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 SEQ ccount \h \r0  SEQ ccount \h \r0 1. Introduction
This questionnaire is part of an OECD exercise designed to examine vocational education and training (VET) policy. This activity will be carried out in 2007-2009 by the Education and Training Policy Division (ETP) in collaboration with Centre for Educational Research and Innovation (CERI) (for further information see OECD, 2007, “Vocational education and training – policy and innovation: proposal for work”, EDU/EDPC/CERI(2007)2).  
The purpose of this questionnaire is to collect information on VET systems and thereby to classify national VET systems according to their main characteristics.  This classification will provide a basic tool allowing countries to compare their own VET systems alongside those of other countries, in terms of their comparative outcomes, and of difference and similarity. The collected information will be validated carefully through consultation between OECD and the contact person responsible for the questionnaire and nominated by the country.  

Collected and verified information will then be analysed in order to establish an accurate international classification of VET systems and the report published. It will also serve as background information for visits to countries and for further examination of VET issues.
Section 2 below provides general guidance to countries on completion of the questionnaire. Section 3 includes questionnaire (in tables in Word format), describes structure of the questionnaire and provides definitions of employed terms.
2. Guidance for completion of the questionnaire 
So far as possible the questionnaire aims to use the definitions and principles already adopted in OECD/EDU data collection and embodied in the OECD/EDU Handbook for International Comparative Education Statistics  (OECD, 2004)
, so as to provide a clear and commonly understood basis for most of the questions posed. Other OECD/EDU documents (such as the questionnaire of the review of tertiary education) and external sources such as CVTS2 (EUROSTAT, 2002) were also used in setting up the questionnaire. 
Countries are asked to provide answers in the appropriate tables enclosed in this document. Should any qualification be needed, it should be provided in the cell itself in parentheses in as few words as possible. If necessary, a more detailed explanation can be provided at the bottom of the respective table under Comments. 
Some questions may require more than one answer. Columns in which more than one answer is possible are indicated in notes and guidance under each table. 

Some of the questions will be difficult to answer in some countries, some questions will not be relevant to all countries or it may be very difficult to obtain the relevant information. Please use following symbols to denote missing information.
na 
Information not applicable because the category does not apply;

m

Information not available.

If the response to one question is the same across different programmes please indicate ‘see programme … (please indicate the number of the relevant programme)’ to avoid repetition.
The questionnaire is intended to be completed by the ministry of education. However consultations with other ministries having responsibilities over matters related to VET (e.g. ministries of labour) may be necessary to answer some questions. 

Please nominate a contact person from your country who will be responsible for the questionnaire. Please fill out the information sheet for the contact person (see Annex documents). 
Please contact the OECD if you have any questions or uncertainties.  Please contact Malgorzata Kuczera, on tel. (+33) 1 45 24 86 62 or malgorzata.kuczera@oecd.org. 
National/regional policy framework 
Unless otherwise indicated, the information requested refers to the national/regional policy framework (i.e. practices initiated at the level of VET providers should not be considered, unless otherwise noted). Only policies and schemes developed at the national/regional level – i.e. by national or regional authorities and/or social partners’ organisations – should be considered. Initiatives developed by individual providers should be excluded. 
The term ‘policy framework’ refers to national or regional laws or regulations regarding a given issue.
Countries with multiple educational jurisdictions

For countries with multiple educational jurisdictions it may be difficult to provide information at the country level. If at all possible, countries are asked to provide information about typical arrangements or specific leading examples for the particular aspect being addressed. This could be complemented with examples of specific practices in individual educational jurisdictions which would show the variability of practices within the country. Please consult with the OECD in these cases. 
Year covered
It is assumed that the information countries provide refers to the 2006-2007 school year. If that is not the case, please provide a note at the bottom of the respective table.
3. QUESTIONNAIRE
The questionnaire is divided into four parts aiming to get information on different aspects of VET, mainly on VET in formal education (Part I and Part II), cost of training provided by enterprises (Part III), and on different routes to specific occupations (Part IV). The introduction to each part describes its purpose and the scope of addressed issues. Definitions of terms used in the questionnaire as well as guidance on how to complete the tables are provided in the notes under the respective table. Definitions ranged in alphabetical order can be also found in the Glossary (see Annex documents).  
Part I - Identification of VET programmes 

Part one of the questionnaire aims to identify VET programmes in each country. 

 A VET programme is a collection of educational and training activities which are organised to accomplish a pre-determined objective or the completion of a specific set of educational tasks, one of which is to equip people with skills and competencies required in particular occupations or trades. VET programmes, in addition to professional preparation, may also provide with general education and prepare for further education. For a programme to be considered as a VET programme it should comprise at least 25% of the vocational and technical content. In comprehensive systems when students choose among general and vocational courses, VET programmes would be these ones that enable students to choose vocational courses making at least 25% of the content of the programmes (OECD, 2004, p.80; p.85).
Typically countries will have a handful of VET programmes, but there are large variations between countries. The majority of these programmes and their general characteristics in initial VET and some programmes in continuing VET (CVET) have already been identified through consultation between the OECD and the country as part of the ISCED mapping exercise. In these cases, all we are seeking from countries will be confirmation that these are the right programmes and that pre-filled information is accurate. CVET programmes may require further identification. 

Information in Part I and Part II is being requested only for: 

A) Initial VET programmes (green colour)

Information is being requested for main Initial VET programmes by ISCED levels: VET programmes with the highest share of students (at country level) as a percentage of the total ISCED level population (e.g. students in a VET programme at ISCED 3 level as a percentage of the total ISCED 3 student population). The following types of VET programmes are excluded: special education programmes, some art programmes, e.g. ballet, music, circus schools, and tertiary education programmes above ISCED 5B level. 

Initial education – Initial education typically takes place in organised, structured settings and is usually provided in the formal systems of schools, colleges and universities within a country. It includes early childhood education and care programmes, through compulsory schooling and beyond to post-compulsory education. Initial education typically follows a continuous path or paths of progression prior to initial entry into full-time employment. Programmes offered as part of initial education can also be regarded as regular educational programmes. (OECD, 2004, p. 31)

B) Continuing VET programmes (CVET) (orange colour) 

Information is being requested for main Continuing VET programmes: VET programmes with the highest share of participants as a percentage of the total population returning to education after having left initial education (at country level). 

