Celkem se rekvalifi-
kaci zacastnilo 30 uchazec o rekvalifikaci. Pfi vyhod-
nocovéni rekvalifikaci jsme udinily tyto zévéry:

* pocet hodin v rekvalifika¢nim kurzu (cca 320 hodin) je
nedostacujici;

® Cas na ovéfeni dil¢f kvalifikace je nedostatecny (soudas-
né lze zkouset pouze dva uchazede, jelikoz administrativni
slozka ovéfeni je zna¢né ndro¢nd pro autorizovaného
zéstupce autorizované osoby)

* na dil¢f kvalifikace nutno ze strany tfadu price vybi-
rat osoby, které maji skute¢nou praxi ve zvoleném
sméru diléf kvalifikace.

Na konec svého zamysleni nad uplatnénim zdkona
¢.179/2006 Sb. musim konstatovat, Ze jedinou schtud-
nou cestou pro uskuteénéni dil¢ich kvalifikaci je zara-
zeni dil¢ich kvalifikaci do rekvalifikaci pofddanych
tfady préce nebo firmami, jelikoz cena za zkousku diléf
kvalifikace je pro jednotlivce dosti vysokd, zejména
v technickych oborech. Bliz$i informace o dil¢ich kvali-
fikacich lze ziskat na webovych strankdch www.nuov.cz
nebo pfimo na strinkdch ndrodni soustavy kvalifikaci
www.narodnikvalifikace.cz. Akreditaci mohou stfedni
skoly rozsitit své portfolio v oblasti vzdélavini dospé-
lych, coz je velmi dalezité v nynéjsi dobé, kdy demo-
grafické kiivka neni naklonéna poddte¢nimu vzdéldvani
a soucasnd situace ani odbornému vzdéldvani v obo-
rech s vyuénim listem.

Bc. Josef Lancos

zdstupce teditele pro praktické vyucovdni
Stiedni Skola energetickd a stavebni Chomutov
Na Prithoné 4800

430 11 Chomutov

E-mail: josef-lancos @ssescv.cz



What role can play international mobility in
professional development of students and fu-
tfure managers?

Dana Linkeschové

Abstrakt: Utim na Fakulté stavebni budouci managery pfevizné pro stavebni podniky. Zeptim-li se studentii, kdo z nich strdvil
alespors jeden mésic nékde v zahranici, zvedne se jen nékolik rukou. To je skoda! Vim, Ze vzdéldvaci proces na VUT pFindsi mnoho
povinnostt, jako na kaZdé technické univerzité, véim viak, Ze mezindrodni mobilita by méla byr dalsim nezbytnym tikolem. . .
Klicovd slova: uceni délanim, sdileni a ziskdvdni zhkusenosti, vadélivini, cestovdnit, Erasmus, Zivot a uceni v cizi zemi, jazykovy
a persondlni rozvoj.
Abstract: I am teacher in Faculty of Civil Engineering teaching future managers mainly for Construction Companies. When I ask
the question who from my students has spent at least 1 month alone somewhere abroad, I can see only a few hands up. What a pity!
Yes, I know: Teaching and learning process in BUT has lots of obligations, which are comparable with any Technical University.
1 have several reasons to believe, that international mobility shall be another necessary challenge...
Keywords: learning by doing, sharing and gaining experience, education, travelling, Erasmus, living and learning in a foreign

country, language and personal development.

Some facts about exchange students in Europe

We are witnesses of changing roles of managerial work
so as in their education. There is more and more im-
portant initial and continuing learning not only in
schools but in different enterprises as well. We are
moving away from classical didactic classroom and
various workshops to enquiry-based learning, E-
learning and learning by doing.

In our turbulent world there exist a number of ex-
change programs around the Globe. One of the most
popular with the students in the Czech Republic is an
exchange programme called Erasmus. The existence of
ECTS (European Credit Transfer System) allows us to
count the modules taken at the host university towards
the student’s total credit score at the home university.
Erasmus

“The ERASMUS programme is targeted at higher
education institutions and their students, teachers and
other staff and also at enterprises and other representa-
tives of working life. The ERASMUS programme en-
courages students and staff mobility throughout Eu-
rope and promotes multilateral cooperation between
higher education institutions in Europe and between
higher education institutions and enterprises.” [1]

The Erasmus programme is offered to the students
since 2007 (before it was Socrates/Erasmus programme
from 2000 to 2006). In the Czech Republic there are
the programmes coordinated by NAEP (National
Agency for European educational programmes).
Erasmus programme participants

The Erasmus programme is not offered only to students.
The universities across Europe are keen to host research

assistants and tutors as well. In the table below we will
show the number of participants of the Erasmus pro-
gramme coming in or going out of the Czech Republic.

Table 1: Total number of students and staff mobility in
Europe in 2008/2009 ([2], [3])

Total Percentage Total Percentage
number of | of Europe’s | number of | of Europe’s

students total staff (teach- | total staff

(studies and student ing assign- mobility

placements) mobility ments and
staff training)

Czech Rep. 6045 3,0 2580 7,1
Germany 27 894 14,0 3134 8,6
Spain 27 405 13,8 3695 10,2
Hungary 5945 3,0 1147 32
Belgium 4057 2,0 1224 3.4

The table shows us the mobility in the past year (the
data from 2009/2010 are unfortunately not yet public-
ly accessible). The below shown graphs are indicating
the trend of mobility within Erasmus and Socra-

tes/Erasmus between 1998/1999 and 2008/2009.

Graph 1: Erasmus student mobility trend in the past 10
years [4]
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Graph 2: Erasmus staff mobility trend in the past 10 years [4]
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As it can be seen on both of the graphs, the interest for
the exchange is rising each year. However, it is not easy
for a student or a staff member to actually participate
on the exchange programme and there are many diffi-
culties. Some of them are mentioned in chapter 3 with
the specific students and teachers experiences.

How Czech universities mobility stands within Europe?
In the table bellow, from the European institutions
that are sending out or accepting students, top 5 and
some Czech are listed in the order of the number of

9899 99.00 0001 0102 0203 0308 0405 0506 0607

07.08 0209

exchange students either way.

Table 2: Top institutions for incoming / outgoing students in Europe ([5], [6])

# Institution hosting students # Institution sending students

1 U. de Granada; ES 1 858 1 U. Complutense de Madrid; ES 1473
2 U. de Valencia (EG) Uveg; ES 1 667 2 U. de Granada; ES 1408
3 U. Complutense de Madrid; ES 1626 3 U. di Bologna; IT 1365
4 U. Politecnica de Valencia; ES 1 547 4 U. Warszawski; PL 1097
5 U. di Bologna; IT 1526 5 U. Degli Studi di Roma; IT 1090
12 UK v Praze; CZ 968 6 UK v Praze; CZ 1 088
101 | CVUT v Praze; CZ 354 20 | MU v Brng; CZ 699
129 | MU v Brn¢; CZ 310 73 | UP Olomouc; CZ 402
164 | VUT v Brné; CZ 257 103 | VUT v Brné; CZ 332

Why go abroad? BSc. et MA. Ludék Knittl — University Teacher

I strongly believe that a university degree means not
only gaining some knowledge and information but
mainly an ability to be a strong and enthusiastic per-
son. Or at least some level of personal growth (devel-
opment). I have been a university teacher for nearly
30 years. A student who has spent at least one month
abroad alone is usually quite recognizable. It is a per-
sonal way how to look at the world with new eyes. It
is the possibility to feel and discover new emotions
and learn what you cannot find in the textbooks. For
example: By respecting our differences we learn how to
appreciate ourselves as well as honour other people. Be-
cause we see things differently both of us can be right. [7]
By my own experience, mobility is one of the most
effective methods to get much more than only study
experience.

Some experiences of the people, who have taken the
chance

In this chapter I want to share experiences of several
people. The extracts are based on my individual empir-
ic research in the years 2009-2010. All participants are
or have been students in the Czech Republic across
various majors. I do hope that their own words best
illustrate losses and benefits of this kind of mobility.
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It is difficult to imagine NOT to have foreign exchanges
Jfor students and teachers alike... I can see many positives
in spending time on a foreign exchange for anyone. For
my students, this is often the first time when they can
experience a foreign country from the point of view of a
"local" rather than a tourist. Setting the issue of the lan-
guage they are going to improve completely aside, there is a
variety of challenges facing anyone who has being plunged
into a different cultural and social environment. From
trying to find one's way to accommodation and working
out how the timetable works, to negotiating with teachers,
administration staff or even a bus driver. Before our stu-
dents go on their "year abroad" their focus is usually pri-
marily on the language, however, they very soon find out
that they are learning much more. Extending this... They
do things differently. Well, this is exactly what our focus
should shift to: doing things differently. There are certain-
ly things we observe at other universities abroad thar will
not work for us back at our workplace but there just
might be something that could potentially improve our
work and, in turn, the student experience. And even if we
come to a conclusion that there is nothing new or inspir-
ing that we can implement (and I doubt that this would
ever be the case), at least we can confidently say we have

learned this first-hand.




1 would encourage everyone to give a foreign exchange a
go. Having experienced life and work in a foreign coun-
try’s university, I personally feel that my horizons are
much broader than ever before. As for my students, when
they come back from their stay abroad, they are aware of a
number of new skills they have learned and that they then
bring into their further study but also into their future
careers.

MgA. Michaela Plachkd — AMU graduate, maternity
leave

(...) These experiences had a lot of benefits for me. From
the professional point of view: I compared my own crea-
tive work with foreign authors and I saw it in a wider
context. As well I have used the archives and music librar-
ies which are bigger than in the Czech Republic. I visited
a lot of concerts with composition unknown in Czech
Republic and I was inspired by the enthusiasm for con-
temporary music. As to the language skills, it was an im-
portant benefit especially in the sense of direct communi-
cation and understanding. From the social side: learning
of different mentality; new professional and personal con-
tacts which 1 see as a big envichment and investment for
the future; contact with non-post-communistic society and
Jaster friendly relations without barriers.

Apart from those above, my interest for the country
increased and I gained a deeper understanding of its cul-
ture. And last — my personal growth: mental refreshment
and improvement 0f my memory; improvement in self-
reliance; training in proactivity; revaluation of my opin-
ions, way of thinking in different fields of life; revaluation
of my own possibilities, aims and goals; betterment of
searching information; I came to realize the responsibility
Sfor my life; Inspiration.

Mgr. et Mgr. Karel Ouroda, Ph.D. — University
Teacher

Thanks to all the proclamation I have anticipated, that it
will be easy... The only thing missing — the agreement
between the universities... I have arranged all the necessi-
ties with the relevant people, I wrote the agreement, got it
translated into English and both copies checked by the
legal department. As to the formal side — everything was
OK. It has been sent to the foreign university — but noth-
ing has happened. How can you leave some ten thousand
kms away, if you are responsible for an EU grant worth
7 million CZK, a number of unfinished theses and all the
other work that needs to be supervised in person thanks to
the student mentality? (...)The biggest problem was to
obtain the permit from the old employer for the new one
and on top of that — I was responsible for all the substitute
tutors for the time being.

A few weeks of medical examinations followed. Fortu-
nately, everything went smoothly, but none of the doctors

has given me the appropriate documentation or certifica-
tion. Abroad, no private doctors are accepted, everything
must be from a state hospital with the result confirmed. So
after the arrival — the whole jazz again — multiple screen-
ing, blood samples, etc. And what have I learned? “Never
give up. No matter what!”; “It is necessary to work on
your own personal development, don’t always sacrifice for
others.”; “The only thing you have is the one you have
done yourself.”

Recently, I have cooperated with local professionals and
nowadays a book is being prepared. I am publishing arti-
cles, visiting sights, meeting new people — for the past few
years — I didn’t time for that back in Brno. On top of that
1 got to know, (...) who is a friend and who was only
pretending to be... and the price paid: One yearly salary at
the university — but that’s not the issue. The ten-year
preparation and facing the nearly-lost hope... As one wise
man has said, “Three years of hard work — ten thousand
years of happiness”. I am looking forward to my return
and I hope that no one else will have to improve his quali-
fication facing the obstacles I have had. And above all
1 will succeed in developing cooperation in my field of
study, that didn’t exist before.

Bc. et MSc. Klira Mareckova — Ph.D. student
Studying abroad is like a long experiential learning
course. It’s a decision to explore the jungle of life and let ir
become your big adventure. Being open and having cour-
age will enable you to cross boundaries between countries
as well as the boundaries in your mind: Turn a page,
Jollow your bliss and doors will open for you that you
never knew were there before.

My own study abroad started with one big loss: The loss
of my horse, followed by the loss of my boyfriend and
dreams. 1 felr terrible - angry, grumpy, and lonely. I need-
ed to turn a page and go somewhere far. Oh, that’s it -
somewbere far! Travelling — wasn’t that what I always
wanted to do? Something I've never done though because
of all our trainings? Let’s study abroad! Now!

The earliest deadline for a study abroad was coming
Just in three days. It was an International Student Ex-
change Program (ISEP), a network of 300 colleges and
universities from 42 countries around the world, adver-
tised through the Centre of International Studies ar Masa-
ryk University. 1 wanted to improve my English and
therefore the US became the country of my choice. I've
spent my weekend searching through the websites of US
universities till I chose and ranked 10 of them. The last
step was to get a bunch of signatures on Monday morning
and submit my application before 5 p.m. All went
smoothly and couple of weeks later I've received a message
that my classes ar East Tennessee State University start on
23rd August.
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My first flight ever and there I was, in the sunny and
beautiful region of Grear Smoky Mountains. There were
plenty of parties and trips organized by the university at
the beginning of the semester and everybody was very
Sriendly and helpful. The year of my life has started. Ir
was only a few weeks after the semester start when I got a
part-time job at the Office of Career and Internship Ser-
vices. Other international students became my family and
several unique friendships with Americans made my time
an unforgettable experience. I took overload of classes and
used every opportunity to travel. My motto was: “I'm
international, I want to see everything!”

Going abroad taught me ro detach myself from the sense
of ownership and to realize I'm a guest. [ve started to
explore this generosity and felt happiness — from the na-
ture, new friends, and the little things of life. I felt a
privilege to be there and that’s why I was trying to do my
best. Tve learned to live my life and realized what does
mean to love my home country, family and friends. I felt
like a year abroad gave me so much thar I've decided ro
study abroad even the following year. I did a master pro-
gram at the University of Nottingham, UK. I'm doing my
PhD in Toronto, Canada now and I'm still in the flow.

This is my story. Yours is completely different. Bur the
point is: Got an idea? Does it seem crazy? Do it!

Ing. Helena Foltynkovd — MU Graduate
Having the chance to study abroad has been the only “real
life experience lesson” that I had during my 5 years of
University studies. And I bet it would be the only one
1 would remember and profit from ever after. (...)
Studying abroad is of course a challenge. But as soon as
you make the decision to go the worst is over. It is the
biggest “but” on the way and as soon as you have this
solved out everything else should be much easier. There are
many positive reasons to go — your CV begins to be more
attractive for employers, you try to live by yourself in a
different environment, you improve your language and

you network. And as one of my very senior colleague at
DHL said: “Life is all about networking”. She was right.

Bc. et Mgr. Darina Cejkové — PhD. student

As everything, living beyond the comfort of your homeland
has its own pros and cons. When I arrived to the US I was
Sull of fear, especially aboutr my language skills. In the first
Sfour months I hardly recognized the words I had learned
at school. Communication, especially through the phone
was terrible. (...) The Americans never correct you, they
are very professional in the business and service fields and
try to understand and serve you. What about our behav-
iour to foreigners? I also never heard from Czech folks that
science is useful; many Czech people think it’s just wasting
of money. (...) Many things are solved only through email,
especially ar work. After work the Americans spend their
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spare time among themselves, it’s very difficult to improve
English very fast.

The start of a “new” life brought mind cleaning ro me.
1 had to think about my stuff, my life and all the troubles
Sfrom home, work, school etc. were so far. Finally, I had
time only for myself. I think when not disturbed or sur-
rounded by friends, family, I had to face up to all my good
as well not as good qualities. I do believe I have been
learning to improve on the bad ones, because there is no-
body else to hide them. Thanks to luck (God?) I stay so far
away, that there is no easy way to hop on a plane or a
train and get back to the home stereotype and safety. The
decision of a year-long stay means a real decision, includ-
ing the price of air-tickets and a 12-month rent.

Ing. Ondfej Malovany — BUT graduate

Student mobility as another professional working experi-
ence abroad can enrich you in many aspects: One of the
aspects of studying abroad is to gain knowledge of foreign
language. When you study abroad you use foreign lan-
guage in every day communication among your school-
mates, friends and you use it in the most natural way.

The majority of the biggest construction companies in
the Czech Republic are likely subsidiaries of foreign com-
panies nowadays. At certain level of management the
foreign language is often used. In the near future the coop-
eration might be more intensive. It is possible that you
will have to work with project documentation, do finan-
cial reports or deal with corporate regulations in a foreign
language.

(...) Ir is important to experience cultural differences.
Every country has a different culture, which is related to
the way of living (historical and geographical conditions),
communication, economical effectiveness and develop-
ment. (...) You can experience different systems and atti-
tudes both in education or work, evaluate them and gain
the best of it. You might change some points of view on
our country after living abroad.

Conclusion

I agree with Ludék who said: “I would encourage eve-
ryone to give a foreign exchange a go. Having experi-
enced life and work in a foreign country's university, I
personally feel that my horizons are much broader than
ever before. As for my students, when they come back
from their stay abroad, they are aware of a number of
new skills they have learned and that they then bring
into their further study but also into their future ca-
reers.” Helena added: “I hope that everyone who takes
the chance is already a winner. There will be obstruc-
tions on the way but you will always remember the
positive. And what’s worse - there might not be any
other chance later. You will have your careers, your



[3] hitp:llec.europa.euleducation/erasmus/doc/stat/table] 09.pdf
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families, your loans and your responsibilities. Benefit
from what is now being offered to you and take the
chance! It is your investment in the future...”

I am very grateful for having my own experiences (8. 3. 2011)
abroad. I do hope that one day mobility will be a com-  [5/http:/lec.europa.euleducation/erasmusidoc/statlstudentin0809.pdf
pulsory part of the university study. I think that we can (10.9. 2010)
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pump all the gOO ness rrom this source because we (10 9, 20]0)
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various competences to our future managers, practi- Brno: Konvoj, 2003. ISBN: 80-7302-052-1. str. 95

tioners so as their teachers, mentors and trainers.
Contact:

PhDr. Dana Linkeschovd, CSc.

Institute of Structural Economics and Management - Faculty of
Civil Engineering,
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Analysis of the case studies video recordings

Petr Mach a Regina Janikové

Abstrakt: Metoda pripadovich studii didaktickych situaci je moderni procedura efektivnibho rozvoje profesnich zpiisobilosti budou-
cich ulitelii. Nerozviji pouze predmétové a didaktické kompetence — diileZitou roli hraji i procesy sebehodnoceni a sebereflexe. Pri
komplexni analyze jsou pouzivdny dvé merody: makroanalytickd a mikroanalytickd.

Klicovi slova: metoda pripadovych studii, didaktickd situace, profesni zpiisobilosti, didaktické kompetence, makroanalyticky
metoda, mikroanalytickd metoda, kreativita.

Abstract: Case study method of didactic situations is a modern procedure of effective development of professional abilities in future
teachers. I have been using the method for many years in future teachers training in the field of preparation of subject methodolo-
gies. A case study does not develop only the subject and didactic competences of furure teachers. The self-evaluation and self-
reflection processes in students also play an important role. For this purpose the third — analytical — phase of the study is carried out.
Two basic methods are used for a complex analysis — macro-analytic and micro-analytic. The macro-analytic method is used to
examine the course and the results of the case study: suitability of the used methods, forms and tools; using communicative tools,
creating proper climate etc. The micro-analytic method is used to find out changes in students personalities and causes of the outer
demonstrations of the case study. One of the examined phenomena is e.g. flexibility and creativity in adjusting the pre-concept to the
course of the realization phase of the study. The initial research of this area of case studlies was carried out within the project no.
406/07/0109 (Nonverbal creativity in technical education).

Keywords: case study method, didactic situation, professional abilities, didactic competences, macro-analytic method, micro-

analytic method, creativity.
Introduction ly, namely didactic technologies in both teacher training
Present educational system imposes high requirements and the educational process itself. Personality develop-

on teachers of all levels. It requires among others inno- ment is marginalized in teacher training, mainly the

vations in the area of pre-service professional develop-
ment for teachers of all types. It influences also the life-
long education of practicing teachers. It is necessary to
solve global problems of teacher education, e.g. the
suitability of two-stage structured model of teacher
training programs. Furthermore, the issue of cognitive
aspect of teacher training must be dealt with — the scope
and depth of the knowledge basis of particular subjects
and their combination. The function of information
and communicative technologies is not solved sufficient-

development of creative abilities and skills to solve con-
ceptual matters and dynamic changes in the educational
process. One of the ways of improvement the personali-
ty and professional development is to include the case
study method. The case study is basically a complex and
creative solution of a given didactic situation in simulat-
ed didactic environment. It is based on interactive and
situational learning and deciding. The didactic situation
is understood as a short term interaction between the
teacher and pupils (or just between pupils). It is charac-
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terized by a given content and way of solution. It means
by chosen methods, means and forms, communicative
tools, created atmosphere etc. It brings good results in
creating basic teaching skills. It helps to diminish the
fear of failure at the beginning of teaching practice.

Theoretical outcomes

Case study as a teaching method has its roots in the
USA around the middle of the last century. It was used
at Law faculties for reconstruction of completed trials.
Later it became popular for training of managers, busi-
nessmen, politicians, physicians etc.

Case study exists in the form of descriptive or re-
search (problem) document. The content is formed by a
thorough multi-dimensional analysis of connections,
elements and reality of the situation. The focus is on
explicit discussion with the sense of detail and various
suggestions of the solution.’

Basic principles of a proper case study were evolved
that are usable in other fields, e.g. upbringing and edu-
cation:

* Involvement of participants — involving the people
who have an interest in work.

* Support — identifying and overcoming any barriers to
involvement.

* Planning — gathering evidence and resources, making
schedules.

* Suitable Methods — agreeing and using methods that
are fit for purpose.

* Sharing Information — ensuring that necessary infor-
mation is shared between the participants.

* Working Together — using clear procedures to work
with one another effectively and efficiently.

» Working with Others — working effectively with others
to develop knowledge, skills and self-confidence of partic-
ipants.

* Feedback — processing the results and cooperation of
participants.

* Monitoring & Evaluation — checking and assessing
the outcomes to meet the standards.

The case study concept that I use for subject method-
ologies has a wider and more complex notion. It can be
understood as a broader participation method. Positive
cooperation of all participants is vital. From the psy-
chology of learning point of view a case study is a con-
crete tool of interactive and situational learning. Stu-
dents are taught to solve complex interactions mainly in
the realization phase of the study. Interactive learning is
applied in the analytical phase, in reflection from the
peers. From the point of view of situational learning it is
necessary for the case studies to meet the following re-
quirements:
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* The study topic should draw on didactic reality (real
subject, school);

* Should aim at a specific goal, but in multiple ways, and
with creativity;

* The course and the results should have a divergent
character, search for multiple solution;

* The Study should develop an entire, synthetic and
contextual approach to the given topic. To process the
topic from the viewpoint of subject, didactics, pedagogy,
psychology, economy, ethics, etc.;

* It should develop in students professional individuali-
ty, teacher personality;

* The study should be held in a positive, open and con-
structively creative environment.

From the given requirements the basic structure of
case studies results that is applied in subject methodolo-
gies. Every study must comprise:

* Social communicative component. Participants learn
to design a common activity, accept various options of
behavior, seek and from contacts in the family, control
cooperation, show praising feelings, analyze barriers and
failures of cooperation, play different social roles, influ-
ence social-cultural values, revise mutual behavior in the
group, regulate the social climate, use a wide range of
communication tools, and other factors.

* Meta-cognitive component. It is a psycho-didactic
application of meta-cognitive training. The training
focuses on the area of changes in personality and cogni-
tive preconditions of the participant — the so called in-
ner area. Then the training focuses on the outer area —
contextuality of didactic situations, influencing the con-
ditions, choice of concepts, methods, forms, means etc.
Application of this component results from revised
Bloom taxonomy. During the case study it is important
to observe basic principles of meta-cognitive training:

- The principle of processuality (greater orientation on
the process itself than the result).

-The principle of reflectivity (priority of one’s
knowledge thinking,  self-

instructing, self-forming, self-evaluation, using processes

development, learning,
of interior oriented analysis, reactions to inner and outer
reflections, etc.).

- The principle of generation (to develop the ability to
elaborate, classify, categorize, transform, etc.). The prin-
ciple of affection (empathy and motivation readiness).

- The principle of regulation (adjust the processes to
given aims and conditions) and to reflection.

®* Profession component. It is the development of main
teacher competencies, ability to create conceptual doc-
uments, choose learning strategies. In this component
the link to framework and school educational programs
is important.



Case studies in this form are based on the solution of
specific didactic situations. A didactic situation means a
short term, finished interaction between the teacher and
a pupil or pupils, or between pupils. It occurs in an
identified environment that considerably influences the
interaction.

The content is of cognitive character, affection char-
acter or sensomotoric (psychomotoric) character. The
content can be chosen by the student or it is assigned by
the teacher. The student independently modifies the
environment, chooses the methods, forms and means
needed for the solution of the situation and so of the
whole case study.

The case study is run by an educator (teacher at the
faculty) and its course has three basic phases:

* The choice and preparation of didactic situation.
Creation of pre-concept — anticipated course of the
didactic situation and so the whole case study. The stu-
dent defines in writing the conditions, learning envi-
ronment, methods, tools of communication. He esti-
mates the behavior and reactions of his pupils as well as
his own, tries to reach the needed climate. In this way
he develops the main subject, pedagogical and psycho-
logical competencies of teacher profession.

* The second phase is based on pedagogy of the experi-
ence. The didactic situation is realized in simulated envi-
ronment (does not occur in the real classroom, school).
Peer students play the role of the pupils of the school.
They must identify with their mentality, psycho, behavior
and knowledge. The learning process is video-recorded. It
is thus a kind of microteaching or video-simulation. The
camera does not create a passive record. It is important to
catch all important moments of the student’s activity in
the role of the teacher as well as the pupils” activities. To
grasp the details of positive and negative activities and
behavior of all participants. The time of the realization
period should not exceed about ten minutes. The purpose
is to show a didactic situation, not a part of a lesson. Dis-
turbing elements can be inserted into the study (realized
by the educator). These range from problem elements to
conflict elements (arrogance, aggressiveness of the pupil).

Figure 2: Non-standard element

These non-standard elements of didactic situation must
be solved by the “teacher” using situational decision.

* Phase of reflection and self-reflection. In this phase
meta-cognitive elements apply best. The student tries to
see all the important moments of his role as a teacher (in
both positive and negative sense). Reflection follows and
evaluation of other participants in the study — peers in
the role of pupils. The results are compared analytically
and confronted with the video-recording. This phase is
very demanding for both the students and the educator.
Its results influence the success of the whole case study.

* The last phase is again an individual matter of the
student. Based on the results of the previous phase the
students adjust the original concept of the study. He
adds results of reflection and analysis. In case of serious
shortcomings in the presented situation the student has
to redo the original pre-concept. In this way he creates
the post-concept of the case study.

» Case studies that have been carried out in the last
three years have one more phase. It is called the de-
ferred reflection. This phase will be dealt with later in
the paper.

Complex analysis

At present there are about one hundred of video record-
ed case studies that have been made since 2004. It repre-
sents a sufficient database for complex analysis. The case
studies made before 2004 are not included in the exam-
ined sample. Those were built up on different starting
requirements and different situation in our educational
system (before the curricular reform). Ninety video
recordings were analyzed and questionnaires and per-
sonal reflections of 95 probationers were processed.
Basic methods of the research were the followings —
observation, transcription, analysis of video-recording,
questionnaire method (mainly with scaled items), con-
trolled interview and spontaneous account.

First I will focus on the third analytical reflective
phase of the study. It is a micro-analytical activity
when the system activity of the “educator” (defined in
the pre-concept) is compared with the dynamic situa-
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tional activity. This is a symptom of the quickly chang-
ing interaction and communication between “the
teacher and the pupils (between learners) in the model
environment. As early as the realization phase, socio
psychological states occur when there is oscillation
between the system and situational solution in relation
to the subject matter, didactic and outer contexts. The
aim of this self-reflection is (it can be also called auto-
diagnosing) for the teacher to manage to process all the
feedback information about his activity and learners
activities from the course of the case study. Here pro-
cessing means analysis, evaluation, identification or
rejection, search for other solution and the following
generalization. By the term feedback information we
understand one’s own reflection, views, attitudes, and
evaluation of the peers. Self-reflection is very valuable
when gained through the project method, when “the
teacher” carries on conversation with his image in the
video-recording of the situation. For students it is usu-
ally very difficult to confront their often self-confident
ideal ego with the faulty ego in the recording. When
analyzing personal responses I often come across utter-
ances such as “Did I say this?”, “I never behave like
that, “I would never do that“. In most cases these
conclusions refer to the analysis of used communica-
tive tools (verbal and non-verbal). The most frequent
drawbacks are the followings: overusing parasite ex-
pressions, anacolutha, unfinished statements, wrong
word order (putting interrogative pronouns at the end
of the sentence), inapt gestures, etc. There are also
content errors, wrong interpretation of notions, factual
mistakes, grammar and spelling mistakes in writing.

It is evident from the statistics that 89 % of respond-
ents in the course of the realization phase do not check
and correct their language, 60 % of respondents are not
able to control their activity — behavior, moving around
the classroom, gestures, miming, clothes, are not able to
react to the failure of teaching aids (laboratory equip-
ment, presentation technologies) etc. They focus mainly
on the subject matter of interaction.

The analysis of conflict elements solving implanted in
the course of situation brought some interesting result.
Almost 5% of respondents did not realize the existence
of conflict elements. 20% of respondents notice the
conflict situation, but did not try to solve it. They used
the sublimation method risking the escalation of the
conflict. Only 12% of respondents managed to aptly
assess the causes of the developing conflict, articulate the
attitudes and opinions of all parties and suggest and put
through a procedure leading to the solution of the con-
flict. Others used the given rules and atmosphere in the
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environment and were able to get support from other
participants of the study.

To describe here all the pedagogical and psychologi-
cal phenomena of microanalysis is beyond the scope of
this paper.

Let us focus on some of the conclusions of the macro-
analysis of case studies. The most important methods in
this part are observation and transcription of the video-
recording of the study. Transcription is the most de-
manding activity from the viewpoint of time and con-
centration demands. Using SW Pinnacle Studio Digital
the recording is transformed to MPEG 2 format for the
transcription. Unfortunately, I do not have any other
SW (e.g. Videograph), that can carry out the transcrip-
tion according to given parameters. The transcript of the
content must be carried out manually. For the transcrip-
tion the simplified Pauli, Reusser system is used.’

Only the three most important categories that were
observed are given here:

* Contribution of doing case study for professional
competences development;

* Choice of lesson phase (into which the didactic situa-
tion is incorporated);

* Choice of predominant form of teaching;

* Choice of predominant method of teaching;

» Using technical teaching aids (presenting and interac-
tive technologies);

» Using other aids, equipment and other teaching tools;
= Work with time dimension;

= Work with the aim;

* Subject matter level;

* Language level;

= Motivation;

* Work with Error and some other less important ones.
Evaluation of some categories

First category — contribution of the case study to the
professional development of the students was evaluated
with a scaled questionnaire twice during the teaching
period. For the first time at the beginning of the semes-
ter, when student started preparing the pre-concepts of
didactical situation. 72% of respondents stated high
contribution of the case study to their professional de-
velopment. 5% of them expressed essential disagreement
with the contribution and 9% did not have any opinion
(they could not assess the observed phenomenon).
When comparing results according to gender — female
students had more positive attitude (89%).

Second evaluation of the same questionnaire took
place after finishing the teaching period, when all stu-
dents did case studies.

Another category was the choice of the phase of a
lesson — where the students put deliberately the didactic



situation. It was evident from the transcription that
87% of respondents chose the exposition phase it is
when creating new knowledge and skills. From further
analysis it is possible to derive that most respondents
perceive teachers as providers of new knowledge. Even
the results of the following category — methods used —
agree with these conclusions.

The most frequent method is presentation. The fre-
quency of choice in this method is about 70%. From
the following analysis is it evident that students only
exceptionally accomplished this method with other
supplementary methods — visualization or demonstra-
tion. Only in 5% the presentation method was extended
by controlled discovery and certain problem elements.
The lowest measurable frequency was shown in the
problem method group. In this group brainstorming
prevails (60% out of all problem methods). Summary
results are in Fig. 3. From the wide scale of methods
students limited their choice to the followings: presenta-
tion, problem presentation, explanation, dramatization,
and didactic games, problem methods. Verbal methods
prevail suitable for trans-missive teaching style.

Presentation

Problem presentation

Explanation

Visualization

Demonstration

Dramatization

Didactic games

Guided revelation

Problem method

[=]

10 20 30 40 50

=i
=}
~
=]
0
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Fig. 3 Frequency of used methods

This fact is supported by student J.S. statements. “Until
the end of the study I believed that the teacher who can
speak well can teach well too. The experiencing case
studies at the faculty (mine and those of other students)
and some days of teaching practice I think, that it
should be rather the learners who should speak and
work”. (Record sheet no. 56) It is necessary to admit
that didactic situations do not provide enough space for
a wide choice of methods in when compared to teaching
whole didactic units.

Choice of didactic forms. In this category there is
bigger variety. Frontal forms of teaching were most
frequent (68%). Others such as group work (37%),

cooperative learning, pair work were also often used.

39% of students could radically change the arrangement
of conditions — reordering desks, move to a more suita-
ble classroom, etc. Only 3% of students did not change
the arrangement despite the unsuitability to the aims of
the study.

6% 2%

249 @ Frontal forms
| Group work
O Cooperative learning

0 Pair work

68%

Fig. 4 Frequency of used forms

Using technical didactic means will be presented here.
Latest presentation technology, such as PC, Data projec-
tor, audio equipment, interactive boards from various
providers were available for the students. Only 23% of
respondents used there technologies, mainly PowerPoint
presentation. Only one student prepared a short pro-
gram for interactive board. These conclusions corre-
spond with the table of used methods (prevailing verbal
methods). When observing the correlation between
using didactic technologies and gender it was not proved
that girls felt more negative about these technologies.

Time dimension parameter results were also interest-
ing. Only 5% of respondents were able to estimate time
properly (with regard to aims and content of the di-
dactic situation) in the pre-concept study. They man-
aged to keep this time also during the realization phase
of the study. The others needed more time. 12% of
students exceeded the given time by twice as much.
These conclusions correspond with the results of the
micro-analysis. 60% of students are not able to diagnose
and revise their activities during the study. They do not
perceive the remaining time for the planned activities.

I would like to mention here evaluation of the last
phase of the case study — the phase of deferred reflec-
tion. This phase takes place more than six months after
completing the case studies. Students then have their
final teaching practice. After completing it I meet them
once again to analyze the contribution of case studies to
their professional development and development of
didactic competences now with the reflection of their
real pedagogic activity. I go back to the category of con-
tribution of case studies to their practice. At the begin-
ning of their teaching practice, 72% of students claimed
case studies are very likely to contribute to their profes-
sional development. From the analysis of responses it is
evident that almost 100% of them changed their state-
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ment and claimed that completing case studies (their
own or participating in those of other students) consid-
erably helped them manage the role of the teacher and
cope with various problems of teaching. Only one stu-
dent stated that case study did not help her. I will pro-
vide an extract from the record of response of student
A.N. “My first independent lesson look place in the last
year class in subject of Accounting. My mentor only
told me the lesson topic — revising for school-leaving
exam and defined the terms they are supposed to revise.
I went through all final questions to know what issues I
will continue with. I prepared the theory and many
pattern examples from the real company practice. My
advantage was that I knew the issues from the faculty.
So well prepared I started teaching. From the first
minutes I noticed disturbance, neglecting, and pupils’
disagreement with my style of teaching. Pupils attacked
my person, age, clothes, inexperience and were unwill-
ing to work in my way. They are not going to work like
this. Now I recollected a case study when my colleagues
did something similar to me. I remembered how embar-
rassed I was and did not defend my approach. Now in
the real situation, I was able to get the situation under
control, persuade the pupils to accept my way of teach-
ing and almost one half of the class started to cooperate.
After the lesson I consulted the situation with my men-
tor. She said that pupils are used to dictation of sentenc-
es they are supposed to memorize for the final school
leaving exam. I started doubting whether our schools
really want to change the ways of teaching. But owing to
the case study, I completed the teaching practice with-
out any painful mental consequences.“ (Record sheet
no. 15)

Conclusion

The number of respondents of my research does not
allow to provide any generalizing conclusions. Also the
methodology of verifying the validity of questionnaires
was not perfect. Nevertheless the results provide some
information. Case studies definitely contribute to creat-
ing key pedagogical habitudes in students. Students
often fail to use modern methods and approaches in
teaching. They know these theories only theoretically.