Continuing education – Covers the learning activity of those returning to education after having left initial education. Continuing education activities include: the activities that involve studies with subject content similar to regular educational programme; or the underlying programmes which lead to similar potential qualifications as corresponding regular educational programmes. (OECD, 2004, p.31, 32)  
A programme can be classified as Initial VET and CVET programme (cater both for young people in schooling and for those who have left education already). Such a programme should be mentioned both in Initial VET and CVET category. 
Table 1.  Identification and general description of VET programmes, in initial VET and in CVET –CZECH  REPUBLIC (2002/2003)
This table has been completed with the most recent information received from your country (refers to the years 2002/2003) in the framework of mapping of national educational programmes exercise. This exercise - countries are asked every year to provide information on their educational programmes - is part of the annual joint UNESCO, OECD and Eurostat (UOE) data collection on education systems. 
(Please verify the accuracy of provided information and amend if necessary; if the information is missing, please complete. More careful verification may be necessary in columns 8 and 9.)
	A. Initial VET

	1
	2
	3
	4
	5
	6
	7
	8
	9

	Number of the programme
	Name of the programme in country language
	Name of the programme in English
	Corresponding ISCED level:
	Delivery of the programme
	What are the minimum requirements to start the programme?
	What is the theoretical starting age?
	What is the theoretical duration of the programme?
	Does the programme provide qualifications?
	Is the transition from this programme possible to a programme at higher ISCED level?

	A.1
	Program  odborného vzdělávání pro žáky se specifickými vzdělávacími potřebami ve středním odborném učilišti
	The programme of VET for students with specific educational needs at secondary vocational school
	ISCED 2,3C
	1
	1. (for those who left basic school prior to the last grade)
	15
	2
	1. (Certificate on final examination and in some cases certificate on apprenticeship)
	3

	A.2
	Program odborného vzdělávání ve středním odborném učilišti
	The programme of VET at secondary vocational school 
	ISCED 3C
	1;2
	1. (ISCED 2)
	15
	3
	1. (Certificate on final examination and certificate on apprenticeship)
	3

	A.3
	Program odborného vzdělávání ve střední odborné škole
	The programme of VET at secondary technical shool
	ISCED 3A
	1;2
	1. (ISCED 2A)
	15
	4
	1. (Certificate on maturita examination)
	1

	A.4
	Program odborného vzdělávání v nástavbovém studiu na střední odborné škole
	The programme of VET in the follow-up courses at secondary technical school
	ISCED 4A
	1;2
	1. (ISCED 3A, 3C)
	18
	2
	1. (Certificate on maturita examination)
	1

	A.5
	Program odborného vzdělávání ve vyšší odborné škole
	The programme of VET at tertiary professional school
	ISCED 5B
	1;2
	1. (ISCED 3A, 4A)
	19
	2-2.5y or 3-3.5y
	1. (Absolutorium)
	1

	A.6
	Program odborného vzdělávání v konzervatoři
	The programme of VET at conservatory
	ISCED 3A and 5B
	1;2
	1. (ISCED 2A)

5. (talent test)
	11 or 

15
	4 or 6 or 8
	1. (Certificate on maturita examination

or

1. (Absolutorium)
	1

	

	1
	2
	3
	4
	5
	6
	7
	8
	9

	Number of the programme
	Name of the programme in country language
	Name of the programme in English
	Corresponding ISCED level:
	Delivery of the programme
	What are the minimum requirements to start the programme?


	What is the theoretical duration of the programme?
	Does the programme provide qualifications?
	Is the transition from this programme possible to a programme at higher ISCED level?

	B.1
	Program odborného vzdělávání v nástavbovém studiu na střední odborné škole
	The programme of VET in the follow-up courses at secondary vocational school
	ISCED 4A
	1;2
	1. (ISCED 3A, 3C); 2 (18+)
	2
	1. (Certificate on maturita examination)
	1

	B.2
	Rekvalifikační kursy na střední odborné škole a na středním odborném učilišti
	Retraining courses at secondary technical and vocational  schools
	ISCED 4C
	2
	1. (ISCED 3C); 2 (18+)
	0.5-2
	1. (Certificate )
	1


Comments: A.6 Education at conservatories aims to develop the knowledge, skills and other capacities acquired in basic and basic art schools, to provide general education and prepare students for the performance of demanding artistic activities in the field of music, dance, singing and drama.
Column 1 – Number of the programme

(Programmes in Initial VET start with the letter ‘A’ (e.g. A.1, A.4, A.5, etc.) and programmes in CVET with the letter ‘B’ (e.g. B.2, B4, etc). These numbers will be used in Part II to identify programmes.)
Column 2 - Name of the programme, in the country language and in English 

Column 3 - Corresponding ISCED level:

(For some programmes more than one answer possible. If possible specify by programme orientation, e.g. ISCED 3B.) 

ISCED1; 


ISCED2; 


ISCED3; 


ISCED4; 


ISCED5.
Column 4 - Delivery of the programme
1. Full-time; 

2. Part-time.
(def.) Full time/Part time - Student should be classified as full or part-time on the basis of study load of the student. Study load should be measured in terms of: a) the academic value or progress which the study represents (a full-time student is one whose study represents an academic value that would typically be achieved with a full-time commitment of time by the student and if they would normally be expected to be in the programme for the entire school year. A full-time commitment of time equates to 75% or more of the typical school week. Otherwise the student should be recorded as a part-time), and/or b) in terms of student’ time commitment (full-time student is one whose commitment of study time, both institution and non-institution based, represents 75% or more of the school week and if they would normally be expected to be in the programme for the entire school year). (OECD, 2004, p. 43)
Column 5 - What are the minimum requirements to start the programme?
1. Qualification level (please specify if possible, e.g. required ISCED level); 