Being exposed to the specific pedagogical reality they
easily adopt traditional pragmatism and classical style of
teaching.

When searching for similar attempts of modern ap-
proach to teaching subject methodologies, I appreciate a
very inspiring research in the field of Teaching Tech-
nical Subjects at Technical University in Ostrava.
Teaching and research is more focused on development
of creativity in teacher trainees using microteaching and
case studies. Results and conclusions obtained by M.
Miklosikov4® within the “CR program“ (program for
support and development of creativity in students of
Teaching Technical Subjects program) are in many
respects similar. It is necessary to make a lot of effort to
transform the habits gained in case studies into practi-

cally applicable pedagogical skills.
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Support for the Self-evaluation of Schools in
the Czech Republic

Stanislav Michek

Abstrake: 'V souladu s postupujici decentralizact vzdéldvaciho systému uklidd zdkon & 561/2004 skoldm, aby provddély autoevalu-

aci. Ukolem projektu Cesta ke kvalité: Vytvdreni systému a podpora kol v oblasti viastniho hodnoceni — autoevaluace je podporovat

autoevalualni procesy ve Skoldch (materskjch, zdkladnich, stiednich a vyssich odbornyjch) od kvétna 2009 do srpna 2012 a defino-

vat vhodnou kombinaci autoevaluace a externi evaluace ve spoluprdci se Skolami, jejich ztizovateli a Ceskou skolni inspekci.
Klicovd slova: autoevaluace skol, systémovd podpora, ndrodni projekt, evaluacni ndstroje.

Abstract: In accord with gradual decentralisation of the education system, Act no. 561/2004 enacts a new obligation for schools to
carry out self-evaluation. The objective of the project “Road to Quality Improvement: Introduction of the System of Self-
Evaluation” is to support from May 2009 to April 2012 self-evaluation processes in schools (kindergartens, basic schools, grammar
schools, secondary technical and vocational schools, basic art schools, conservatoires and tertiary professional schools), and to define
an appropriate combination of self-evaluation and external evaluation in co-operation with schools, their founding entities and the

Czech School Inspectorate so as to ensure continuous quality improvement.

Keywords: self-evaluation of schools, system support, national project, evaluation instruments.

Introduction

The objective of the article is to inform about the sup-
port for self-evaluation of schools in the Czech Repub-
lic. First part of the article describes the context and
background of the Czech Republic. It mentions histor-
ic milestones, short statistics and role of the Czech
school inspectorate. The National project for school
self-evaluation called Road to Quality Improvement will
be presented in the second part of article.

Context and background of the Czech Republic edu-
cational system

It is necessary to highlight changes in our education
system through the last twenty years. There was very
centralized education system prior 1989 which corre-
lated with the ideology and class struggle of the com-
munist party. After the Velvet revolution Czech spe-
cialists proposed changes in the educational system:
Provision of schools by private or religion providers,
and renewal of general secondary schools for 11-18
years old pupils — grammar schools (gymndzium). In
the nineties there were discussions on changes in edu-
cation. The discussions were about pedagogy autono-
my, curriculum, evaluation, etc. Conclusions of these
discussions are in strategic ways of government docu-
ment National Programme for the Development of Edu-
cation — the white paper on education. The Education
Act (2004) contains many elements from the White
paper. The first pillar is curriculum reform — it means
that schools develop their own school educational pro-
grammes based on framework educational programmes
approved by the Ministry of Education. The second
pillar is formed by changes in evaluation — obligatory
self-evaluation of schools and changing the role of the

Czech School Inspectorate as an external evaluator
organization. I have to mention public administrative
reform at the beginning of this decade. The result of
this reform was a shift in provision of public schools
from the central Ministry of Education to regional
authorities and municipalities. In the European socie-
ty, the form of support from the European Social Fund
(ESF) plays an important role in. A lot of projects were
supported from ESF and the state budget.

Table 1 contains information about the range of
Czech education system. Over 1.5 million of pupils are
taught by almost 130 thousand of teachers in 8 thou-
sand schools.

schools ‘ ‘ pupils teachers

Nursery education 4809| 301620 23 567
Elementary education 4133| 816015 59492
Secondary education 111 1795
Seconda}ry ec%ucatlo-n with sa1| 116 401
apprenticeship certificate
T.echmcal sel:condary. edt.lcanon o11| 283 594 46734
with Maturita examination
General secondary education

. ) .. 373 | 117 477
with Maturita examination
Total [1519425 129793

Table 1: Number of schools, pupils and teachers in the
Czech educational system

In Table 2 we can find the structure of statutory au-
thorities of schools. Almost 100% of nursery and ele-
mentary schools are public. Only about 2% are private.
It means about 300 nursery or elementary schools. In
the secondary education there are more private or reli-
gious statutory authorities of schools. There are about
400 schools in the Czech Republic, that are not public,
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where about 125 thousands pupils are educated by
about 8 thousand teachers.

A = Ministry of education; B = municipality;
C = private statutory authority; D = religious statutory authority

A B region C ‘ D
% % % % %
Nursery education 0 96 2 2 1
Elementary education 1 89 7 2 1
Secondary education 18 3 65 10 5
Secondary education
with apprenticeship 5 1 78 16 1
certificate
Secondary education
with 0 1 72 24 2
Maturita examination

Grammar School

(Gymndzium) 0 0 75 25

Table 2: Structure of statutory authorities of schools

In time of changes it is difficult for the Inspectorate
too. Who loves external evaluators, checks and control
of work? The role of The Czech School Inspectorate
(CSI) is defined by the law (Education Act of Czech
Republic, 2004).

The Czech School Inspectorate shall draw up strate-
gic objectives for inspection activities and systems for
evaluating the educational system.

The Czech School Inspectorate at schools and
school facilities registered in the Register of Education-
al Facilities and at workplaces where practicum or
vocational training shall, within its inspections:
®* acquire and analyse information on the education of
children, pupils and students, on the activities of schools
and school facilities registered in the Register of Educa-
tional Facilities, and monitor and evaluate the effective-
ness of the educational system;
= determine and assess the conditions, course and re-
sults of education in accordance with relevant school
educational programmes;
®* determine and assess to what extent the school educa-
tional programme is met and whether it is in compli-
ance with legal regulations and the framework educa-
tional programme;
®» perform state checks to determine whether legal regu-
lations relating to provision of education and school
services are met; state checks shall be executed in ac-
cordance with a special legal regulation;

» perform a public-legislation audit focused on the use
of funds allocated from the state budget.

What is more important is the day to day work and
organizational culture of the Inspectorate. Of course,
we can find administrative control, misunderstanding
of meaning of education of children in different condi-
tions, or only document analyses based on legislation.
But we can find changing inspections, professional
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specialists, and concrete support. It depends on the
people on both sides: schools and inspectors.

Five years ago a curricular reform started, which
brings more autonomy and more responsibility to
schools. The responsibility is declared in the Education
Act (2004) and a decree and obliges schools to make
self-evaluation every three years (last year this obliga-
tion has been changed from two years to three).

Schools were standing in front of many new tasks
with no systematic help. There was no methodical
support for schools before the Education Act (2004)
came into force, many self-evaluation tools and meth-
ods have been created and given to schools “under-
way”. In some questionnaire surveys carried out during
years 2005-2008 schools expressed that they need
consultancy support, further training, methodology
support, financial support, methodology guidelines of
self-evaluation, self-evaluation tools, websites with
good practice, information about foreign approach to
self-evaluation. The Road to Quality Improvement pro-
ject promised to try to meet all these needs, except
financial support.

The Road to Quality Improvement project

The whole name of the project is Self-evaluation: setting
up system and supporting school in self-evaluation — Road
to Quality Improvement (Cesta ke kvalité, 2010). This
project is planned for three years until the April 2012
and is supported by European Social Fund (ESF) and
state budget from the Education for Competitiveness
Operational Programme. The Ministry of Education,
Youth and Sports leads the project activities of two
partners: NUOV — National Institute of Technical and
Vocational Education and NIDV — National Institute
for Further Education. We also cooperate with other
educational specialists. The first objective is to build a

self-

evaluation as one of the steps in curricular reform. We

systematic methodical support for school
declare to cooperate with external evaluators and dis-
cuss the quality of education and the way the external
evaluation can help to perform self-evaluation. The
support will be also based on training and providing a
valid and reliable evaluation tool.

The Road to Quality Improvement project financed
from ESF and Education for Competitiveness Opera-
tional Programme can support these types of school:

» Special nursery,

* Elementary schools,

* Elementary schools of music and arts,
= Conservatoires,

* Grammar schools,

®» Secondary vocational schools,



®» Secondary technical schools,
* Language schools with state language exam.

At the beginning of the project in June 2009 all
these schools got an offer to take part in this project
and 8% of them (507) expressed their interest in pro-
ject activities.

Project prepares many outcomes divided according
to each activity.

Picture 1: Development of factors versus the number of
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In the A activity focused on research and analyses we
perform questionnaire surveys, research of the target
group by interviews and other smaller surveys, which
should help us to understand the state, processes and
needs of schools in self-evaluation. In this activity we
also prepare publication of twelve comparative studies
about self-evaluation in selected countries of the world.
In a survey based on questionnaire on self-evaluation
we found out the following attitudes to self-evaluation
from the statements (see Picture 1). The respective
questionnaire included attitude questions aimed at self-
evaluation processes in schools. Following a factor
analysis 5 attitude self-evaluation factors have been
identified: meaningfulness, uselessness, helplessness,
fear, perception of the approach of external bodies of
CSI and the school authority. It has identified the link
between these factors and the school practice with the
self-evaluation measured by the number of the imple-
mented cycles. The strongest link to the increased
experience relates to the perception of meaningfulness
and to the decrease of helplessness. It is important to
say that number of respondents was 531 schools — it
means about 9% of all schools in the Czech Republic
and we don’t know about the other 90% of schools.

The results of the questionnaire brought up the ques-
tion: Who were the respondents? We think that these
were innovative people and honest people who want to

do good work and find the best way.

Picture 2: Self-evaluation framework
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In the B activity focused on development and validation

we are going to support schools by thirty valid evalua-

tion tools and methods with guidelines, manuals, some

of them will be standardised. In these days, there are

ten of them free for use on the project website, others

will be published continuously till the end of the pro-

ject. We develop evaluation tools from the point of

view of methodology, range of measurement, types of

tools, types of respondents, differences of outcomes,

links with different quality areas. We mean the follow-

ing evaluation tools (Michek, 2010):

®» Self-evaluation framework

* Good school — the tool for work with priorities

* Questionnaire of pupils” motivation for achievement

* Questionnaire of pupils” attitude to school

* Questionnaire of interaction of teacher and pupils

* Questionnaire of teaching staff climate (based on the

Organizational Climate Description Questionnaire)

* Questionnaire of teaching strategy of foreign language

* 360° feedback for middle management of the school

* Observation list for “teaching to develop learning

competence”

* Observation list for “methods and forms of teaching”

* Teacher, pupils and parents survey

* Documents analyses

* Teacher evaluation based on Teacher standards.
Within the development of evaluation tools it is

necessary to highlight the self-evaluation framework. It

is based on such frameworks as Austrian QIS, QIBB or

Scottish How good is our school, work of Czech schools

etc. All others evaluative tools will link with this

framework. Framework (see Picture 2) consist of 5

areas of quality typical for each school: condition for

education, content and process of education, educa-

tional results of pupils, support of pupils, cooperation

with stakeholders and Leadership and school manage-
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ment, the quality of human resources work. When we
compare the 4 true areas of quality with condition for
education we get the effectiveness of education.

What do we mean by condition for education, con-
tents and process of education etc.? We are planning
to find for each of the quality subareas about 5 state-
ments, questions during the development of the
framework. The scale of the framework will be based
on CAF scale — Deming cycle: Plan — Do — Check —
Act and facts and suggestions on development.
Conditions for education
* Demographic conditions
= Personal conditions
= Safety and hygienic conditions
* Economic conditions
* Material conditions
Content and process of education
= School educational programme
* Planning of teaching
= Support teaching material
®* Realization of teaching
* Qutside classroom activities
School support of pupils, cooperation with parents, influ-
ence of mutual relationships between the school, pupils,
parents and other persons on education
= Schools climate
= System for the support of pupils
= Taking individual needs of pupils into account
= Cooperation with parents
= Cooperation with other institution
Learning outcomes of pupils
= Assessment of teaching
= Key competencies
» Knowledge and skills
= Actitudes
* Motivation of pupils
» Success of graduates
Leadership and school management, the quality of human
resources work, the quality of in-service training of educa-
tional staff
®» Strategy management
* Organisation management of the school
» Pedagogical governing of the school
» Professionalism and human resources development
= Partnerships of the school and external relationships
Results of school work, especially with respect to the condi-
tions of education and economic resources
* Quantitative analyses
* Qualitative analyses.

We hope categorised electronic database of 30 prac-
tice examples of school quality management through
self-evaluation processes covering all regions and types
of schools in the Czech Republic or monolingual dic-
tionary as well as other outcomes of the B activity,
published on the project websites, will also help with
orientation within the process of school self-evaluation.
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Evaluation tools are good as instruments but schools
need practical inspirational case studies. In activities
development and validation we cooperate with the
Czech School Inspectorate and providers on recom-
mendations on how to do self-evaluation efficiently for
schools and other stakeholders. We are still finding
boundaries between self-evaluation and external evalu-
ation. This work is based on dialogue and consensus.
In C activity — supporting systems for schools and
stakeholders we organize opportunities for schools to
share their experience in workshops, in mutual visits
which will give them a possibility to inspire one anoth-
er and in peer review their mutual consultation and
external view may help to give feedback to their work.
Since the beginning of the project there has been an
“evaluation hot line” built, complemented by e-mail
consulting. Next activities are focused on developing

self-

evaluation and we develop publications and bulletins

information  technology system supporting
supporting self-evaluation.

In D activity — further training and dissemination we
already started the realization of educational pro-
grammes, which are going to prepare 217 specialists as
coordinators of self-evaluation at school and 30 advi-
sors of self-evaluation. These educational programmes
have both presence and e-learning form. Conferences
for managers, self-evaluation coordinators, teachers,
inspectors, statutory authorities of schools, decision

makers, etc. were also prepared in this activity.

Conclusion

This article described the context and background of
educational system of the Czech Republic. It men-
tioned historic milestones, short statistics and role of
the Czech school inspectorate. It largely contains in-
formation about the national project for school self-
evaluation called Road to Quality Improvement which
supports the self-evaluation of schools.
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Projekt Kurikulum S

Pavel Petrovié

Abstrakt: Informace o poslini, cilech a aktivitich projektu Kurikulum S, ktery se zabyvd podporou plosného zavddéni Skolnich

vzdéldvacich programii v odborném vzdéldvini.
Klicovd slova: vytvdreni kurikula, Skolni vzdéldvaci program.

Abstract: Information on the Curriculum S Project — Support of nationwide implementation of school educational programmes into

vocational education and training in the Czech Republic.

Keywords: curriculum development, school educational programme.

Projekt Kurikulum S — Podpora plosného zavddéni skol-
nich vzdéldvacich programii v odborném vzdéldvini je
tiflety ndrodni projeke, ktery realizuje MSMT ve spolu-
praci s Ndrodnim dstavem odborného vzdélivini jako
partnerem. Kurikulum S navazuje na projeke Pilor S a
trvd od 1. 4. 2009 do 31. 3. 2012.

Hlavnim cilem projektu je pfimd pomoc stfednim
odbornym skoldm a konzervatofim v jejich reformé.
Projekt nabizi uditelim a dal$im pedagogickym pra-
covnikiim odbornych $kol informace, metodické rady i
moznost konzultaci pfi zavddéni $kolnich vzdélavacich
programii (SVP). Je pfimou reakci na proces zavadéni
raimcovych a $kolnich vzdélivacich programa a na
problémy, se kterymi se pedagogické kolektivy skol pri
ptiprave Svp potykaji. Ukazuje se, ze koordindtorim a
utitelim podilejicim se na vypracovani SVP nestadf
pouze vstupni skoleni, ale Ze maji potiebu konzultovat
problémy, které se objevuji v prabéhu préce na SVP a
néktef{ maji i zdjem o odbornou supervizi pfipravené-
ho vzdélavaciho programu.

Projekt md 3 hlavni aktivity:

» Sledovini realizace SVP na pilotnich SOS a SOU,

* Rozvoj socidlniho partnerstvi v odborném vzdéld-
vani,

* Metodickd podpora tvorby a zavddéni SVP na dal-
sich odbornych skoldch.

Aktivita 1: Sledovéni realizace SVP na pilotnich SOS
a SOU
V rémci projektu Pilor S, ktery predchdzel projektu
Kurikulum S, bylo na pilotnich $koldch vytvofeno 53
pilotnich SVP pro 24 obort vzdéléni a bylo zahdjeno
jejich pokusné ovéfovdni. Vzhledem k dobé trvdni
projektu (2005-2008) probihalo pokusné ovérovini
pilotnich Svp pouze v 1. a 2. ro¢niku, takze ziskané
poznatky nebylo mozné vyhodnotit za cely vzdélavaci
cyklus. Projekt Kurikulum S navézal na toto ovérovani
a v dosavadnim prabéhu sledoval vyuku ve 3. a 4. ro¢-
niku, tj. az do zdvére¢nych a maturitnich zkousek.

Cely tento postup byl zvolen pfedev$im s cilem
vyhodnotit cely vzdélavaci cyklus a ndslednou inovaci

SVP; vyuil’t ziskané poznatky pro inovaci metodiky
tvorby SVP a sledovéni tcinnosti RVP. Rediteltim kol
a koordindtorim jsou pribézné poskytoviny metodic-
ké konzultace a vytvafeny pfilezitosti (workshopy) pro
vzdjemnou vyménu a zhodnoceni ziskdvanych zkuse-
nosti. V rdmci projektu jsou také vyhleddvany piiklady
dobré praxe zaméfené na realizaci kurikula, zaclefiovani
prifezovych témat, evaluaci SVP a na dal§i oblasti
pedagogické praxe. Shromazdované piiklady dobré
praxe jsou systematicky zpracovdvdny a zpfistupnoviny
pedagogické vefejnosti v rdmci projektu Metodika I1.
Soudisti tkola fesenych v rdmci této aktivity je i
ptiprava doporuceného pojeti profilové ¢4sti maturitni
zkousky (PMZ) s cilem hledat vhodné sjednocujici
postupy a kritéria pro PMZ, kterd by vedla k srovna-
telnému hodnoceni odbornych a vybranych kli¢ovych
kompetenci absolventii jednotlivych obord vzdélani
vymezenych ve vzdéldvacich programech (v RVP a na
trovni $koly v SVP).
Aktivita 2: Rozvoj socidlniho partnerstvi v odborném
vzdéldvani
Hlavni tézisté této aktivity spocivd ve sledovdni spolu-
préce pilotnich kol se socidlnimi partnery v pfislus-
ném regionu $koly pfi realizaci vzdélavéni podle vypra-
covanych pilotnich SVP; v shromazdovini piiklada
dobré praxe z této oblasti, jejich zprostiedkovéni ostat-
nim skoldm a v $etfeni mechanismu efektivniho zapo-
jeni socidlnich partnert do celého procesu odborného
vzdélavani. Cilem je analyza a zpracovdni ziskanych
poznatkl do souborné studie, kterd bude poskytnuta
vSem $koldm jako inspirativni a doporucujici materidl.
I tato aktivita navazuje na projekt Pilot S, ve kterém
se socidlni partnefi pilotnich $kol pfimo podileli na
tvorbé jednotlivych SVP a realizaci praktického vyuco-
vani. Zdmérem projektu Kurikulum § je jednak sledo-
vat a vyhodnocovat probihajici redlnou spoluprici
pilotnich $kol se zaméstnavateli, zfizovateli kol a rodi-
¢i zdkt pii realizaci vzdéldvacich programt danych
obort vzdéldni, a jednak na analyzu a hleddni vhod-
nych postupt zapojovdni socidlnich partnera do pro-
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jektovéni a realizace odborného vzdéldvani, a to zejmé-
na na regiondlni dGrovni. Pfi feseni této aktivity jsou
prabézné vyuzivany i poznatky a zkusenosti ziskané
v projektu NZZ (Novd zdvérend zkouska) i nékteré
vysledku projektu UNIV (Proména skol v centra celozi-
votniho uleni). Zjisténé poznatky bude mozné vyuzivat
nejen na skolni a regiondlni trovni, ale budou mit vliv
i na celkovou koncepci odborného vzdéldvini. Sou-
borné zdvéry z této aktivity budou prezentoviny na
celostdtni konferenci na jafe 2011.

Aktivita 3: Metodicki podpora tvorby a zavidéni
SVP na dalsich odbornych skoldch
Zamérem této aktivity je poskytovat vedoucim pracov-
nikim skol, koordindtorim tvorby SVP a ulitelim
bezplatnou metodickou pomoc a radu podle jejich po-
tieb, a to ve viech etapach postupného zavidéni SVP do
vzdélévaci praxe, tj. pii piipravé SVP, realizaci vyuky
podle SVP, jejich evaluaci (resp. autoevaluaci) a inovaci.
Tato pomoc je $koldm poskytovdna nejen z centra —
pracovniky Nérodniho Gstavu odborného vzdélavéni a
prostiednictvim webovych stranek projektu, ale i pfimo
v krajich — v regiondlnich konzulta¢nich centrech.
Regiondlni konzultaéni centra (RKC) byla zfizena
na zdklad¢ vybérového fizeni pfi vybranych zafizenich

dal$iho vzdélavani, skoldch a institucich dalstho vzdéla-
vani pedagogickych pracovniki (DVPP), které maji
ptedpoklady a podminky pro tuto ¢innost, odborné
lektorské zdzemi a kontakty na pilotni Skoly zapojené
do projektu Pilot S, které maji jiz viceleté zkusenosti
s vyukou podle SVP. V rimci aktivity jsou vytvifeny
studijni a metodické materidly, které budou vyuzitelné
v préci $kol a v DVPP a jsou shromazdovany piiklady
dobré praxe pilotnich i nepilotnich $kol. Pro zdméry
projektu je mozné vyuzit také jiz uvddénd centra celo-
zivotniho uceni ustavend v rdmci projektu UNIV,
popt. jiné vzdéldvaci instituce.

Zévérem lze konstatovat, ze dosavadni pribéh feSeni
projektu Kurikulum S umoznuje vyslovit odtivodnény
ptedpoklad, ze ziskané poznatky budou cennym pfino-
sem pro celkovy proces kurikuldrni reformy na jednot-
livych odbornych $koldch i v celém kontextu vzdéldva-
ciho systému na regiondlni i celostdtni trovni.
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Skolni vzdélavaci programy a zmény v piipravé
budoucich uciteld

Miloslav Rotport

Abstrakt: Tvorba a realizace Skolnich vzdéldvacich programii vyzaduje od ucitelii véech typii skol nové pristupy. Ucitelé by méli mit
fadu kompetenct, které dosud v ramci své pFipravy na vysokych Skoldch neziskdvali. Prispévek je diléim zamyslenim nad tim, jaké
zmény v pripravé budoucich ucitelsi jsou nutné a jak by na né mély reagovat skoly, které budouci ucitele pfipravuji.

Klicovd slova: role uéitelil, priprava ucitelss, zmény v prici ucirelii.
Abstract: Development and implementation of school educational programmes require new approaches of teachers in all type of
schools. Teachers should have a number of competences which they have not acquired during their university education so far. The
paper presents partial reflections on changes in education of future teachers which are necessary and suggestions how institutions of
teacher training should respond to the changes.

Keywords: role of teachers, teacher education, changes in teaching.
V dosavadnim

Vliv $kolnich vzdéldvacich programii na pozadované systému  zdkladnich pedagogickych

kompetence uditelit
Pokud si polozime otdzku, zda zavddéni skolnich vzdé-
lavacich programii bude mit néjaky vliv na kompetence
uciteld odbornych predmétii, musime na ni odpovédét
kladné. Tento vliv vyplyvd ze dvou podstatnych zmén,
které do price ulitele odbornych predmétt zavedeni
skolnich vzdéldvacich programi prindsi.

V prvni fadé je to vyrazné vétsi samostatnost jednot-
livych skol, a tim i uditeldi pfi tvorbé soustavy uliva.
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dokumentd méla skola centrdlné dany udebni plin
s rimcovymi osnovami pro jednotlivé vyucovaci pred-
méty. Rdmcové ucebni osnovy uréovaly pro kazdy
vyucovaci pfedmét vybér poznatkd, do urcité miry i
zafazeni téchto poznatkll do soustavy. Ucitel pouze
konkretizoval postup pfi osvojovdni téchto poznatkd,
piipadné ovliviioval hloubku osvojeni. Pfitom mél
viadé piipada k dispozici udebnici, kterd rdmcové
ucebni osnové odpovidala a do urcité miry i naznaco-



vala pofadi pfi osvojovdni jednotlivych poznatki a
hloubku jejich zvlddnuti.

Rdmcové vzdéldvaci programy, na jejichz zdkladé
skoly vypracovévaji své vlastni Skolni vzdéldvaci pro-
gramy, do takové miry podrobnosti ani zdaleka ne-
jdou. Vymezuji pouze uréité odborné kompetence,
které musi vyucujici zafadit do jednotlivych vyucova-
cich pfedmétt a musi rozhodnout o celém postupu
vyucovactho procesu, ktery k ziskdni pottebné odborné
kompetence povede.

Z toho podle mého ndzoru vyplyvd, ze ucitel odbor-
nych pfedmétt by mél pro svoji préci ziskat mj. tyto
kompetence:

* schopnost vybéru poznatki do soustavy uéiva,
* pochopeni vzdjemnych vazeb v ucivu,

®* vytvafen{ hierarchie vztahii mezi poznatky,

» konkretizace cili vyucovaciho procesu.

Kazdi z téchto dil¢ich kompetenci je pro spravné
zpracovani $kolniho vzdéldvaciho programu nezbytnd.
Pokusim se tento sviij ndzor alespon trochu blize speci-
fikovat.

Schopnost vybéru poznatka do soustavy uciva nutné
predpoklddd, Ze ucitel velmi dobfe ovlddd danou od-
bornou problematiku, je schopen vybrat to, co je pro
pochopeni podstatné. Vysvétleni a osvojeni urcitého
pojmu, ktery je pfimo uveden ve vymezeni odborné
kompetence v RVP nutné pfedpoklddd osvojeni dalsich
pojmil a souvislosti, které pochopitelné ve vymezeni
odborné kompetence uvedeny nejsou, ale bez nichz se
potfebnd droverl dané kompetence nemuze doséhnout.
Pritom neni vétsinou mozné nekteré z téchto pojmui
vypustit, protoze potom by zdk neziskal potfebnou
kompetenci, pouze by se pamétné naudil néjakou defi-
nici, kterd by byla v praxi nepouzitelnd. Na druhé stra-
né neni mozné ulivo pfetizit poznatky, protoze by
podstata osvojované kompetence v téchto pfilisnych
podrobnostech zanikla.

S tim souvisi i dal$i vyse uvedeny pozadavek, tj. aby
ucitel chdpal vzdjemné vazby v ucivu. Pfitom pfi vytvé-
feni odborné kompetence se nemiize omezit pouze na
vazby uvnitf svého vyucovaného pfedmétu, ale musi
chdpat a vyuzivat vazby v rdmci celé soustavy vyucova-
cich predmétt, zejména odbornych. Radu téchto sou-
vislosti si v minulosti ucitel nemusel vibec uvédomit,
protoze rozdéleni poznatki do vyudovacich pfedméta
za n&j udélali tvarci ZPD. V této souvislosti hrozi pfti
tvorbé $kolnich vzdéldvacich programt dvé rizika. Na
jedné strané muze byt nékteré ucivo zbyteéné probird-
no v nékolika vyucovacich predmétech (nékdy i s riz-
nym vykladem), na druhé strané mohou podstatné
poznatky zcela vypadnout, protoze vyucujici jednotli-
vych pfedmétt se budou spoléhat jeden na druhého a

nakonec poznatek nezafadi nikdo. Vytvoteni $kolniho
vzdéldvactho programu ve vztahu k uréité odborné
kompetenci tedy predpoklddd, ze jeho tviirci si jedno-
zna¢né stanovi urditou linii, kterd k ziskdni pozadované
odborné kompetence povede, a potom na zdkladé sta-
novenych obsahtl uciva jednotlivych predméta zkon-
troluji, zda tato linie byla dodrzena.

Pro splnéni tohoto pozadavku je nezbytné, aby jed-
notlivi ucitelé dokdzali urcit i ndvaznosti mezi jednotli-
vymi poznatky a na zdklad¢ toho sestavit ucivo spravné
za sebou. Znamend to najit vychozi pojmy a ty po-
stupné ddle rozvijet a prohlubovat. Je tieba také zvézit
vyznam jednotlivych poznatkd a rozdélit tak uéivo na
zékladni a doplnkové. Nesprdvné poradi osvojovanych
poznatk®lt muze zcela zmafit dosazeni cile, protoze
v urcitém okamziku budou Zici nuceni pouzivat po-
jmy, s nimiz se jesté nesetkali, a tedy je nebudou moci
dobfe pochopit a sprévné pouzivat. V fadé piipadi by
mohlo byt zlepSeni celkové situace dosazeno snadno
pouhym pfehozenim udiva.

Vsechny tyto kompetence ucitele by vsak nemusely
vést k dobrému vysledku, pokud by si nedokdzal kon-
kretizovat cil vyucovaciho procesu. Nemiize vétsinou
spoléhat na to, ze cil jasné vyplyvd pfimo z rdmcového
vzdéldvaciho programu pro dany typ skoly. Upfesnéni
cile by hlavné mélo znamenat urceni toho, co mizeme
od Zdka ocekdvat, pokud danou kompetenci ziskd. Jde
o to stanovit, jaké se predpoklddd vyuziti této kompe-
tence v praxi. Zda stali pouze, kdyz bude o néjakém
poznatku védét, Ze existuje nebo zda bude po ném
pozadovat, aby ho samostatné vyuzival pro néjakou
konkrétni prici. Tato problematika je podle mého
ndzoru velmi slozitd. V riznych konkrétnich pfedmé-
tech a tématech bude muset vyucujici pii konkretizaci
cile postupovat riznym zpasobem. Domnivim se, Ze
tuto kompetenci si ucitel odbornych pfedmétt osvoji
az béhem svého uditelského ptsobeni.

Druhou zménou je zména v piistupu k cilim vzde-
lavani: ,U¢ivo neni cilem vzdélavdni, ale prostfedkem
k dosazeni pozadovanych vystupt“ (viz Pouzitd litera-
tura: Ramcovy vadéldvaci program pro OA, s. 3).

Také tato zména v piistupu k cilaim bude kldst né-
které nové pozadavky na ucitele odbornych predmétu.
Mimo jiné ptjde o tyto pozadavky:

* vybér vhodnych vyudovacich metod (vzhledem
k posunu cili vyucovaciho procesu),

* schopnost vyuzit i jiné organizaéni formy vyucova-
ciho procesu.

Domnivim se, ze klasické vyucovaci metody podd-
véni nového uciva vyuzivajici frontdlni vyuky nejsou
schopny zajistit tento posun v pfistupu k uéivu. V fadé
ptipadii podle mého nédzoru vedou k tomu, ze osvojeni
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uciva (nekdy prevdzné pamétni) je povazovdno za cil
vyucovacitho procesu, ktery je také kontrolovdn a pro-
véfovan. Mé-li byt ucivo pouze prostiedkem k dosaze-
ni cild jinych, musi s nim vyuéujici jinak pracovat.
Podle mého ndzoru musi byt vice vyuziviny metody
zalozené na koncepci problémového vyucovini, na
samostatné aktivité zdki, na jejich vyraznéjsim zapojeni
do celého vyucovaciho procesu.

K tomu také poslouzi i jiné organiza¢ni formy vyu-
ky, zejména skupinové vyucovdni, které umozini vice
zapojit zika do vlastniho vyucovaciho procesu. Rozsah
pfispévku mi neumoziuje, abych tuto myslenku déle
rozvijel, ale domnivdm se, Ze je i z této struéné formu-
lace jasné, co mdm na mysli.

Jsou utitelé odbornych predméti pfipraveni na tyto
nové kompetence?

Odpovéd na tuto otizku neni jednozna¢nd. Nelze
obecné tvrdit, Ze by soucasnd piiprava uciteltl nevéno-
vala témto otdzkdm pozornost. Nicméné je tieba vzit
v uvahu, Ze pfiprava ucitelt vidy néjakym zplisobem
odrézi stav praxe, pro kterou jsou ucitelé pfipravovéni,
a odpovidd pozadavkum, které tato praxe na né klade.
V této souvislosti je tieba si znovu pfipomenout rozdi-
ly minulého a soucasného postaveni ucitelti odbornych
predmétt v obou jiz zminénych oblastech.

» Utitelé méli omezenéjsi moznosti vyjraznéjsich zdsahi
do soustavy uciva

Tomu pochopitelné odpovidala i ptiprava budoucich
uciteld. Prevazovala zde spiSe realizace pfipravenych
soustav uciva nez jejich samostatnd tvorba. Utitel po
svém ndstupu do $koly mél k dispozici osnovu, kterou
musel transformovat do obsahu vyucovacich hodin.
Nékdy ani nebylo zddouci, aby se zabyval tim, zda
soustava uciva vymezend osnovou byla vybrdna dobte
nebo, zda by zde byly nutné néjaké zmeny. I kdyz se
v jednotlivych didaktikdch vénovala a vénuje pozornost
vybéru udiva, vétsinou jde o zdivodnéni toho, co bylo
zafazeno do osnovy. Takto pfedem vybrané ucivo pak
bylo konkrétnéji rozpracovévino do dilé¢ich témat a
jednotlivych vyucovacich hodin.

= Skoly se zamérovaly vice na vytviteni védomosti nez na
Jejich vyuziti

Vybér metod a organiza¢nich forem, pro které byli
ucitelé pripravovdni, vychdzel z takto pojatého vyuco-
vaciho cile. Budouci ucitelé byli pfipravovdni na poda-
véni uciva formou vykladu, na jeho procvicovini a
upeviiovdni. Tézisté bylo i v provéfovdni takto ziska-
nych poznatkd. Tomu odpovidala i struktura vyucova-
cich hodin, kterou se studenti v ramci didaktik ucili
vytvifet. Seznamovali se s tim, jak dany konkrétni
poznatek predlozit zakaim, nikoliv jak se k nému spolu
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se zdky dopracovat a k ¢emu a jak ho déle vyuzit. Tak-
to pfipraveného budouciho uditele $koly do zna¢né
miry vyzadovaly.

Co by se mélo v pfipravé ulitelit z tohoto divodu
zménit?

Cesta ke zméné vede podle mého ndzoru dvéma sméry.
Jednim z nich jsou zmény v obsahu dosavadnich
predmétd v piipravé uditeld, kde by se mél kldst véusi
diraz na metody a organizaéni formy vyuky, které
podporuji rozvoj potiebnych kompetenci Zdka stred-
nich odbornych $kol. Znamen4 to nejen sezndmit bu-
douci uditele s existenci téchto metod, ale také umoznit
jim, aby si tyto metody vyzkouseli pfipadné i procvicili
(jak na semindfich ve Skole, tak i v rdmci pedagogic-
kych praxi na cvi¢nych skoléch).