2. Age (please specify min and max age); 

3. Entry exam;  

4. Professional situation (e.g. employed/unemployed); 

5. Other (please, specify).
(def.) Qualification – A qualification is achieved when a competent body determines that an individual has learned knowledge, skills and/or wider competencies to specific standards. A qualification confers an official recognition of skills value in the labour market and in further education and training. (OECD, 2007)
Column 6 - What is the theoretical starting age (in years)?
(Note that this question applies only to the Initial VET programmes.)
(def.) Theoretical ages – ages as established by law and regulation for entry and ending of a programme. (OECD, 2004, p.82)
Column 7 - What is the theoretical duration of the programme (in years)? 
(def.) Theoretical duration of the programme – the standard number of years (or days or weeks or months) in which a student can complete the education programme which is set out in law or regulations. Theoretical duration may differ from the typical or average duration of the programme which reflects the time that students take in practice to complete the programme. (OECD, 2004, p.82)
Column 8 - Does the programme provide qualifications?
(Completed information in this column may need more careful verification.)
1. Yes, after successful completion of the programme; 

2. Yes, during the programme, regardless of its successful completion (e.g. modular programme); 

3. No, it doesn't.  
(def.) Successful completion of a programme – The student has fulfilled requirements (e.g. as regards attendance, grades, number of credits, etc.) necessary to complete the programme that may be formally recognised with qualifications (awarding diplomas, credentials, certificates).    
(def.) Modular programme – programme divided into separated learning modules/units, each associated with a certain amount of learning and leading to some kind of qualifications (credits, part of qualifications). Modularised courses allow people to choose between different course options, and can provide some freedom in the sequencing and speed at which the modules required for a qualification can be completed. Within the framework defined for each qualification, young people can compose their own profiles rather than complete a fully prescribed set of courses according to a prescribed schedule. (OECD, 2000) 
Column 9 - Is the transition from this programme possible to a programme at higher ISCED level?

(Completed information in this column may need more careful verification. If one programme leads to different outcomes in terms of transition to higher stages of education, please specify. )
1. Yes; 

2. Yes, but after passing extra exams; 

3. Not directly, students should first enter a programme at the same ISCED level that gives access to higher levels of education; 

4. No, it is not possible; 

5. Other (please specify).  
(def.)  Programme at higher ISCED level – e.g. if the programme is at ISCED 3 level (usually corresponds to upper-secondary education), higher education level according to ISCED classification would be ISCED 4 and ISCED 5.  

(def.) Transition to a programme at the same ISCED level – transition to a programme at higher ISCED level is not possible (e.g. from some ISCED 3C programmes) but a student can enter a programme at the same ISCED level (e.g. ISCED 3A, ISCED 3B) that gives an access to higher levels of education.

Part II - Collection of information about each programme
Part two of the questionnaire invites countries to identify the main characteristics of each of their Initial and Continuing VET programmes (identified in Part I) – in terms of matters such as practical vocational training, involvement of social partners, financing arrangements, quality control, teachers and trainers, VET providers, levels at which VET policies are developed and evidence on labour market outcomes of VET graduates. 

Please complete in respect of all programmes identified in Part I (p. 8). If necessary adjust the number of rows in the table to the number of identified programmes.
Table 1. Practical vocational training
	Number of the programme* 
	1
	2
	3
	4
	5
	6

	
	Is practical training part of the programme?
	How is the programme divided between practical vocational training and general academic VET?
	How is practical training delivered?
	Where does practical vocational training take place?
	How many students from the programme (as a % of the total number of students enrolled in the programme) participate in the practical training ?
	Are there any entry requirements to practical training (other than entry requirements to the programme)?

	
	
	
	
	
	5a) in educational institutions
	5b) in workplace
	5c) in educational institutions and workplace
	

	A - Initial VET programmes

	A.1
	Yes
	50/50
	3,4
	1,2
	m
	m
	m
	5

	A.2
	Yes
	35-45/65-55
	3,4
	1,2
	m
	m
	m
	5

	A.3
	Code M/Yes

Code L/Yes
	---

30/70
	4

3,4
	1,2

1,2
	m
	m
	m
	5

	A.4
	Yes
	---
	4
	1,2


	m
	m
	m
	5

	A.5
	Yes
	---
	4
	1,2


	m
	m
	m
	5

	A.6
	Yes
	80/20
	3,4
	1,2
	m
	m
	m
	5

	B - CVET programmes

	B.1
	Yes
	---
	4
	1,2


	m
	m
	m
	5

	B.2
	Yes
	80-90/20-10
	3,4
	1,2
	m
	m
	m
	5

	Comments: 

Column 3) Organisation of practical training is in the competence of the headmaster of particular school.  In the first year it is delivered on day release basis most of the time, in following years on block release basis (usually two weeks a month).




* Programmes identified in Part I, in Initial VET and CVET, please see: Table 1, Part I, p. 8
Column 1 - Is practical training part of the programme? 

Answers would be: Yes or No
(def.) Practical vocational training – part of a VET programme (in initial/continuing VET), provides students practical experience related to his field of study. May take place in educational institutions e.g. upper-secondary schools, and other non educational entities such as enterprise-based training centres or enterprises (OECD, 2004, p.56 – definition of educational institution). For example, practical vocational training will refer to courses of cooking in school classes adapted to this end. It will also refer to training in cooking in the real work environment such as in a restaurant (some countries use the term ‘apprenticeship’ to designate practical vocational training in enterprises). 
Column 2 - How is the programme divided between practical vocational training and general academic VET?
E.g. the answer would be 30/70 - if practical training represents 30% and general academic VET represents 70% of the programme.

(def.) General academic VET – Part of a VET programme providing students with general education that usually takes place in educational institutions (e.g. general and technical courses such as physics, chemistry, chemistry for nurses, mathematics, language courses).  
Column 3 - How is practical training delivered? 
(Please respond by choosing the relevant answer. If during the programme practical training is delivered in different ways, please specify, e.g. during the first year of the programme general academic VET and practical training take place together, and in the second year practical training is delivered on block release basis.) 
1. General academic VET and practical training take place together; 

2. Separate module within a modular programme; 
3. Day release basis; 
4. Block release basis; 
5. Full practical training; 
6. Other (please specify).
(def.) General academic VET and practical training take place together – e.g. general academic VET courses and practical training courses are provided on the same day. 

(def.) Day release basis – alternating a part of a week in practical training with general academic instruction (e.g. three days in practical training in an enterprise and 2 days in general academic VET in school).
(def.) Block release basis – practical vocational training/general academic VET is provided without interruption during a few weeks or months.