Védsi daraz by mél byt v didakeikdch kladen i na
vybér uciva z piislusnych védnich disciplin tak, aby
vybrané ucivo bylo skute¢né prosttedkem k dosazeni
potfebnych vystupti. Znamend to rozsifit i cas, ktery je
vybéru poznatkl a posouzeni jejich vhodnosti vénovdn.
Druhou cestou je také zavddéni novych vyucovacich
pfedméta piipadné novych témat do predméta jiz
existujicich. Vzhledem k rozsahu pfispévku se nemohu
ani zde zabyvat problémem do velké hloubky. Jenom
namdtkou uvddim nékterd témata, na néz bychom se
(tfeba i v nové vytvofenych predmétech ucitelské pri-
pravy) méli zaméfit. Jde mj. o:

" vyuziti pocitacl ve vyuce,

®* préci s informacemi (véetné vyuziti Internetu),

* tvorbu $kolnich vzdéldvacich programa,

* semindfe zaméfené na aplikaci aktivizujicich metod
ve vyuce konkrétnich pfedmétt na stfednich skoldch.

Podle mého ndzoru maji vysoké skoly, které pfipra-
vuji budouci ucitele, dostatek predpokladi k tomu,
aby tyto zddouci a nezbytné zmény ve vyuce budoucich
uciteld provedly. Nékteré z nich uz s vyukou novych
predmétir zacaly nebo ji alespon zatadily do svych ino-
vovanych ucebnich planu.

Zcela na zdvér bych chtél wvést, Ze ptispévek vyjadiuje
milj osobni ndzor na rozebirané problémy, ktery nemusi
byt vEdy plné v souladu s nazory mého pracovisté.
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Abstraks: Prispévek se zabyvd problematikou pfipravy ulitelii v ramci celoZivotniho vzdéldvini v oblasti environmentdlini vychovy

pro ziskdni kompetenci v environmentdlni vjchové na zdkladnich a stiednich odbornych Skoldch. Poukazuje na potfebu zafadit

informace o EMS do pripravy ucitelii odbornych predméti.

Kli¢ovd slova: celozivoni vzdélavani; environmentdlni problematika, ucitelstvi odbornych predmétii.

Abstract: The paper deals with issues of teacher training in the framework of lifelong learning which is focused on environmental
education and teachers acquire competences in environmental education intended for primary and secondary technical schools. The
paper reveals the need for classifying information about EMS into training of teachers of vocational subjects.

Keywords: lifelong learning, environmental issues, teaching vocational subjects, Environmental Management System (EMS).

Uvod

Environmentalni problematika je v dne$nim skolstvi
nedilnou souddsti vyuky. Zavedeni environmentdlni
vychovy do préce skol je diky rdmcovym vzdéldvacim
programim zdvazné.

Pro realizaci EVVO ve $kolich je vypracovin Meto-
dicky pokyn MSMT (&j. 16745/2008-22). Vedeni
skol musi problematice environmentdlni vychovy vé-
novat dostatenou pozornost k tomu, aby skoly plnily
tkoly stanovené rdimcovym vzdéldvacim programem.
Tam, kde se jiz 1éta nad$eni pedagogové vénuji ekolo-
gické vychové, jde vSe sndz a mnoho skol muze slouzit
jako priklad, ucitelé jsou schopni se v dané oblasti
sebevzdéldvat a maji obrovsky zdjem o nové poznatky
spojené s ochranou zivotniho prostiedi a environmen-
tdlni vychovou. Navic je kazdoro¢né vyhldsena rada
soutéz, jichz se $koly mohou Géastnit a keeré doddvaji
ucitelim podnéty k dal$i praci v oblasti environmen-
talni vychovy. Uspéch v souté’i je pak pro téastniky
nejvétsim ocenénim jejich prace.

Studium uditel

Pro witele, kteff se v rdmci celozivotniho vzdéldvani
chtji v environmentalni problematice vzdéldvat, exis-
tuje fada moznosti. V soucasné dobé je nejaktudlnéjsi
akreditované Specializacni studium koordindtorii envi-
ronmentdlniho vzdéldvini, vjchovy a osvéty (EVVO),
organizované Klubem ekologické vychovy, stiedisky

ekologické vychovy, nékterymi vysokymi $kolami a
dal$imi organizacemi.

Environmentdlni vychova je také souddsti studia uci-
teld, keeré se kombinovanou formou v rdmci celozivot-
niho vzdéldvdni realizuje na pedagogickych fakultdch.
Na Ostravské univerzité je akreditovanou souddsti stu-
dijnich plénti obort bakaldfského i magisterského studia
uditelstvi odbornych pfedmétt. Zamétuje se zde zejmé-
na na vzdjemny vztah odborného vzdélavéni, systému
environmentdlniho managementu a uplatiiovdni ochra-
ny zivotniho prostiedi v praxi v jednotlivych oborech.

Zkusenosti s celoZivotnim vzdéldvinim

Na vyuce zaméfené na environmentilni problematiku
v kombinovaném studiu uditelstvi, vychovatelstvi,
ucitelstvi odbornych pfedmétt se podilim a soucasné
pusobim i jako lektorka ve Specializa¢nim studiu ko-
ordindtord environmentdlni vychovy organizovaném
Klubem ekologické vychovy.

Utastnici celozivotniho vzdélévani v soucasné dobé
vesmés velmi ocenuji nabizené moznosti studia a
v porovndni se studenty prezenéniho studia na vyso-
kych skoldch projevuji o probirand témata mnohem
vét$i zdjem. Vychdzeji z kazdodenni praxe a maji zdjem
dovédét se o problémech, s nimiz se setkdvaji, vic nato-
lik, aby si mohli utvofit vlastni ndzor. Dovedou uz také
posoudit, nakolik je moznost studia pro né piinosem
z hlediska dal$iho profesniho uplatnéni. Pravé tento
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piistup studentim v prezenénim studiu na vysokych
skoldch chybi, proto je zde obvykle role ucitele, ktery
véci klade do souvislosti a musi suplovat nedostate¢ny
rozhled studentd, nezastupitelnd. Nastala situace, kdy
se ucitelé vysokych skol t&i do vyuky, v niz se budou
setkdvat s frekventanty kombinovaného studia, protoze
zde nachdzeji pfipravené a zodpovédné studenty, a tim
i radost z prdce.

Nebylo tomu tak vidy. V 70. letech minulého
stoleti, kdy bylo dalsi studium uciteld po nékolika
letech praxe povinné jako podminka postupu do vyssi
tarifni tiidy, jsme Casto registrovali nezdjem o nové
poznatky. V tomto smyslu se doba hodné zménila a
organizace povinného celoZivotniho vzdéldvani roz-
hodné uz neni na misté. Pro uditele je tfeba vytvdfet
podminky pro studium tim, Ze jsou jim nabidnuty
vhodné formy dal$tho sebevzdélavdni, které jim
umozni rozifit znalosti v oblastech, o néz maji zdjem.
A environmentilni problematika v soucasné dobé
zajim4 stéle vice uditela.

Ptiklady témat, kterd posluchade nejvice zajimaji
Vzhledem k tomu, Ze se ve vyuce zabyvdme vztahem
techniky a Zzivotniho prostiedi, jsou zde uvedeny pii-
klady, o které se posluchaci nejvice zajimaji v oblasti
ochrany a tvorby Zivotniho prostiedi ve vztahu k tech-
nice. Jednd se o stav Zivotniho prostiedi v CR (v lokali-
t¢, kde Ziji), moznosti jeho ndpravy a s tim souvisejici:

* imisni limity a vysledky monitoringu Zivotniho
prostiedi v CR,

» znelisténi vzduchu a vody,

* integrovany registr zne¢istovani,

* nebezpedi techniky a dopady pramyslu na Zzivotni
prostiedi,

* cnergetika a Uspory energie, zajiSténi energetickych
zdroj, jadernd energetika,

* moznosti vyuziti biomasy, biomasa pro pohon do-
pravnich prostfedki,

* environmentdlni problematika v domdcnosti a eko-
logick4 stopa,

* likvidace a recyklace odpadi.

Dopliiujici pozadavky pro studium uditelii stfednich
odbornych skol

V ptipravé ucitelt stfednich odbornych $kol v oblasti
environmentdlni problematiky je vhodné doplnit
obecné otizky environmentdlni vychovy o konkrétni
témata, s nimiz by méli byt sezndmeni vsichni absol-
venti stfednich odbornych skol jiz pfed ndstupem do
zaméstndni a kterd by se méla stdt nedilnou soucdsti
vyuky na stfednich odbornych skoldch.

Jde zejména o problematiku uplatnovéni postupt
ochrany zivotntho prostiedi v jednotlivych oborech
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studia na skoldch a o zdkladni informace o EMAS (Eco-
Management and Audit Scheme) a o normdach fady ISO
14000.

Na stfednich odbornych $koldch (SOS) nejsou uci-
telé dostate¢né sezndmeni zejména s problematikou
systému environmentdlniho managementu (EMS, kam
ISO 14001 a EMAS patfti). Mély by byt proto v rdmci
celozivotniho vzdélavdni vyuzity vsechny piilezitost,
aby se informace dostala k ucitelim tak, aby ji mohli
uplatnit ve vyuce na svych skoldch.

Doplnujici informace, obecné platné pro vsechny
obory studia na SOS, lze rozdélit na dvé skupiny —
souvislost environmentilni vychovy s uplatiiovinim
legislativnich pozadavkd, tj. zejména zdkona 76/2002
Sb., a na problematiku environmentdlniho manage-
mentu. Zafazeni téchto informaci v piehledné podobé
by mélo byt také souddsti studia koordindtora EVVO
pro vsechny typy skol, i proto, ze se na skoldch setka-
véme s realizaci ekologickych auditt rtizné Grovné.

Zatazeni zdkladd EMS do studia uitelstvi odbor-
nych pfedmétd na Ostravské univerzité je realizovdno
v rdmci povinné slozky studia.

Systémy environmentdlniho managementu (EMS) jsou
dobrovolné néstroje realizované ve firmich a predsta-
vuji v soucasné dobé zpiisob, jak miize organizace de-
klarovat, ze v ramci své ¢innosti db4 na ochranu zivot-
niho prostfedi a Ze pfi produkci vyrobku ¢i poskytovi-
nf sluzeb jsou zvazoviny také jejich dopady na Zivotni
prostiedi. EMS znamend systematicky pfistup k ochra-
né zivotniho prostfedi ve vSech aspektech podnikdni,
jehoz prostfednictvim podnik zaclefiuje péci o Zivotni
prostiedi do své podnikatelské strategie i bézného pro-
vozu. EMS pracuji jak s normou ISO 14001, tak
s EMAS, v nékterych pfipadech vyuzivaji i obé moz-
nosti. EMS je obvykle zavddén ve vyrobnich podnicich
v ndvaznosti na systém fizeni jakosti (CSN EN ISO
9000) a bezpecnosti prace (OHSAS 18001) a perspek-
tivné i na energeticky management (EN ISO 16001).
CSN EN ISO 14000 je soubor norem, které zahrnuji
normy a smérnice souvisejici s fidicimi systémy a pii-
buzné normy upravujici terminologii a specifické ni-
stroje, jako je audit (proces kontroly, zda systém fizeni
odpovidd normé). Nejdulezitéjsi je zde norma ISO
14001. Spole¢nost, kterd se rozhodla ziskat Certifikdt
osvédéujici soulad s pozadavky této normy, musi vy-
tvofit, dokumentovat, uplatiiovat a udrzovat systém
environmentdlntho managementu. V soucasnosti je to
v CR nejéastéji uplattiovany postup zavidéni EMS.
EMAS (dnes jiz jako EMASIII) je druhym z dobrovol-
nych ndstroji ochrany Zivotniho prostfedi, pozitivné
motivuje organizace k odpovédnému pristupu a ke
zlepSovdni environmentdlni vykonnosti nad rdmec



legislativnich pozadavki. Byl zfizen Evropskou unii za
ucelem zjistovani a sledovdni vlivu ¢innosti organizaci
na zivotni prostfedi a zvefejiiovdni informaci formou
jednotlivych environmentdlnich prohléseni (prohldseni
k Zivotnimu prostiedi). Predstavuje aktivni piistup
podniku ke sledovani, fizeni a postupnému snizovani
dopadi ¢innosti organizace na zivotni prostiedi. Je
uréen pro organizace provozujici ¢innost v soukromé
stéfe i pro organizace stitni a vefejné sprivy.

Zikon 76/2002 Sb. Ulelem zikona je, v souladu
s pravem Evropské unie, dosdhnout vysoké drovné
ochrany Zivotniho prostfedi jako celku uplatnénim
integrované prevence a omezovani znecisténi. Stanovi
povinnosti provozovatelt zafizeni, upravuje postup pfi
vyddvéini integrovaného povoleni, stanovi pusobnosti
orgdnt vefejné spravy podle tohoto zdkona, upravuje
systém vymény informaci o nejlepsich dostupnych
technikdch, stanovi sankce za poruseni povinnosti
stanovenych timto zdkonem.

Integrovany registr znelistovani (IRZ) je vefejné pii-
stupny informadni systém o tnicich a pfenosech zne-
¢istujicich ldtek a odpadi. V soucasnosti IRZ sleduje
93 znedistujicich ldtek. Ohlasovaci povinnost do IRZ
plni provozovatelé provozoven, z jejichz ¢innosti doslo
k tnikiim a pfenosim piekracujicim stanovené ohlaso-
vaci prahy.

Integrovany systém plnéni ohlasovacich povinnosti
v oblasti Zivotniho prostiedi (ISPOP) je systém ziizeny
pro plnéni vybranych ohlasovacich povinnosti podle
zékona ¢. 25/2008 Sb. (IRZ) a podle zvldstnich prav-
nich pfedpist (zdkon o ochrané ovzdusi, zdkon o od-
padech, vodni zdkon, zédkon o obalech). ISPOP slouzi
k ptijmu a zpracovini formuldia podle riznych priv-
nich predpistt (IRZ, voda, ovzdusi, odpady, nédsledné

rovnéz obaly).

Za pozornost stoji také vysvétleni souvisejicich pojmi
Cistst produkce a BAT (Best Available Technigue — nej-
lepsi dostupnd technika a technologie) ale i dalsich,
s nimiz se v praxi jiz béZné setkdvime.

Zavér

Environmentdlni vychové je tfeba v soucasné dobg,
kdy se tvofi a upravuji skolni vzdéldvaci programy,
dochdzi

k upfesiiovdni a zméndm v legislativé v oblasti ochrany

vénovat zvySenou pozornost. Neustdle
zivotniho prostfedi a tomu je tfeba pfizptsobit prici
s uciteli. Distanéni formy studia, jichz se ucastni velké
mnozstvi uciteld riznych skol, umoznuji informace
pomérné rychle a aktudlné predat. Zejména je to aktu-
dlni u ucitelt stfednich odbornych skol, aby mohli

informace zafadit do $kolnich vzdéldvacich programa.
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Vymezeni BOZP v kontextu ceského skolstvi

Cestmir Serafin

Abstrake: Prispévek zabyvi pobledem na oblast bezpecnosti a ochrany zdravi a jeji vymezeni pro oblast skolstvi. Kromé zdkladnich
legislativnich rdmcil jsou zde uvedena i praktickd vymezeni z pohledu vadélavacich oblasti pro jednotlivé oblasti a stupné vadéldvdni.

Klicovd slova: bezpecnost a ochrana zdravi, legislativa, Skolstvi.

Abstract: Paper deals with an approach to safety and health and its definition in the field of education. In addition to the basic
legislative frameworks practical definitions are presented in terms of educational areas for specific areas and levels of education.

Keywords: health and safety, legislation, education.

Uvod

Problematika bezpecnosti a ochrany zdravi je soucdsti
zdkladnich kurikuldrnich dokumentt, které urcuji
smér systému vzdélavini v Ceské republice. Tento

trend je obecné povahy, nebot k nému postupné pfi-
stupuji, nebo jiz pristoupily vSechny stdty EU (zejména
ty postkomunistické).
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Bezpecnost price a zédkladni vzdélavani

Zakladni kurikuldrni dokument pro troven zdkladniho
vzdéldvani predstavuje Rdmcovy vzdéldvaci program
pro zdkladni vzdéldvdni'. Tento dokument vymezuje
zdkladni rdmec pro piipravu skolnich vzdélavacich
programil. Problematika bezpec¢nosti price a ochrany
zdravi pii prici (ddle jen BOZP) se v tomto dokumen-
tu vymezuje prakticky ve vSech stéZejnich ¢dstech — od
cili, pres kli¢ové kompetence, vzdéldvaci obsah az po
prufezovd témata. Problematika BOZP je zde ale cha-
pdna v $irsich souvislostech, tj. jako vysledek osobnost-
niho rozvoje zéka (jeho postoje, tolerance, komunikace
atd.), ktery je zdroven zdkladem pro jeho chovdni a
rozhodovini.

Oblast BOZP je v Rdmcovém vzdélivacim programu
pro zdkladni vzdéldvini realizovina predev$im pro-
stfednictvim dvou stéZejnich vzdéldvacich oblasti:

* Clovék a zdravi (Vychova ke zdravi).
= Clovék a svét prace.

K dal$im vyznamnym vzdéldvacim oblastem z po-
hledu tématu BOZP, které maji tuto problematiku ale
vztazenou spie ve vztahu ke konkrétnimu oboru (me-
zipfedmétovymi vztahy) jsou:

* Informaé¢ni a komunika¢ni technologie.
* Clovék a piiroda (Fyzika, Chemie, Ptirodopis).

Povinnost vzdéldvat zdky v oblasti bezpe¢nosti a

ochrany zdravi podle vlastniho $kolniho vzdéldvaciho
programu nastala zékladnim skoldm od skolniho roku
2007/2008. Toto vzdéldvani se neopird jen o rdmcové
vzdéldvaci programy, ale vychdzi se zdkladniho prévni-
ho rdmce, ktery je v soucasné dobé platny pro Ceskou
republiku. Zdkladni prévni vymezeni v této oblasti
vychdzi ze zdkona & 262/2006 Sb., Zikonik price?,
kde zaméstnavatel je povinen zajistit bezpecnost a
ochranu zdravi zaméstnancti (tedy i zaméstnanct sko-
ly) a po cely vychovné-vzdéldvaci proces i zdka. Usta-
noveni § 101 Zdkoniku price pak stanovi zaméstnava-
teli povinnost zajistovat bezpe¢nost a ochranu zdravi
pfi prici nejen vlastnim zaméstnancim, ale i vSem
ostatnim osobdm, které se s jeho védomim zdrzuji na
jeho pracovisti ¢i v jeho prostordch. Dal$im predpisem,
ktery vymezuje bezpe¢nost a ochranu zdravi z pohledu
specifik $kolstvi je zdkon ¢&. 561/2004 Sb., o predskol-
nim, zékladnim, stfednim, vy$$im odborném a jiném
vzdélavani (Skolsk)'f zékon)®, kde BOZP je fesena usta-
novenim § 29, ktery stanovi Ze:
1. skoly a skolskd zafizeni jsou pii vzdélavdni a s nim
ptimo souvisejicich ¢innostech a pfi poskytovani skol-
skych sluzeb povinny ptihlizet k zdkladnim fyziologic-
kym potfebdm détf, Zdka a studentd a vytvifet pod-
minky pro jejich zdravy vyvoj a pro pfedchdzeni vzniku
socidlné patologickych jeva,
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2. $koly a skolskd zafizeni zajistuji bezpe¢nost a ochra-
nu zdravi déti, zdka a studentd pfi vzdéldvani a s nim
ptimo souvisejicich ¢innostech a pfi poskytovini skol-
skych sluzeb a poskytuji Zdkiim a studentim nezbytné
informace k zajiSténi bezpe¢nosti a ochrany zdravi,
3. $koly a Skolskd zafizeni jsou povinny vést evidenci
trazt déd, zdka a studentd, k nimz doslo pfi ¢innos-
tech uvedenych v bodé 2, vyhotovit a zaslat zdznam
o Urazu stanovenym orgdnim a institucim. Minister-
stvo stanovi vyhldskou zptisob evidence trazi, hldseni a
zasildni zdznamu o Urazu, vzor zdznamu o Urazu a ok-
ruh orgdna a instituci, jimz se zdznam o Grazu zasild.

Ustanoveni zdkona ¢ 561/2004 Sb. je upfesnéno
v metodickém pokynu k zajiSténi bezpe¢nosti a ochra-
ny zdravi détf, 4kt a studentd ve $koldch a skolskych
zafizenich zfizovanych Ministerstvem $kolstvi, mlddeze
a télovychovy®. Cilem tohoto pokynu je pak stanovit
postupy vedouci k zajisténi bezpe¢nosti a ochrany
zdravi zdka ve skoldch a Skolskych zafizenich, stanovit
zplisob postupu pii zajistovdni bezpe¢nosti a ochrany
zdravi pfi vychové a vzdéldvani déd, zaka a studentt.

Vyse uvedené pravni vymezeni naslo svij odraz ve
vzdéldvacich oblastech Clovék a zdravi a Clovek a svét
prace (dle') takto:
Clovék a zdravi — v této oblasti je zdravi dovéka chi-
pano jako vyvdzeny stav télesné, dusevni a socidlni
pohody, kterd je ovlivnéna stylem Zivota, zdravotné
preventivaim chovénim, kvalitou mezilidskych vztah,
kvalitou Zivotniho prostiedi a také bezpe¢im ¢lovéka.
Protoze je zdravi zékladnim predpokladem pro aktivni
a spokojeny Zivot a pro optimdlni pracovni vykonnost,
stdvd se pozndvdni a praktické ovliviiovdni rozvoje a
ochrany zdravi jednou z priorit zdkladniho vzdéldvani.
Souddsti této oblasti je vzdéldvaci pfedmét Vychova ke
zdravi, kde si zdci maji aktivné rozvijet a chrdnit zdravi
v propojeni vSech jeho slozek (socidlni, psychické a
fyzické) a byt za né také odpovédni.

Tato oblast pojimd bezpeénost obecné, zejména
z pohledu zdravi ¢lovéka pro pochopeni hodnoty zdra-
vi, smyslu zdravotni prevence i hloubku problému
spojenych s poskozenim zdravi.
Clovék a svét price — tato oblast se zaméfuje na pra-
covni ¢innosti a technologie a m4d vést zdky k ziskdvani
zékladnich uzivatelskych dovednosti v riiznych oborech
lidské ¢innosti, a tim pfispivat k vytvdfeni zivotni a
profesni orientace Zikii. Zci jsou zde soustavné vedeni
k dodrzovédni zdsad bezpecnosti a hygieny pii prici.
V zévislosti na véku zdka by se mél postupné budovat
systém, ktery zékim poskytuje dulezité informace
z oblasti BOZP a ve vztahu k jejich moznému budou-
cimu profesnimu uplatnéni. Tedy ve vztahu k BOZP
se v této oblasti veden{ 74kt zaméfuje na':



®* pozitivni vztahu k prici a k odpovédnosti za kvalitu
svych i spole¢nych vysledki price,
* osvojeni zdkladnich pracovnich dovednosti a ndvyka
z rtznych pracovnich oblasti, organizaci a plénovani
préce a na pouzivdni vhodnych ndstrojt, ndfadi a po-
miuicek pfi préci i v bézném Zivoté,
®* orientaci v riznych oborech lidské ¢innosti, formdch
fyzické a dusevni prdce,
* osvojeni potiebnych poznatklt a dovednosti vy-
znamnych pro moznost uplatnéni, pro volbu vlastniho
profesniho zaméfeni a dalsi Zivotni a profesni orientaci.

Podivdme-li se na jednotlivé pfedméty, pak v pra-
covnich innostech se jiz na prvnim stupni ZS zdtraziiu-
je v ptedmétech price s drobnym materidlem, konstrukc-
nich Cinnostech, péstitelskych pracich a v pripravé pokr-
mii, ze zdk: ,,... dodrzuje zdsady hygieny a bezpe¢nosti
préce; poskytne prvni pomoc pii tGrazu“. Na druhém
stupni ZS pak ptibyva v predmétech prdce s technickymi
materidly a design a konstruovdni, ie zik: ,dodrzuje
obecné zdsady bezpecnosti a hygieny pfi préci i zdsady
bezpe¢nosti a ochrany pfi prici s ndstroji a ndfadim;
poskytne prvni pomoc pfi drazu®. Oblast bezpe¢nosti a
ochrany zdravi je pak dopliovina v jednotlivych
pfedmétech o specifika podle oboru lidské ¢innosti.
Tedy predméty jako péstitelské price, chovatelstvi uvadi,
ze zdk: ,dodrzuje technologickou kézen, zdsady hygie-
ny a bezpecnosti price, poskytne prvni pomoc pfi tra-
zu, véetné Grazu zpusobeného zvifaty“, v predmétu
provoz a tidrzba domdcnosti, piipadné CdsteCné v pFi-
pravé pokrmii, ze idk: ,dodrzuje zdkladni hygienickd a
bezpe¢nostni pravidla a predpisy a poskytne prvni
pomoc pfi trazu, véetné trazu elektrickym proudem®,
v ptedmétu prdce s laboratorni technikou, ze zik: ,dodr-
zuje pravidla bezpe¢né price a ochrany zivotniho pro-
stfedi pii experimentdlni prici a poskytne prvni pomoc
pfi trazu v laboratofi“ a v piedmétu vyuziti digitdlnich
technologii, ze zék: ,dodriuje zdkladni hygienickd a
bezpec¢nostni pravidla a predpisy pfi prici s digitélni
technikou a poskytne prvni pomoc pfi tdrazu®.
Bezpecnost price a stfedoskolské vzdéldvani
V oblasti stfedoskolského vzdéldvini jsou kurikula
studijnich obort rozdélena na gymnazidlni a odborné
vzdéldvani. Zvlésni kategorii je pak neformalni vzdéld-
véni, jehoz kurikuldrni vymezeni v soucasné dobé¢ fesi
v Ndrodnim institutu déti a mlddeze spole¢né s Minis-
terstvem $kolstvi mlddeze a télovychovy realizaci pro-
jektu: Klice pro Zivor - Rozvoj klicovych kompetenci
v zdjmovém a neformdlnim vzdéldvani.

Rdmcovy vzdéldvaci program pro gymnazidlni vzdéld-
vdni (dile jen RVP G) vymezuje podobné jako Rim-

covy vzdéldvaci program pro zdkladni vzdéldvani zi-

kladni rdmec pro pfipravu $kolnich vzdéldvacich pro-
grami. Problematika BOZP se v tomto dokumentu
rovnéz tak podobné vymezuje a je taktéz podobné
chdpdna a rozdélena do dvou stéZejnich vzdéldvacich
oblasti’:

* Clovék a zdravi.

= Clovék a svét prace.

K dal$im vyznamnym vzdéldvacim oblastem z po-
hledu téma BOZP, které maji tuto problematiku ale
vztazenou spiSe ve vztahu ke konkrétnimu predmétu
(ddno meziptedmétovymi vztahy) jsou’:

* Informatika a informacni a komunika¢ni techno-
logie.
» Clovék a ptiroda (Fyzika, Chemie, Biologie).

Podivame-li se na vzdélavaci oblast Clovék a zdravi,
je tato oblast rozdélena na vzdéldvaci obory vychova ke
zdravi a télesnd vjchova. V obou téchto oborech je vy-
mezena oblast BOZP, a to v pfimé ndvaznosti ve svych
vystupech i v obsahu na stejnojmenné ¢&ésti vzdéldvaci
oblasti pro zékladni vzdélavani. Jestlize se zdkladni
vzdéldvani zaméfovalo predevsim na utvdfeni vztahu ke
zdravi a na pozndvini preventivni ochrany vlastniho
zdravi a bezpeci, vzdéldvini na gymndziu sméfuje
zejména k ziskdni schopnosti aktivné podporovat a
chrénit zdravi v rdmci $ir$i komunity. Znamend to
tedy, ze absolvent gymndzia by mél byt pfipraven sle-
dovat, hodnotit a v danych moznostech fesit situace
souvisejici se zdravim a bezpe¢nosti i v rdmci své bu-
douci rodiny, pracovisté, obce atd.

Tak tomu neni ve vzdélivaci oblasti Clovék a svér
prdce. Tam pHmda ndvaznost vlastné vymezena neni. Je
to ddno i tim, ze tato vzdéldvaci oblast se zaméfuje spise
na legislativni problematiku a vztahy na ekonomickém
trhu i na trhu préce a jiz ne na konkréeni pracovni ¢in-
nosti. Diiraz je tedy poloZen na teoretickych znalostech
a jejich aplikaci na aktudln{ situaci v ekonomice. Vzdé-
lavani v této oblasti klade duraz na praktickou aplikaci
ziskanych dovednosti, jez Zdk ziskd feSenim modelovych
situaci. Tudiz oblast BOZP se zde omezuje na pracov-
népravni vztahy, zdsady bezpecnosti prdce, ekologickd
hlediska préce, pracovni draz a odskodnéni.

Vzdéldvaci oblasti Informatika a Clovék a piiroda se
v oblasti BOZP vymezuji pouze ve vztahu k danému
oboru — naptiklad v oblasti Informatika a informacni a
komunikaini technologie se jednd o ergonomii, hygienu
a bezpecnost price s IKT.

Oblast bezpe¢nosti a ochrany zdravi pfi préci je ale
v RVP G vymezena jesté ddle, a to v &isti vénované
»podminkdm bezpe¢nosti a hygieny dusevni a fyzické
préce, psychosocidlni podminky®, kde se uvadji, Ze:

* stéZejni hodnotou je zdravi; zdmérné ovliviovdni
ptiznivého socidlniho klimatu a pohody pfi ,,zdravém®
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uceni, otevienost a partnerstvi v komunikaci, ucta,
tolerance, uzndni, empatie, kooperace a pomoc dru-
hému, péstovini soundleZitosti se tfidou a $kolou,
* optimdlni korelace mezi vzdéldvacimi potiebami
zékt a pedagogickym usilim uditell, vSestranny pro-
spéch zdka je hlavnim faktorem v pfipravé a realizaci
¢innosti ve skole,
* vychova a vzdéldvdni propojené se skute¢nym Zivo-
tem — osvojovani kli¢ovych kompetenci, které maji pro
zéky prakticky smysl a které vedou k rozvoji celé osob-
nosti,
» akcent na vékovou a individudlni pfiméfenost a
motivujici evaluace vykont Zdka i skupiny — respekt
k individudlnim mozZnostem zdka, funkéni zpétnd
vazba, tolerantnost k chybdm a omylim, respekt
k potfebdm jedince a jeho intimnim problémiim,
®» aktivni spoluticast zdka na vzdéldvén{ a zivoté skoly,
kterd stavi na modelu demokratického spolecenstvi —
budovéni komunity na principech svobody, ale zdro-
veil i odpovédnosti, stability spole¢nych pravidel, spra-
vedlnosti a kooperace,
* bezpec¢nost a ochrana zdravi zdku, ucitelt a nepeda-
gogickych pracovnika Skoly pfi ¢innostech, které sou-
viseji se vzdéldvanim, poptipadé pfi jinych ¢innostech,
respektovdni norem prevence,
» zkvalithovdni pracovniho prostiedi Zdka a ucitelt
podle pozadavki hygienickych predpisti, oznaceni
nebezpe¢nych pfedmétd a ¢isti vyuzivanych objekti
vsouladu s pfislu$nymi normami, udrzovini objektt
vyhrazenych pro vychovu a vzdéldvani v nezdvadném
stavu, pravidelnd technickd udrzba,
* disledné, podrobné, G¢inné a prokazatelné instruo-
van{ zéki o mozném ohrozeni zdravi a bezpec¢nosti pfi
vSech ¢innostech, jichz se Gcastni pfi vyucovani a vy-
chovnych aktivitdch, sezndmeni se se Skolnim fddem,
zdsadami bezpe¢ného chovdni a ustanovenimi bezpec-
nostnich predpisa a pravidel, $kolskych i obecnych,
pokud se tykaji vzdéldvacich a vychovnych ¢innosti,
* soulad ndro¢nosti vzdéldvdni s dotaci povinnych
vyucovacich hodin, kterou stanovi rdmcovy vzdéldvaci
program, jenz respektuje fyziologické a psychické po-
tieby zék, cile, obsah a podminky vzdélavéni,
* (<innd ochrana zdkd prfed ndsilim, Sikanou, kon-
zumaci drog a pfed jinymi spole¢ensky negativnimi jevy,
* vhodny rezim vyucovani adekvatni véku zdka, vhod-
ny stravovaci a pitny rezim (podle vékovych a individu-
dlnich potieb zdka); dostupnost prostiedkd prvni po-
moci a kontaktll na lékafe a jiné specidlni sluzby.
Podivime-li se nyni na Rémcové vzdéldvaci programy
pro stiedni odborné vedéldvani, pak rozbor tématu
BOZP je mnohem slozitjsi — pro kazdy obor vznikl
samostatny rdmcovy vzdéldvaci program (coz predsta-
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vuje cca 275 studijnich obort). Vsechny tyto vzdéléva-
ci programy maji zékladni obecné vymezeni v podobé
darazu na bezpec¢nost price a ochranu zdravi pfi prici,
tzn., aby absolventi®:

®» chdpali bezpecnost price jako nedilnou soucdst péce
o zdravi své i spolupracovnika (i dalsich osob vyskytu-
jicich se na pracovistich, napt. klientt, zdkaznikd, né-
vitévniki);

» znali a dodrzovali zdkladni prdvni predpisy tykajici
se bezpeCnosti a ochrany zdravi pfi prici a pozdrni
prevence;

* osvojili si zésady a ndvyky bezpe¢né a zdravi neohro-
zujici pracovni ¢innosti véetné zdsad ochrany zdravi pfi
prdci u zafizeni se zobrazovacimi jednotkami (monito-
ry, displeji apod.), rozpoznali moznost nebezpedi Grazu
nebo ohrozeni zdravi;

* znali systém péce o zdravi pracujicich (v¢etné pre-
ventivni péce, umeli uplatiiovat ndroky na ochranu
zdravi v souvislosti s praci, ndroky vzniklé tirazem nebo
poskozenim zdravi v souvislosti s vykondvdnim price);
* byli vybaveni védomostmi o zdsaddch poskytovdni
prvni pomoci pfi ndhlém onemocnéni nebo drazu a
snazili se poskytnout prvni pomoc.

Vyse uvedené obecné vymezeni je posléze konkreti-
zovano v jednotlivych vzdéldvacich oblastech podle
zaméfeni oboru. Viceméné spole¢né jsou z pohledu
BOZP vzdélavaci oblasti:

* Vzdéldvani pro zdravi.

Vzdélivaci oblast Clovék a svét préce, kterd je vyme-
zena v RVP ZV a RVP G, je v piipadé odborného
vzdéldvani transformovéna pfimo do vzdéldvaci oblasti:
* Odborné vzdeldvini.

Dalsi oblasti majici prafezovy charakter se specifi-
kou daného predmétu jsou:

* Vzdéldvani v informacnich a komunika¢nich tech-
nologiich.

= Clovek a svét prace.

* Pfirodovédné vzdélavani.

Posledné¢ jmenované oblasti jsou obsazeny jen
v nékterych oborech a nékdy jen ¢dstecné.

Vzdélavaci oblast Vzdéldvdni pro zdravi si klade za
cil zaméfit se na dovednosti a znalosti potfebné k pre-
ventivni a aktivni péci o dusevni a télesné zdravi a bez-
pe¢nost. Duraz je kladen na prevenci fady nebezpedi,
kterd ohrozuji zdravi i Zivot véetné ochrany.

Pratezové téma Clovék a svét price si klade za cil
pouze dopliiovat znalosti a dovednosti ziskané v od-
borné slozce vzdélavdni o poznatky a dovednosti souvi-
sejici s uplatnénim na trhu price a pii uplatiiovani
pracovnich prdv. Je tedy opét zaméfeno na oblast legis-
lativni jako je tomu u RVP G.