 (def.) Full practical training – practical training component represents 90% or more of the total study over the whole length of the programme.  
Column 4 - Where does practical vocational training take place?
(Please respond by choosing the relevant answer. More than one answer possible.) 
1. Educational institutions, 

2. Workplaces; 

3. Other (please specify).

(def.) Practical vocational training provided by educational institutions – practical training provided by educational institutions (e.g. upper-secondary schools, training centres). Responses will depend on how countries define the educational institution, for example employer education centres in most countries are not classified as an educational institution, although a few countries do regard them in this way (Hewitt, 2006). 

(def.) Practical vocational training in the workplace – practical vocational training in enterprises.
Column 5 - How many students from the programme (as a % of the total number of students enrolled in the programme) participate in the practical training? 

(Please respond by choosing the relevant answer.)
Please indicate number of students in: practical training in educational institutions only - 5a; in workplace only - 5b; in educational institutions and workplace - 5c.
Column 6 - Are there any entry requirements to practical training (other than entry requirements to the programme)? 

 (Please respond by choosing the relevant answer. More than one answer possible.)
1. Yes, age criteria (please specify);
2. Yes, qualification level (please specify); 

3. Yes, work experience (please specify);
4. Yes, other (please specify); 
5. No, there are no specific entry requirements to practical training.

Table 2. Involvement of social partners
	Number of the programme *
	1
	2
	3
	4
	5

	
	Are there any mechanisms for the involvement of social partners in VET ?
	At which levels are these mechanisms available?
	Which bodies are represented at the identified levels? 
	What is the basis for the involvement of social partners in VET at the identified levels?
	What is the role of the social partners in deciding on different elements of VET programmes?

	
	
	
	
	
	5a) Decision making
	5b) Advisory role
	5c) None

	A - Initial VET programmes

	A.1
	Yes
	1
	state
	Mandatory: 1,2
Voluntary: 6
	
	Qualifications delivered to participants
	

	
	
	2
	6(regional assembly and regional councils)
	
	
	
	

	
	
	4
	6 (sectoral councils)
	
	
	
	

	A.2
	Yes
	See column A.1
	See column A.1
	See column A.1
	
	See column A.1
	

	A.3
	Yes
	See column A.1
	See column A.1
	See column A.1
	
	See column A.1
	

	A.4
	Yes
	See column A.1
	See column A.1
	See column A.1
	
	See column A.1
	

	A.5
	Yes
	See column A.1
	See column A.1
	See column A.1
	
	See column A.1
	

	A.6
	Yes
	See column A.1
	See column A.1
	See column A.1
	
	See column A.1
	

	B - CVET programmes

	B.1
	Yes
	See column A.1
	See column A.1
	See column A.1
	
	See column A.1
	

	B.2
	Yes
	See column A.1
	State (labour offices)
	
	
	See column A.1
	

	
	
	
	6(regional authorities)
	
	
	
	

	
	
	
	6 (sectoral councils)
	
	
	
	

	Comments: 


* Programmes identified in Part I, in Initial VET and CVET, please see: Table 1, Part I, p. 8
Column 1 - Are there any mechanisms for the involvement of social partners in VET ?
Answer would be: Yes or No
(def.) The term ‘social partners’ denotes organisations of employers and employees representing specific or sectoral interests.

(def.) Mechanisms for involvement of social partners in VET - set of rules and organisations shaping and regulating collaboration of social partners in the field of VET at national, regional, local and sectoral level, regardless if the involvement is on a mandatory or voluntary basis.  For example, participation of industry, employees’ representatives in councils, committees, boards that advise/are consulted by relevant authorities on issues related to VET.

Column 2 - At which levels are these mechanisms available?
(Please respond by choosing the relevant answer. More than one answer possible.)
1. National (central); 

2. Regional (e.g. federal constituent states, regional authorities);
3. Local (e.g. municipality, district, commune); 
4. Sectoral.
Column 3 - Which bodies are represented at the identified levels?
 (Please respond by choosing the relevant answer. Please indicate by identified levels, e.g. ‘National level  – State, Employers, Trade Unions’. More than one answer possible. If different bodies are represented at different levels, please specify by indicating the appropriate answer for each level in the same cell but in a separate line e.g.:  
	National level : 1,2,3

Regional level : 1,2


1. State; 

2. Employers;

3. Trade unions;

4. VET trainers;

5. VET students;

6. Other (please specify).
Column 4 - What is the basis for the involvement of social partners in VET at the identified levels?  
(Please choose one answer. Please indicate by identified levels, e.g. National level – Mandatory.  If the basis for involvement is not the same across levels, please specify by indicating the appropriate answer for each level in the same cell but in a separate line, see example in the column above.)
1. Mandatory basis;

 2. Voluntary basis.
(def.) The term ‘mandatory’ refers to a legal obligation of being involved in the process affecting VET.  
Column 5 - What is the role of the social partners in deciding on different elements of VET programmes (Decision making - 5a; Advisory role – 5b; None – 5c)? 
(E.g. if social partners decide on number of places in practical training and its duration, please complete: ‘Duration of practical training’ and ‘Number of places in practical training’ in column 5a. More than one answer possible for every column.)
1. Curricula; 

2. Practical training content;
3. Duration of practical training; 

4. Number of students in VET;
5. Number of places in practical training; 
6. Competences acquired in the programme; 

7. Examination requirements; 

8. Qualifications delivered to participants; 

9. Accreditation delivered to enterprises providing practical vocational training; 

10. Sectors/occupations in which practical vocational training is available.
(def.) Accreditation of enterprises providing practical training - refers to official recognition concerning the contents and standards of practical training in the workplace.

Table 3. Annual cost per student in VET
	Number of the programme*
	1
	2
	3

	
	What is the direct public cost?
	What is the direct enterprise cost?
	What is the direct individual cost to the individual student?