Odbornd slozka vzdéldvani na stfednich odbornych
skoldch md svij odraz ve vzdéldvaci oblasti Odborné
vzdéldvdni, jehoz konkrétni ndpln se lisi podle prislus-
ného vzdéldvaciho oboru. Obecné je v této oblasti
v piislusnych souvislostech zdtiraziiovdna bezpecnost a
hygiena price a ochrana zivotniho prostredi tak, aby
byly naplnény odborné kompetence (orientace v tech-
nickych a bezpe¢nostnich norméch a predpisech, jed-
ndni v souladu s provoznimi, bezpe¢nostnimi a pozir-
nimi pfedpisy).

Oblast bezpecnosti a ochrany zdravi pfi préici je
podobné jako v RVP G vymezena jesté dile v cdsti
vénované ,podminkdm bezpe¢nosti price a ochrany
zdravi pfi vzdélavacich ¢innostech®, kde se uvadi:

* bezpecnost a ochranu zdravi osob pfi vzdélévani a
pii ¢innostech, které pfimo souviseji se vzdéldvdnim,
popftipadé pfi jinych ¢innostech, dle platnych prdvnich
predpisi;

* zabezpeceni odborného dohledu nebo pfimého do-
zoru pii praktickém vyuéovani;

* nezdvadny stav objektd, technickych a ochrannych
zafizeni a jejich udrzbu, pravidelnou technickou kon-
trolu a revizi;

* zlepSovani pracovniho prostfedi podle pozadavka
hygienickych predpisti a oznaceni nebezpe¢nych pred-
métd a ¢dsti vyuzivanych prostor v souladu s pfislus-
nymi normami;

* vytvafeni a dodrzovani zvld$tnich pracovnich pod-
minek mladistvych, které stanovuji prdvni pfedpisy ke
zvy$eni ochrany jejich zdravi;

* prokazatelné upozornovini nebo podrobné instruo-
vani zékd o mozném ohroZeni zdravi a bezpe¢nosti pii
vSech cinnostech, jichZz se ucastni pii vyucovdni nebo
v piimé souvislosti s nim (zejména pii praktické vyuce a
odborné praxi), sezndmeni se $kolnim fddem, zdsadami
bezpe¢ného chovéni, piipadné s ustanovenimi konkrée-
nich pravnich norem k zajisténi BOZP a pozirni ochra-
ny souvisejicich s ¢innosti vykondvanou zdky;

* soulad ¢asové ndro¢nosti vzdélivini podle SVP
s po¢tem povinnych vyucovacich hodin stanovenych
v ramcovém vzdéldvacim programu, ktery respektuje
fyziologické a psychické potteby Zdkd, podminky a
obsah vzdélivani;

* ochranu zdka pfed ndsilim, $ikanou a jinymi spole-
¢ensky negativnimi jevy;

®* vytvéfeni prostiedi a podminek podporujicich zdravi
ve smyslu ndrodniho programu Zdravi pro 21. stoleti.
Zavér

Urazovost déti je v celém svété brina jako zdvainy
problém a pfesto, Ze se trazovosti této vékové kategorie
vénuje velkd pozornost, kazdoro¢né dochdzi k tisicim

Grazd, z nich? nékteré kondf i smrtelné. V oblasti vzdeé-
lévani by proto bezpe¢nost a ochrana zdravi méla byt
naprostou prioritou.

Z vyse uvedeného je patrné, ze vymezeni bezpe¢nosti
a ochrany zdravi v kontextu ¢eského skolstvi md vlastné
dvé stranky. Prvni
k bezpe¢nosti a ochrané zdravi pfi vychovné vzdéldva-

predstavuje  vlastni  piistup
cich ¢innostech (procesech) ve skole ¢i pfi dalsich vzdeé-
lavacich aktivitdch. Druhd je ve vlastni vychové a vyuce
o bezpec¢nosti a ochrané zdravi. Vyse uvedend analyza
naznacuje, ze obéma témto strinkdm neni vénovdna
stejnd pozornost. Zatimco je diisledné dbdno na zabez-
peceni prvni strinky (legislativné i technicky), druhd
stranka — vyuka o bezpe¢nosti a ochrané zdravi je roz-
drobena mezi vzdéldvaci oblasti a navic v podobé¢ vlast-
nich Skolnich vzdéldvacich programt potla¢ovdna na
minimum. Bezpe¢nost a ochrana zdravi se méla stdt
prafezovym tématem, ktery je povinnou souédsti bud
vlastni vzdéldvaci oblasti, nebo ptipadné vzdélévaci ob-
lasti Clovék a svét price (jako samostatné téma) a napii¢
véem trovnim vzdéldvani od zédkladni az po stfedni sko-
lu. Vyvstavd i otdzka, zda je vzdéldvani budoucich udite-
la v oblasti bezpe¢nosti a ochrany zdravi dostate¢né.
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The National Educational Portal — Support of
Educational Reform in the Czech Republic

Jan Sper

Abstrakt: Ndrodni vedéldvaci portdl byl vytvoren jako hlavni metodicky ndstroj pro zavddéni ramcovich vzdélivacich programii do
Skol. Zamétuje se predevsim na poskytovdni informaci o vytvdrent Skolnich vzdéldvacich programii, inovacich ve vyucovini a zavd-
déni klicovych kompetenci do vyucovini.
Klitovd slova: ramcovy vzdéldvaci program, skolni vzdélavaci program, ndrodni vadéldvaci portdl.

Abstract: The National educational portal was developed as a major methodological support for the implementation of the Frame-
work Educational Programs in schools. The content is mainly focused on providing information about the creation of School Educa-
tional Programs, innovations in the teaching process and the implementation of key competences in teaching. The other important
objectives of National Educational Portal include the creation of a discussion forum and e-learning courses. The Methodological
Portal is operated by the Ministry of Education, Youth and Sports. The project itself is currently financed from the European Social
Funds and State Budget and realised by the Methodology II team at the Research Institute of Education in Prague and the Nation-

al Institution of Technical and Vocational Education.

Keywords: framework educational program, school educational program, national educational portal.

Introduction

The National educational portal www.rvp.cz was devel-
oped as a major methodological support for the imple-
mentation of the Framework Educational Programs in
schools. Moreover, this virtual environment should
provide a space for sharing educational texts and materi-
als. The internet portal www.rvp.cz was launched in
2005. In January 2009 has started an ongoing Method-
ology II project and significant changes of design and
functions have been realized. The Methodological portal
currently offers over 8000 of reviewed educational texts
and materials. More than 7500 users visit the Educa-
tional portal daily.

Offer of the National Educational portal

* Virtual space for sharing the educational material,
texts and ideas.

* Eight modules — the educational portal is divided
into the modules that offer different educational con-
tent and possibilities of user participation. Detailed
description of particular modules is mentioned below.
» Sophisticated searching by:

- full text,
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key words,

- according to the structure of the National Curricu-
lum Framework.

* Opportunity for teachers, who can co-create educa-
tional content of the National educational portal.

* Virtual space for:

- educational discussions (chat rooms),

- sharing of the materials (wiki) and ideas (blog).

* Community evaluation of materials (registered users
only). Users of the Educational portal can:

- comment materials (registered users only),
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- evaluate the quality of materials by stars (1 to 5),

- create public or personal collections of favourite
materials,

- recommend material to friends (send URL).

* Further education of teachers via blended e-learning
courses.

* The new education section. The Educational portal
includes sections of:

- pre-school education,

- primary education,

- primary art education,

- secondary education,

- education for pupils with special educational needs,
- vocational education,

- informal education,

- the section devoted to language schools with the
state language exam.

The main principles of the National Educational
portal

* Guaranteed content of:

- educational articles,

- digital learning objects,

- internet References and Links modules.

* Quality of educational articles and digital learning
objects is guaranteed by reviewers. The Educational
portal has changed in sense of WEB 2.0 and the quali-
ty of published contributions is also controlled by users
of the portal.

* Focus on copyright compliance — all the materials
are published under the Creative Commons License
Deed.

* Authors of guaranteed and reviewed content receive
financial reward.



* The educational content is free of charge.

* Teaching community — all the educational content
published in the Educational portal is created by the
teachers themselves. Teachers can inspire one another
and inform each other about their experience.

* Registration — (not required, but recommended)
creation of your user account enables you to access and
use advanced portal functions, and monitors your ac-
tivity on the portal via user profile.

* Use of open technologies and licenses — there are
two reasons for using so called open source software
and systems. The first reason is economical (financial)
aspect — it cheapens total expenses of building The
National Educational Portal. The second reason is to
inspire teachers and schools to use this software. There
are following products used by operating the portal:

- WordPress (the Blogs module),

- Mabhara (the Digifolio module),

- Moodle (the E-learning courses module),

- phpBB (the Discussions module),

- WikiDeki MainTouch (the Wiki module).

* The National Educational Portal as a tool for teach-
ers (within the meaning of WEB 2.0 — Teaching
Community) — project team creates the tools (virtual
space), users create educational content.

= Supported by EU funds — ESF.

Description of particular modules

The National educational portal www.rvp.cz is divided
into eight modules. Three of them are content based
modules (The Educational Articles module, Repository
of Digital Learning Objects, the Internet References
and Links module), four are community based mod-
ules (the Wiki module, the Discussions module, the
Blog and Digifolio modules) and the last one is fo-
cused on further education of teachers. All the modules
are technically interconnected and it enables sophisti-
cated searching within all these modules of the portal.
Content based modules (guaranteed and reviewed con-
tent)

The Educational Articles module

The oldest part of the portal offers contributions fo-
cused on various topics of education (methodological
texts, descriptions of interesting lessons, texts focused
on educational theories). Contributions published in
this module of the portal are reviewed and guaranteed
in terms of the educational content quality and teach-
ing accuracy. In cooperation with Kurikulum G pro-
ject, we publish educational contributions with multi-
media content. These articles offer video records of
interesting individual lessons, self-evaluation of the
teacher, evaluation of the expert and consecutive on-

line discussion. There are more than 3500 articles in
this module (December 2010).

Repository of the Digital Learning Objects

This module has been operating since February 2008. In
this section you can find mainly worksheets and presenta-
tions, tests, video and audio recordings useable in the
classroom. The repository of learning objects is linked to
the European portal of Learning Resource Exchange for
Schools (LRE) operated by the European Schoolnet.
Czech teachers can browse in other European national
digital learning repositories which are connected to the
LRE and vice versa. There are more than 4500 digital
learning objects in this module (December 2010).

The Internet References and Links module

The module of the Internet References and Links of-
fers guaranteed sources of information, through which
the users of the National educational portal can get to
the interesting websites, specific sections or articles of
these websites. These sources of information include
URL, detailed description of the internet pages and
possible usage in the classroom. Moreover, there are
links to the relevant educational institutions and or-
ganizations. There are more than 900 of Internet Ref-
erences and Links in this module (December 2010).
Community based modules

The WIKI module

This module is based on the idea of sharing different
educational school supplies, thematic plans, education-
al texts, pictures, and audio and video records by the
teachers in virtual environment. Regarding to the char-
acter of above mentioned educational materials, the
module itself is divided into three parts — Repository,
Library and Staff room. The “openness” of this module
allows easily adjust the layout, add new parts and/or
link with other modules.

The Blogs module

The module of Blogs is based on the widespread phe-
nomenon of blogging and focused on educational is-
sues and topics.

The Discussions module

In the module of discussions teachers can share experi-
ences and comment various educational problems or
issues. Thanks to the fact, that discussion are supervised
and leaded by experts, those have a high level of quality
and its outputs are published in other parts of the portal.
The Digifolio module

This module is designed as a tool for self-presentation
of teachers, projects, teams and schools. Every regis-
tered user can create its own digifolio (personal or
public). Due to the structure and functions of this
module, within the owner’s digifolio, user can create
discussions (public or for small groups) and electronic
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views for presentations and sharing materials. Users
can also utilize functions of this module to monitor
their professional progress and plan their future goals.
The E-learning courses module

This module is focused on further education of teach-
ers. The main benefit of these e-learning courses real-
ized within the National educational portal is the fact
that these take advantage of different modules educa-
tional content. Fifteen attested blended e-learning
courses will be realized until the end of the Methodolo-
gy Il project in 2011.

Conclusion

How stated above, the National educational portal is
a tool and virtual space for teachers who can share

their experience, ideas and concerns there. In the near
future, the project team Methodology II would like to
keep the quality of published materials and activities
passing off in the community modules of the portal.
Another goal is to build a large self-organized com-
munity of cooperating teachers.

Contact

Jan Sperl

The Research Institute of Education in Prague
E-mail: sperl@vuppraha.cz

Five (and a Half) Years of Europass: achieve-

ments in quality and quantity 2005-2010

Lubomir Valenta

Abstrake: Tento prispévek se zaméfuje na to, leho bylo dosageno v pribéhu péti let fungovini iniciativy Europass. Kazdy z doku-

mentii portfolia Europassu je v ném predstaven jednotlivé spolu se zdkladnimi kvantitativnimi ukazateli a struinou pozndmbkon
o rozhodujicich koncepénich charakteristikdch kaZdého dokumentu.

Klicovd slova: Europass, mobilita, trh prdce, trh vzdéldvini.

Abstract: The focus of this paper is on what has been achieved in the course of the five years of the Europass initiative. It addresses
each of the documents of the Europass portfolio individually, bringing about elementary quantitative indicators along with brief

notes on the decisive conceptual features of each document.

Keywords: Europass, mobility, labour market, education market.

Some key facts

Europass, based on the Decision of the European Par-
liament and of the Council of 15 December 2004 on a
single Community framework for the transparency of
qualifications and competences', is a multinational
project coordinated jointly by the DG Education and
Culture of the European Commission and the Europe-
an Centre for the Development of Vocational Training
(Cedefop). Europass is the first European set of docu-
ments on education, personal competences, language
knowledge, qualifications and work experience. The
formation of the set of documents drew on separate
enterprises that had preceded Europass and were
brought together to build up a single portfolio of five
documents®:

* Europass Curriculum Vitae

* Europass Language Passport

* Europass Mobility

* Europass Certificate Supplement

* Europass Diploma Supplement.
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The concept came to be actively implemented in
April 2005 with the establishment of National Europass
Centres (NEC) throughout Europe’. Presently there are
31 NEG:s across Europe (27 in the countries of the Eu-
ropean Union plus two EFTA countries, Liechtenstein
and Norway, and two candidate countries, Croatia and
Turkey). The NECs coordinate all activities related to
the Europass documents. They are the first points of
contact for any person or organisation interested in
using or learning more about Europass. Among the
functions that NECs are expected to perform at national
level are documents management, promotion, infor-
mation and guidance, and networking with related
structures and bodies. On European level the NECs
contribute to the formulation of common strategies and
further development of the tool.

Between the half of 2005 and the late 2010 over 30
million single usages of Europass have been registered*.
The Europass CV alone has been used more than 10
million times between those years’. The author of the



paper has been a witness to a well ranking European
official making the following off-the-record statement:
»Europass, it is an astonishingly successful project on an
astonishingly low budget”. With this rather anecdotal
characteristic in mind, we shall set out to analyse just
what makes Europass worth attention, what are the
structural attributes that reflect the lifelong learning
potential of the tool, and what data we have to prove
the point by evidence. This shall be illustrated sepa-
rately for each document of the Europass portfolio,
starting with the flagship.
Europass Curriculum Vitae
As mentioned above, the Europass framework was
established on the grounds of several pre-developed
European instruments. The predecessor to Europass
CV had been the common European format for cur-
ricula vitae (CVs) proposed by Commission Recom-
mendation 2002/236/EC of 11 March 2002° and
defined as a resource for the systematic, chronological and
Slexible presentation of individuals’ qualifications and
competences’. However, even at that stage of develop-
ment it was clear that the CV format had been just one
element in a broader strategy with a view to improving
the transparency of qualifications and competences®.
Presently the Europass Curriculum Vitae is to a
considerable extent the symbol of Europass portfolio as
such. The uptake of the document by European citi-
zens between 2005 and 2010 surprised even the most
optimistic. In principle, there are two ways for citizens
to get and fill a Europass CV: either through the
online completion guide on Cedefop website, or by
downloading a blank template in .doc format. The
data representing the amounts of online completed
CVs and downloaded templates are in Table 1.

Table 1: Europass Curriculum Vitae uptake in Europe
2005-2010°

CVs completed online | CV templates down-
loaded

Year

i.
(=}
n

116 259 220 675
2006 717733 1 144 629
1416 889 1 841 354
2008 2026 194 2906 228
20 2691193 3549 628
3794 429 4475910

[\

(=]

o =3
| E=1R\=]

Tot 10 762 697 14 138 424

Source: Cedefop.

Drawing on the above evidence, some 25 million in-
stances of Europass CV usage have taken place across
Europe in the given period. Although the development
of the tool is in principle a process of permanent na-
ture, and despite the proposed reform of some features
of the template, it could be stated that the story of

Europass CV has been one of rather great success.
What makes it that, then?

The well-defined set of categories of information
included, together with the two column structure of
the layout separating clearly the data from the head-
ings, have set a standard for a structured curriculum
vitae. The CV is divided into 5 principal sections. The
Personal information section makes sure that the user
brings in all necessary personal and contact details,
while it also allows for leaving out data that the user
might not want to share, such as age or nationality.
The Desired employment field is meant to individualize
the document for a particular application and can be
skipped as well. The Work experience section contains
information not only on the positions held and the
periods of time they were held in but also allows for a
more detailed description of the main activities and
responsibilities carried out, or competences acquired
through various work tasks. Subsequent to work expe-
rience is the Education and training field that gives
space to mention both formal qualifications (diplomas,
degrees) and non-formal, or lifelong learning (courses,
work-based training activities). The following Personal
skills and competences section is designed to specify in
more depth the soft skills and transversal/key compe-
tences like language abilities, social, technical, or com-
puter skills and competences. Precisely at this point the
Europass CV allows for the user to add value and de-
clare what is the specific amalgamation of knowledge,
skills and competences that they possess as individuals,
as well as to identify important aspects of their profiles
that could otherwise remain unattended.

Europass Language Passport

The Europass Language Passport is, along with the
CV, second in the pair of clearly self-declarative docu-
ments within the Europass portfolio. Like with the
CV, the notion of a Language Passport had preceded
establishing Europass itself. The document has been a
part of the European Language Portfolio developed by
the Council of Europe together with the Language CV
and the Dossier'’.