	A - Initial VET programmes

	A.1
	53 792 Kč (1921 EUR)
	na
	m

	A.2
	See column A.1
	na
	m

	A.3
	42 939 Kč (1533 EUR)
	na
	m

	A.4
	See column A.3
	na
	m

	A.5
	See column A.3
	na
	m

	A.6
	See column A.3
	na
	m

	B - CVET programmes

	B.1
	See column A.3
	na
	m

	B.2
	m
	m
	m

	Comments: Methodology used for cost calculation per pupil/student

·        the number of pupils/students in a school year = the number of pupils of full-time study + 1/3 of the number of pupils/students of other study forms (e-learning, combined study)

·        converted number of pupils/students in calendar year = 2/3 of the number of pupils/students in a school year, which ends in a given calendar year + 1/3 of the number of pupils/students in a school year, which begins in a given calendar year

·        total school system expenses = regular (no investment) expenses from budgets of Ministry of Education, municipalities and voluntary union of municipalities (DSO), regional and district authorities, the Ministry of Agriculture, the Ministry of Health, the Ministry of Industry and Commerce (the expenses of the Ministry of Defence, the Ministry of the Inferior and the Ministry of Justice are not included, because the data are not available in a coherent development line).

Schools for children/pupils/students with special educational needs are not included.




* Programmes identified in Part I, in Initial VET and CVET, please see: Table 1, Part I, p. 8
Column 1 - What is the direct public cost?
 (Please respond by providing data. Please provide a short explanation in ‘Comments’ how this cost has been calculated.)

Column 2 - What is the direct enterprise cost?
(Please respond by providing data. Please provide a short explanation in ‘Comments’ how this cost has been calculated.)

Column 3 - What is the direct individual cost to the individual student?
(Please respond by providing data. Please provide a short explanation in ‘Comments’ how this cost has been calculated.)

Table 4.  Public funding
	Number of the programme*
	1
	2
	3

	
	Distribution of public funding to VET educational institutions
	Are private institutions eligible for public funding?
	Mechanisms for the distribution of public funding to enterprises providing practical vocational training ?

	
	1a) Funding is allocated according to:
	1b) The level of allocated funding is based on criteria of:
	
	3a) Do employers providing practical training receive public funding?
	3b) Forms of public funding to employers providing practical training:
	3c) The level of allocated funding is based on criteria of:

	A - Initial VET programmes

	A.1
	Funding formulas
	National normative rates: 1( depends of the type of school, and the relevant field of education)
	Yes
	Yes
	Profit tax deduction
	Firm gross turnover

	
	
	Regional normative rates: 9 (regional long-term plan for education and development of education system, national curricula, the scope of teaching, the number of students in classrooms) *

	
	
	
	

	A.2
	See column A.1
	See column A.1
	Yes
	Yes
	See column A.1
	See column A.1

	A.3
	See column A.1
	See column A.1
	Yes
	Yes
	See column A.1
	See column A.1

	A.4
	See column A.1
	See column A.1
	Yes
	na
	na
	na

	A.5
	See column A.1
	See column A.1
	Yes
	Yes
	See column A.1
	See column A.1

	A.6
	See column A.1
	See column A.1
	Yes
	Yes
	See column A.1
	See column A.1

	B - CVET programmes

	B.1
	See column A.1
	See column A.1
	Yes
	na
	na
	na

	B.2
	See comments
	na
	na
	na
	na
	na

	Comments:A.1 *The region must observe the methodology developed by the Ministry of Education, Youth and Sports.
B.2 The education of adults in schools (public and private) leading to the acquisition of a qualification (level of education) is, in legal terms, considered to be not continuing, but initial education(this part-time education is subject to the same regulation as those in place for initial education). Besides initial education schools may also provide co-.called continuing education and training (DV) and so-called lifelong learning (CV). Both can be included in publicly promoted education , because they are provided in relevant institution’s facilities funded from public resources.  


* Programmes identified in Part I, in Initial VET and CVET, please see: Table 1, Part I, p. 8
Column 1 - Distribution of public funding to VET educational institutions
(def.) Public funding – refers to spending of public authorities on VET (all levels). It includes expenditures of ministries of education and of other ministries or equivalent institution. 
Columns 1a - Funding is allocated according to: 

(Please respond by choosing the relevant answer. More than one answer possible.)
1. Historic basis; 

2. Funding formulas; 

3. Negotiation between the funding body and the VET provider; 

4. Voucher funding; 

5. Other (please specify).
(def.) Funding on a historic basis – means that budgets are determined according to spending in previous years and estimates of the cost of activities planned for the future.  

(def.) The term ‘funding formulas’ refers to a formally defined procedure (a formula) used by government authorities to determine the level of public funds allocated to VET education institutions based on a set of predetermined criteria, which in most cases are input-, output- or performance-oriented. 

(def.) Voucher funding – funding that ‘follows’ the student. It channels education funding directly to individuals. It gives an individual the opportunity to select the VET institution of his choice and have all or part of the tuition paid. Vouchers can be funded and administered by the government, by private organizations, or by some combination of both. The actual payments to VET providers may be calculated on the basis of input/output criteria.  

Column 1b - The level of allocated funding is based on criteria of:

(Please respond by choosing the relevant answer. More than one answer possible.)
1. Number of enrolled students;
2. Number of staff; 

3. Students’ progression rate; 

4. Students’ completion rate; 

5. Average typical study duration; 

6. Labour market performance of programme graduates; 

7. High priority fields (e.g. funding weight favoring areas of skill shortage); 

8. Equity role (e.g. to encourage institutions to take up disadvantaged students); 

9. Other (please specify).  

Column 2 - Are private institutions eligible for public funding? 
Answer would be Yes or No.
(def.) Public and private VET institutions – VET institutions are classified as either ‘public’ or ‘private’ according to whether a public authority or a private entity (Church, Trade Unions, business enterprises) has the ultimate power to make decisions concerning the VET institution’s affairs. The extent to which an institution receives its funding from public or private sources does not determine the classification status of the institution as either public or private, and some institutions may be classified as private even though they are mainly funded by central/regional government authorities.
Column 3 - Mechanisms for the distribution of public funding to enterprises providing practical vocational training?
Column 3a - Do employers providing practical training receive public funding?
Answer would be Yes or No.

Column 3b - Forms of public funding to employers providing practical training
(If the response to the previous question (column 3a) was ‘yes’, please respond by choosing the relevant answer. More than one answer possible.)
1. Direct subsidy; 

2. Payroll tax deduction/exemption;
3. Profit tax deduction; 

3. Other (please specify).

(def.) Direct subsidy – involves a direct cash transfer from public sources to enterprises providing practical vocational training e.g. state contribution to the training fund, grants.

(def.) Indirect subsidy – the term would cover any form of subsidy that does not involve a direct transfer, such as for example tax deduction and exemption. 

(def.) Payroll tax deduction/exemption – deduction/exemption on an amount that an employer withholds and/or pays on behalf of their employees based on the wage or salary of the employee. Governments use revenues from payroll taxes to fund such programs as social security, health care, unemployment compensation, worker's compensation. 

(def.) Profit tax deduction – deduction/exemption on a taxable earning of an enterprise. 
Column 3c - The level of allocated funding is based on criteria of:

(If the response to the questions in column 3a was ‘Yes’, please respond by choosing the relevant answer. More than one answer possible.)
1. Number of training places; 

2. Theoretical duration of the practical training;  

3. Student completion rate; 

4. Qualifications training leads to;  
5. Labour market performance of the person who received the practical training;  

6. High priority fields (e.g. funding weight favoring areas of skill shortage); 
7. Equity role (e.g. to encourage enterprises to take up disadvantages trainees); 
8. Number of employees; 

9. Firm gross payroll;

10. Firm gross turnover; 

11. Other (please specify).
Table 5.1 Enterprises’ contribution to VET costs
	Number of the programme*
	1
	2
	3

	
	Do employers contribute to VET cost?
	Enterprises' spending on practical vocational training
	If arrangement of enterprises' contribution to practical training is subject to negotiation, who does it involve?

	
	
	2a) Are costs of practical training shared by employers through monetary contributions?
	2b) At which level does this redistribution take place?
	2c) On what basis is the monetary contribution to practical training determined?
	

	A - Initial VET programmes

	A.1
	No
	
	
	
	

	A.2
	No
	
	
	
	

	A.3
	No
	
	
	
	

	A.4
	No
	
	
	
	

	A.5
	No
	
	
	
	

	A.6
	No
	
	
	
	

	B - CVET programmes

	B.1
	No
	
	
	
	

	B.2
	na
	
	
	
	

	Comments:  


* Programmes identified in Part I, in Initial VET and CVET, please see: Table 1, Part I, p. 8
Column 1 - Do employers contribute to VET cost?

(Please respond by choosing the relevant answer. More than one answer possible.)

1. Yes, to the cost of general academic VET;

2. Yes, to the cost of practical training; 

3. No, they do not.
(def.) Employers’ contribution to VET cost includes monetary costs directly channelled to VET (e.g. contribution to training levy fund) and resource costs linked to the provision of practical training. 
Column 2 - Enterprises' spending on practical vocational training

Column 2a - Are costs of practical training shared by employers through monetary contributions?
(If the answer to the question in column 1 was ‘Yes, to the cost of practical training’, please choose one answer.)

1. Yes, firms not offering training are charged (e.g. with a 'training tax'); 

2. All firms contribute to the training cost (e.g. through the training levy fund);
3. No, firms not offering training do not share costs of practical training provided by other firms;

4. Other (please specify).    
(def.) Share of costs of practical vocational training by employers – costs of practical training provision are shared among firms through monetary contribution directly channelled to practical vocational training. This excludes for example the public funding on VET via general taxation including profit taxes paid by enterprises.    
Column 2b - At which level does this redistribution take place?

(Please respond by choosing the relevant answer. More than one answer possible.)

1. National (central); 
2. Regional (e.g. federal constituent states, regional authorities); 

3. Local (e.g. municipality, district, commune); 

4. Sectoral.
Column 2c - On what basis is the monetary contribution to practical training determined?
(If the answer to the question in column 1 was ‘Yes, to the cost of practical training’, please respond by choosing the relevant answer. More than one answer possible.)
1. Enterprise gross payroll; 

2. Number of employees; 

3. Enterprise gross turnover; 

4. Enterprise sector; 

5. No specific criteria; 

6. Other (please specify).
Column 3 - If arrangement of enterprises' contribution to practical training is subject to negotiation, who does it involve?
(Please respond by choosing the relevant answer. More than one answer possible.)
1. State; 

2. Employers; 

3. Trade unions,  

4. VET students; 

5. Other (please specify).
Table 5.2. Enterprises’ contribution to VET costs
	Number of the programme*
	1
	2
	3

	
	Enterprises contribute to the cost of:
	Contractual status of the person in practical vocational training in workplace
	Income and social security of the person in practical vocational  training in workplace

	
	
	2a) Basis of contractual status of the person in practical vocational training
	2b) The contractual parties include
	2c) Characteristics of the contract of the person in practical training
	3a) A person in practical vocational training receives:
	3b) Is income amount determined through a collective agreement?
	3c) At which level is income provision and its amount  determined?
	3d) Please indicate  an income of a person in practical training in workplace
	3e) Do employers pay social security contributions for a person in practical training in workplace?

	A - Initial VET programmes

	A.1
	na
	
	
	
	
	
	
	
	

	A.2
	na
	
	
	
	
	
	
	
	

	A.3
	na
	
	
	
	
	
	
	
	

	A.4
	na
	
	
	
	
	
	
	
	

	A.5
	na
	
	
	
	
	
	
	
	

	A.6
	na
	
	
	
	
	
	
	
	

	B - CVET programmes

	B.1
	na
	
	
	
	
	
	
	
	

	B.2
	na
	
	
	
	
	
	
	
	

	Comments: 


* Programmes identified in Part I, in Initial VET and CVET, please see: Table 1, Part I, p. 8
Column 1 - Enterprises contribute to the cost of VET
(Other than income and social security of the person in practical vocational training in workplace.
Please respond by choosing the relevant answer. More than one answer possible.)
1. Training equipment and materials; 

2. Trainers/teachers' salaries; 

3. Travel expenses for a person in practical training; 

4. Other (please specify).
Column 2 - Contractual status of the person in practical vocational training in workplace
Column 2a – Basis of contractual status of the person in practical vocational training: 
(Please choose one answer.)
1. Mandatory; 

2. Non-mandatory.

Column 2b - The contractual parties include:
(Please respond by choosing the number of the relevant answer. More than one answer possible.)
1. Employer; 

2. Person in practical vocational training; 

3. VET institution providing academic general VET; 

4. Other (please specify).
Column 2c - Characteristics of the contract of the person in practical training
(Please choose one answer.)
1. Employment contract;

2. Training contract;

3. Contract combining training and employment contract;

4. Other (please specify).
Column 3 - Income and social security of the person in practical vocational training in workplace

Column 3a - A person in practical vocational training receives:
(Please choose one answer.)