It draws on the 6 European levels of the Common
European Framework of Reference for Languages
(CEF) to record the level of language proficiency
achieved in a standardised format''. Based on the con-
cept of self-assessment, the tool has two principal func-
tions: first, i is designed to enhance the motivation of
language learners to improve their ability to communicate
in different languages and to pursue new learning and
intercultural experiences. It secks to help learners to reflect
on their learning objectives, plan their learning and learn
autonomously'”

. Hence the Language Passport fulfils a
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pedagogical function by helping users seek improve-
ment of their language abilities by identifying the
position of their current achievement within a clear
structure, and outlining the prospects for further
development. The second function of the tool is re-
porting: The LP aims to document its holder’s language
proficiency in a comprehensive, informative, transparent
and reliable way. Ir helps learners take stock of the levels
of competence they have reached in one or several foreign
languages and enables them to inform others in a de-
tailed and internationally comparable manner. All com-
petence is valued, regardless of whether it is gained inside
or outside the ambit of formal education™. Although
there are signs in certain contexts of lack of trust to-
wards such kind of self-assessed information, the idea
is clear: to give citizens a transparent, internationally
understandable means of reporting their language
abilities. The added value here, however, is to be
found in the notion of recognising different sources
of learning a language, informal experience being seen
just as potentially beneficial (and considerable) as
formal routes to language education.

Table 2: Europass Language Passport uptake in Europe
2005 — 2010

Year LPs completed online | LP templates down-
loaded

2005 7003 31413
27 164 124 352
35 607 127 514

2008 44 071 140 876
51 405 147 017
65 657 155 028

Source: Cedefop

The reasons why the uptake of the Language Passport
(see Table 2) has been continuously proving highly
disproportionate to that of the CV remains subject to
debate. It could very well be the presence of a concise
language self-assessment grid based on the principles of
CEF in the CV itself that causes users give up on re-
peating the information in a separate document. The
possibility of a complete merger of the two documents
is being taken into consideration within the proposed
reform of the Europass portfolio.

Europass Mobility

Unlike for the two self-declarative documents above,
the element of a third party (perhaps even a fourth) is
fundamental for the process of issuing the Europass
Mobility. Along with the engagement of external enti-
ties comes a comparatively higher level of standardisa-
tion in terms of conditions for issuing the document.
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Table 3: Europass Mobility documents issued in 2008"

issued in 2008 Programme
14 346 9523
7673 4665
6211 4917
3877 3787
2079 1711
1706 1491
1688 1577
1547 1383
1108 971
1020 747
877 853
785 635
725 575
678 516
621 557
577 403
545 404
535 447
447 384
400 150
392 376
21 250
235 182
215 210
147 147
38 2
3 28
3 »

Data for Belgium (French speaking part) and Spain is not available.

Source: EACEA

The structure of the document follows its purpose,
which is to record, using a common European format, a
European learning pathway'®. Under the term learning
pathway the Decision understands a period of time
spent in a European country different from one’s own,
providing this is for learning purposes. Furthermore,
the learning mobility must be either organised within a
Community programme in the field of education and
training, or covered by an agreement between the
sending and the host organisation assuring that re-
quired quality criteria are met. The existence of a send-
ing and a host organisation is conditio sine qua non for
a Europass Mobility to be completed and issued to an
end holder. National Europass Centre provides the
sending organisation with electronic templates, their
specific numbers, and methodology. The sending or-
ganisation completes its part and advances the elec-
tronic version to the host organisation, who is respon-
sible for providing the actual training and, accordingly,
recording the outcomes of the training in the Europass



Mobility document. After the period spent in the host
organisation has been finished, the sending partner
crosschecks the record and, if appropriate, issues the
document to the beneficiary.

The evidence on the issued Europass Mobility doc-
uments is more difficult to capture that is the case for
CV and LP as the issuing processes and related statisti-
cal monitoring have been a matter of national-specific
configurations. A common European database (Eu-
ropass Mobility Management System — EMMY) devel-
oped by Cedefop is currently undergoing the final
phases of testing, and will enter production status
soon, but not just yet. Therefore, for the purposes of
this paper we bring in Table 3 the rather partial yet
most relevant data available, namely that provided for
the year 2008 by the Education, Audiovisual and Cul-
ture Executive Agency of the European Commission
(EACEA)".

Concerning the actual content of the tool, the Eu-
ropass Mobility is designed to enhance the shift from
conceptualising learning in terms of learning input to
that of learning outcomes'®. In other words, what the
tool essentially builds on is the competence based ap-
proach to learning. In Section 5 of the document the
outcomes of the training in terms of knowledge, skills
and competences are listed. This specific quality of the
tool predisposes it for possible evolving into a tool that
will allow for citizens to record their competences re-
gardless of where and how they were gained, thus ex-
tending the concept of recording learning outcomes to
all types and environments of learning, and resulting in
a desired European Skills Passport eventually.

Europass Certificate Supplement,

Diploma Supplement

The Europass Certificate Supplement (CS) is a document
attached to a vocational certificate, in order to make it
easier for third persons — particularly persons in another
country — to understand what the certificate means in
terms of competences acquired by its holder”. The docu-
ment is not meant to replace the original certificate, or
give entitlement to formal recognition of the certificate
in other countries. It rather supports the holder of the
certificate by identifying a set of competences he or she
acquired within a given qualification. Thus, the certifi-
cate, usually lacking any detailed description of the
outcomes of the educational programme, is accompa-
nied by a supplement that facilitates the information
on the holder’s competences and abilities to perform
specific tasks. The purpose of the document is to sup-
port labour (and possibly educational) mobility of
European citizens as it should be given out in the
holder’s as well as other European language.

There are various systems of creating and issuing
Certificate Supplements in Europe, with varying de-
gree of engagement of National Europass Centres and
other stakeholders, as the Decision leaves room for
national-specific arrangements in this regard. In some
countries the CS is created by NECs consulting quali-
fications authorities and stored in a national deposito-
ry, in others the VET providers create the content for
their particular programmes themselves. Generally, the
document should be available in electronic form for all
citizens, although in some countries this is the case
only upon request.

Table 4: Europass Certificate Supplement uptake in the Czech Republic 2008-2010*°

Year Total CSs issued Second version Second version Second version
in Czech in English in German in French

2008 17 795
2009 36 089
38239

16 117 1492
33 469 2511 109
34 321 3 804 114

Total in 3 years 92123 83 907 7 807

Source: National Europass Centre Czech Republic

It follows that there is virtually no way of having a
sound, reliable Europe-wide evidence on the overall
numbers of issued CSs. In Table 4 the data on issued
CSs in the Czech Republic from 2008 to 2010 are
shown?'.

Presently, in the Czech Republic there are Certifi-
cate Supplements created for all standard VET qualifi-
cations (all VET programmes taught at schools). CSs
for partial qualifications, as well as for certificates
awarded on the basis of recognition of non-formal

learning pathways, are in preparation. Also under con-
struction, is an interesting, and potentially very influ-
ential, attempt to standardise the competence model
within the CS by the eCOTOOL project™.

As far as the Diploma Supplement is concerned, the
national-specific factors affect matters here more than
they do for any other of the documents. The Diploma
Supplement is meant to carry out same functions in
the tertiary education sector as CS does in VET. How-
ever, due to differences between the two educational
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spheres, and due to different interrelationships of the
spheres in various educational systems, it very seldom
appears to be the case. In many countries the Diploma
Supplement has been incorporated in legislation so
that every graduate from a tertiary education pro-
gramme automatically gets an overview of his or her
qualification in other language (predominantly Eng-
lish). Nevertheless, quite often the document ceases to
bear signs of its belonging to the Europass portfolio.
Furthermore, in many countries the DSs issued by
universities and colleges have not come to acknowledge
the competence based approach and remain within the
concept of learning inputs (course names, hours spent
on particular courses).

Future prospects

There is an amusing paradox one cannot flee when
contemplating the possibilities for a future develop-
ment of Europass. Shall it remain what it is — namely
the single European framework for the transparency of
qualifications and competences — it has no other choice
but to transform rather essentially. Even more sportful
is perhaps the fact that the challenges for Europass are
being brought about by its own siblings. Will Europass
be able to reflect the European Qualifications Frame-
work” (EQF) once particular National Qualifications
Frameworks are operational and cross-referenced? Will
the European Credit System for VET** (ECVET) find
a medium within Europass to transfer learning units
and credits? Will it be possible for Europass to ac-
commodate its very newborn sister, the European
Skills, Competences and Occupations Taxonomy”
(ESCO)?

In accordance with the Bruges Communiqué on
enhanced European cooperation in VET for 2011-
20207 the Europass portfolio will undergo a signifi-
cant reconceptualisation in terms of both structure and
general philosophy of the tool. The proposed changes,
starting to be implemented as we speak, shall not only
make sure that Europass meets the demands of the
above European initiatives but also that it continues
building on what has proved to be excellent practice in
the course of the five (and a half) years of its existence.
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Konzervatismus naseho skolstvi
Jiri Vigek

Abstrakt: Reforma naseho skolstvi predpoklidd mnohem vétsi samostatnost Skol. Miize bud prosadit pokrokové myslenky, nebo
zakonzervovat soucasny stav. Tento prispévek odpovidd na otdzku, kterd moznost je pravdépodobnéjsi. Na konkrétnich piikladech

ukazuje, Ze zaostdvini Skol za praxi je mnohem vérst, nez se predpoklddd. Bez zdsahu stdtnich instituct se tento stav nemize zlepsit.
Klicovd slova: PC, internet, webové strdnky, aktivita, krize, inovace, motivace.
The reformation of our education system supposes higher independency of schools. It can either enforce modern ideas or preserve

present situation. This paper tries to answer a question which possibility is more probable. On particular examples it is shown that
discrepancy between schools and praxis is much higher than expected. Without control provided by government institutions it is not

possible to improve this situation.

Keywords: PC, internet, websites, activity, depression, innovation, motivation.

Tisk vysvédéeni a katalogovych listi

Vétsina skol vyuzivd program Bakaldi pouze pro tisk
vysvédéeni. Zndmky zdka v nich na vétsiné skol ucitelé
stale pisi ru¢né do katalogovych listii. Poté musi kon-
trolovat spravnost vysvédceni podle katalogovych lista.
Pfitom je mozné katalogové listy v tomto programu
vytisknout a bezpe¢né archivovat (CD, DVD). Dvoji
zapisovani dat je nesmyslné plytvani lidskou praci.

Pred vice nez 15 lety se vétsina lidi a firem naudila
pouzivat PC k usnadnéni a zrychlen{ své price. Mnoho
skol to zfejmé zatim jest¢ nedokdzalo a pocitacim plné
neduvétuje.

Pokud bychom chtéli rychle a snadno poznat stav
naSich skol, sta¢i jim polozit jednu otdzku, na kterou
existuje jednozna¢nd odpovéd. Vysledky by se daly
velmi snadno vyhodnotit.

Komunikace s rodic¢i zékii

V dnesni dobé se muzeme pomoci Internetu dostat
prakticky k jakymkoliv informacim. Za samoziejmé jiz
ddvno povazujeme, Ze se nemusime chodit ptit do ban-
ky na stav svého G¢tu, na nddrazi na odjezdy vlakd, do
obchodt na ceny zbozi atd. Pro informace o prospéchu
svych détf se rodice ale musi vétinou dostavit v uréenou
dobu do skoly na tiidni schiizky. Neni to zastaralé?

Témét vSechny Skoly maji svoje webové stranky.
Jakym zptsobem je vyuzivaji, mizZeme velmi snadno
zjistit. Mlzeme si spoditat, kolik $kol komunikuje
s rodici svych zdka elektronickou formou.

Distribuce ucebnic

Jsem autorem a nakladatelem 7 ucebnic (elektrotech-
nika, fyzika, chemie), které se proddvaji jednak v malo-
obchodnich prodejndch, jednak je proddvim piimo
skoldm za 45 az 55 % MC.

Vynakldddm nemalé prostiedky na propagaci pfi-
mého prodeje svych publikaci $koldm. Pfesto se drtivd
vétsina mych publikaci (95 %) proddvé pies maloob-
chodni sit.

Podstatnou ¢dst ceny kazdé publikace tvofi distri-
bu¢ni ndklady. Pfi bézném zpusobu distribuce se zbozi
pfremistuje od nakladatele do velkoobchodu a z velko-
obchodu do maloobchodu a jejich rabat zvysuje jeho
cenu. Kazdy student si pro ucebnice musi navic ve
svém volném case dojit do knihkupectvi.

Pii ptimém prodeji se minimalizuji distribu¢ni nd-
klady a tim i cena ucebnic, které je mozné pohodlné
zakoupit ve $kole. Cést uSetfené ceny by méla byt od-
ménou pro ty ucitele, ktefi tento prodej zorganizuji.
Platy uditeld jsou stdle pfedmétem nespokojenosti,
mnoho z nich si riznym zpisobem (vét§inou obchodni
¢innosti) musi pfivydéldvat. Svoje publikace doporucu-

ji proddvat za 70 az 80 % MC.
nakladatel>velkoobchod maloobchod S student ®

100 % MC + cesta do knibkupectvi
Pokud by se $koldm podafilo diky hromadnym objed-

nakladatel=>skola (ucitel=>student)
70-80 % MC + pohodiny ndkup

ndvkdm ziskat od dodavateli nizZsi ceny uéebnic, zvysi-
lo by to jejich prestiz v ocich studenti a jejich rodicu.
Nejde jenom o penize, ucebnic se v takovém piipadé
prodd vice, pokud budou k dispozici ve skole za vy-
hodné ceny. Pokud m4 vétSina zdka ucebnice, zvysi se
podstatnym zpisobem kvalita vyuky.

Piimy prodej je proto vyhodny pro studenty, pro
ucitele, pro skolu i pro vydavatele.

Pro¢ $kolstvi vétsinou neni schopné zajistit vlastnimi
silami tak jednoduchou (¢innost, jako je distribuce
ucebnic potiebnych pro vyuku?

Mim pro tento jev jedno vysvétleni: Proddvat pu-
blikace bez zisku neni pro uditele motivujici. Prodeji
publikaci se ziskem jim pravdépodobné brdni obavy
z reakce kolegui a nadfizenych.

Nepfipomind to spolecensky systém, ktery trestal
soukromou obchodni ¢innost a kterého se nase spolec-
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nost pred 20 lety zbavila? Neziistal socialisticky trestn{
zdkonik nékde stdle platny v mordlni roviné?

Vedlejsim produktem mé ekonomické ¢innosti je i
sociologicky priizkum. Jeho vysledky povazuji za tak
znepokojujici, ze si je nechci nechdvat pro sebe.

Vyse uvedené piiklady uvddim proto, ze si je mize
ovetit kazdy. Neni pfitom potieba rozumét oboru,
ktery se v dané Skole udi.

Nase stiedni skolstvi prochdzi velkou krizi poptdvky.
Jiz nékolik let do n¢j prichdzeji slabé ro¢niky zdka
narozenych po roce 1990. Ekonomové udi, ze krize a
boj o preziti zvysuji kvalitu vyroby a sluzeb, podporuji
inovace. Z vyse uvedeného ale vyplyvd, ze ve skolstvi
tyto zdkonitosti neplati. Plati zde ovSem zdkladni zdsa-
da volného trhu: Prezije ten vyrobce nebo poskytovatel
sluzeb, ktery se nejlépe prizptsobi pozadavkiim zdkaz-
nika (v naSem pfipadé zdka). To znamend, Ze je zde
velmi silny tlak na snizovédni kvality vyuky.

Napfiklad zmény v oboru elektro probihaji velmi
rychle. Mdm zji$téné, ze vyuka s nimi nedokdze drzet
krok. Zdjem o vzdéldvéni je vSak mezi uciteli tohoto
oboru prakticky nulovy.

Bez piimého zasahovini stdtnich instituci se kvalita
skolstvi nezlepsi. Pro obor elektro viibec neni defino-
véno, co je moderni vyuka, neexistuji zddné konkrétni
metodické pokyny. Nikdo zatim nefekl, které soucdst-
ky a kterd zapojeni jsou perspektivni.

Kontrolu odbornych $kol providéji lidé bez vzdéldni
v daném oboru. Sleduji pfitom pouze formdln{ strdnky
vyuky. Potom uditelim sta¢i mit v pofddku papiry,
jejich odbornost neni dulezitd. Skute¢né odborniky
tento pristup odrazuje od price ve skolstvi.

Ke zlepseni situace ve vyuce oboru elektro nestaci
vytvofit vzdéldvaci program pro ucitele. Je potieba je

také k sebevzdéldvani motivovat. To zatim chybi, zasta-
rald vyuka je placena stejné jako moderni. Tomu, kdo
se nechce vzdélivat, nehroz{ ztrita zaméstnani.

Ke zlepSeni situace nejsou potieba velké finanéni
prostiedky, staéi pouze trocha dobré vile téch, keefi za
skolstvi zodpovidaji. Ddt skoldm a uéitelam kvalitni
metodické pokyny by nestdlo prakticky nic. Néklady
na kvalitni kontrolu by rovnéz byly pouze nepatrnym
zlomkem rozpoctu naseho skolstvi.

Véril jsem, Ze nové vytvofeny vzdéldvaci portial RVP
by mohl tuto situaci zlepsit a pokusil jsem se s nim
spolupracovat. Moje dosavadni zku$enosti ale nejsou
pozitivni.

Zijemce o problematiku vzdélavdni ucitelt chci
odkdzat na svoje webové strdnky:
www. tzb-info.czlelektrotechnikalelektrotechnika pro $kolstvi.
Co bylo mozné, jsem udélal zdarma ve vlastni rezii.
Bylo by dobré, kdyby se podafilo ziskat prostiedky pro
jejich dalsi rozvoj a doplnéni o dalsi tematické celky.

Zabyvdm se skolenim uditeld v oboru elektro, mdm
akreditovany vzdéldvaci program s ndzvem Moderni
elektronika. Tento program se Uspésné rozbihd v rdmci
projekeu Kurikulum S (zajistuje NUOV) ve spoluprici
s krajskymi konzulta¢nimi centry. Zatim probéhla 3
$koleni (Praha, Kladno, Dubno u Pfibrami), kterd byla
kladné hodnocena. Skoly, které maji o toto Skoleni
zéjem, si je mohou objednat jejich prostfednictvim.
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