1. Wage/salary; 

2. Allowance for a training period; 

3. No financial compensation; 

4. Other (specify).
Column 3b - Is income amount determined through a collective agreement?
Answer would be Yes or No.
(def.) Collective agreement – a written agreement, made between the employer and the employees, which sets out terms and conditions of employment (such as wages, hours of work, working conditions and grievance-procedures).
Column 3c - At which level is income provision and its amount determined?
(Please respond by choosing the relevant answer. More than one answer possible.)
1. National level (central); 

2. Regional level (e.g. federal constituent states, regional authorities);

3. Local level (e.g. municipality, district, commune);

4. Sectoral level;

5. Company level.
Column 3d - Please indicate an income of a person in practical training in workplace as a) a % of minimum wage, b) a % of average wage of qualified workers in the same occupation.

Column 3e - Do employers pay social security contributions for a person in work-place based training?

Answer would be Yes or No.
Table 6. Individuals expenditure on VET
	Number of the programme*
	1
	2
	3

	
	Do VET providers charge tuition fees to VET participants?
	Forms of public support to individuals  in VET:
	Eligibility criteria for public support (by different support forms):

	
	
	
	3a) tax relief
	3b) loan
	3c) grant

	A - Initial VET programmes

	A.1
	3 (in private institutions)
	na
	
	
	

	A.2
	3 (in private institutions)
	na
	
	
	

	A.3
	3 (in private institutions)
	na
	
	
	

	A.4
	3 (in private institutions)
	na
	
	
	

	A.5
	2, 3 (in private institutions)
	na
	
	
	

	A.6
	3 (in private institutions)
	na
	
	
	

	B - CVET programmes

	B.1
	3 (in part-time programme, in private institutions)
	na
	
	
	

	B.2
	See column B.1
	na
	
	
	

	Comments: 


* Programmes identified in Part I, in Initial VET and CVET, please see: Table 1, Part I, p. 8
Column 1- Do VET providers charge tuition fees to VET participants?

(Please choose one answer.)

1. Yes, in all cases; 

2. Yes, but subject to government guidelines; 

3. Yes, in certain cases (e.g. in part-time programme, in practical training, in private institutions, please specify); 

4. No fees.
(def.) Tuition fees in VET – apply to fees paid by a student for instruction and training (including fees for training materials) in public and private VET institutions. Payments for entrance examination, special contribution for additional services such as insurance coverage should not be included.   
Column 2 - Forms of public support to individuals in VET

(Please respond by choosing the relevant answer. More than one answer possible.)
1. Tax relief; 

2. Loan; 

3. Grant;

4. Other (please specify).

(def.) Tax relief - amounts deducted from a taxable income.

(def.) “The term ‘grant’ refers to financial support awarded to a student that does not have to be repaid. Tuition allowances and tuition waivers should be considered as grants. Only publicly-funded grant schemes provided to VET students attending public or private institutions should be considered. Grant schemes funded from private sources (such as grants awarded by foundations) be excluded.” (OECD/EDU questionnaire of the review of tertiary education).

(def.) “The term ‘loan’ refers to financial support awarded to a student that has to be repaid (including loans that may be converted into grants). Only publicly-funded and/or publicly-guaranteed loan schemes provided to VET participants should be considered. Loans funded from private sources (such as loans provided by commercial banks without public subsidy or guarantee) should be excluded.” (OECD/EDU questionnaire of the review of tertiary education).
Column 3 – Eligibility criteria for public support (by different forms of support)

Columns 3a – tax relief

(Please respond by choosing the relevant answer. More than one answer possible.)
1. Field of the programme; 
2. Mode of delivery (part-time/full-time);  
3. Qualifications programme lead to; 
4. Status of the attended institution (e.g. accredited/recognised institution?); 
5. Participant age; 
6. Income of participant; 
7. Educational performance during the programme; 
8. Level of education (before entering the programme); 
9. Other (please specify).
Columns 3b – loan

(Please respond by choosing the relevant answer. More than one answer possible.)
1. Field of the programme; 
2. Mode of delivery (part-time/full-time);  
3. Qualifications programme lead to; 
4. Status of the attended institution (e.g. accredited/recognised institution?); 
5. Participant age;
6. Income of participant; 
7. Educational performance during the programme; 
8. Level of education (before entering the programme);

9. Other (please specify).
Columns 3c – grant

(Please respond by choosing the relevant answer. More than one answer possible.)
1. Field of the programme; 
2. Mode of delivery (part-time/full-time);  
3. Qualifications programme lead to; 
4. Status of the attended institution (e.g. accredited/recognised institution?); 
5. Participant age; 
6. Income of participant; 
7. Educational performance during the programme; 
8. Level of education (before entering the programme); 
9. Other (please specify).
Table 7. Quality control
	Number of the programme*
	1
	2
	3
	4

	
	Which providers are subject to quality control?
	How is the quality assurance procedure initiated (by different VET providers)?
	Which of the following approaches are used in quality assurance (by different providers)?
	Standards against which the quality control is measured (by different providers):

	A - Initial VET programmes

	A.1
	1
	1
	2
	7

	A.2
	1
	1
	2
	7

	A.3
	1
	1
	2
	7

	A.4
	1
	1
	2
	7

	A.5
	1
	1
	2
	7

	A.6
	1
	1
	2
	7

	B - CVET programmes

	B.1
	1
	1
	2
	7

	B.2
	1
	1
	2
	7

	Comments: Quality assurance procedures of A.1, A.2, A.3, A.4, A.5, and B.1 programmes are based on self-assessment of VET educational institutions and external evaluation - activities of Czech School Inspection. 


* Programmes identified in Part I, in Initial VET and CVET, please see: Table 1, Part I, p. 8
Column 1 - Which providers are subject to quality control?
(Please respond by choosing the relevant answer. More than one answer possible.)
1. VET educational institutions; 

2. Non-educational providers (except enterprises providing practical training); 

3. Enterprises providing practical training.

(def.) Quality control – formal external procedure used to assure quality of teaching, learning and training in private and public institutions providing VET.

(def.) VET provider – an entity which provides vocational education and/or training programmes. This may encompass a broad range of public and private institutions, from secondary schools to adult education institutions, and enterprises providing training.
Column 2 - How is the quality assurance procedure initiated (by different VET providers)?
(Please choose one answer. If there are differences across VET providers e.g. ‘VET education institutions – Mandatory’; ‘Enterprises providing practical training – Voluntary’, please specify by indicating the appropriate answer for each provider in the same cell but in a separate line.)
1. Mandatory; 

2. Voluntary. 
(def.) The term ‘quality assurance’ refers to systematic, structured and continuous attention to quality.
Column 3 - Which of the following approaches are used in quality assurance (by different providers)?
(Please respond by choosing the relevant answer. More than one answer possible. If there are differences across VET providers, e.g. ‘VET education institutions – Assessment’; ‘Enterprises providing practical training – Accreditation’ please specify by indicating the appropriate answer for each provider in the same cell but in a separate line.)

1. Accreditation; 
2. Assessment; 
3. Audit.
(def.) Accreditation – a quality assurance procedure which monitors the quality of teaching and learning and results in a decision as to whether a VET provider or VET programme meets a threshold standard. (OECD/EDU questionnaire of the review of tertiary education)
(def.) Assessment – a quality assurance procedure which monitors the quality of teaching and learning and results in a graded judgment about the quality of a VET provider or programme. Assessment is also frequently called evaluation. (OECD/EDU questionnaire of the review of tertiary education)
(def.) Audit –  a quality assurance procedure that focuses more on the internal mechanisms adopted by a VET provider to monitor and improve its teaching and learning quality, rather than the direct monitoring of its quality. It also checks the extent to which the VET provider is achieving its own explicit or implicit objectives. (OECD/EDU questionnaire of the review of tertiary education)
Column 4 - Standards against which the quality control is measured (by different providers)

(Please choose one answer. If there are differences across VET providers, e.g. ‘VET education institutions – Curriculum’; ‘Enterprises providing practical training – Equipment and training material’, please specify by indicating the appropriate answer for each provider in the same cell but in a separate line.)

1. Curriculum;
2. Training content; 
3. Duration of the programme;
4. Duration of the training; 
5. Equipment and training material;
6. Number of training places; 
7. Qualifications acquired during the programme, 

8. Educational performance of VET students; 

9. Performance on the labour market of VET graduates;
10. Other (specify).
Table 8. VET providers
	Number of the programme*
	1

	
	VET programmes are delivered by:

	A - Initial VET programmes

	A.1
	schools

	A.2
	schools

	A.3
	schools

	A.4
	schools

	A.5
	schools

	A.6
	schools

	B - CVET programmes

	B.1
	schools

	B.2
	Schools; universities and other tertiary institutions, Adult education institutions, 

enterprise-based training center. work place/employers

	Comments: 


* Programmes identified in Part I, in Initial VET and CVET, please see: Table 1, Part I, p. 8
Column 1 – VET programmes are delivered by:

1. Schools;
2. Universities and other tertiary institutions;
3. Adult education institutions; 
3. Training centre;  

4. Enterprise-based training center;
5. Work place/Employers;
6. Trade union; 
7. Other (please specify).
Table 9. Trainers in VET 
	Number of the programme*
	1
	2
	3
	4

	
	Who employs the teacher/trainer?
	What are the pre-service teacher/trainer education requirements?
	Basis of the in-service development of teachers/trainers professional competencies:
	Are teachers/trainers subject to evaluation?

	A - Initial VET programmes

	A.1
	2
	2
	1
	1,2

	A.2
	2
	2
	1
	1,2

	A.3
	2
	2
	1
	1,2

	A.4
	2
	2
	1
	1,2

	A.5
	2
	2
	1
	1,2

	A.6
	2
	2
	1
	1,2

	B - CVET programmes

	B.1
	2
	2
	1
	1,2

	B.2
	2
	requirements individually set up by each school
	3
	2


* Programmes identified in Part I, in Initial VET and CVET, please see: Table 1, Part I, p. 8
Column 1 - Who employs the teacher/trainer?

(Please choose one answer.)
1. National authority (central); 

2. Regional authority (e.g. federal constituent states, regional authorities);

3. Local authority (e.g. municipality, district, commune); 

4. Institution providing VET; 

5. Enterprise.
(def.) Teachers and trainers in VET – personnel providing VET instruction. Please refer only to teachers/trainers involved in practical vocational training (in all institutions providing VET). 
Column 2 – What are the pre-service teacher/trainer education requirements?
(Please respond by choosing the relevant answer. More than one answer possible.)
1. Education level (please indicate ISCED level); 

2. Formal teaching qualifications (e.g. completion of pedagogical courses); 

3. Professional experience in the field of practical training; 

4. Other (please specify).

(def.) Pre-service requirements – conditions necessary to become a teacher/trainer in practical vocational training.
Column 3 - Basis of the in-service development of teachers/trainers professional competencies:
(Please choose one answer.)
1. Mandatory; 
2. At the discretion of teachers/trainers;
3. At the discretion of VET provider; 
4. Not offered.
Column 4 - Are teachers/trainers subject to evaluation?
(Please respond by choosing the relevant answer. More than one answer possible.)
1. Yes, internally (by a VET provider, e.g. school principal; employer providing training);
2. Yes, externally (by an external body); 

3. No evaluation.
Table 10. Levels at which VET policies are developed
	Number of the programme*
	1

	
	At which level are decisions concerning following aspects of VET programmes (provided by public institutions) taken? 

	
	1a)  Number of students
	1b) Students selection criteria
	1c) Curriculum in theoretical VET
	1d) Content of practical training
	1e) Salaries of teachers and trainers  in practical vocational training
	1f) Resource allocation on infrastructure

	A - Initial VET programmes

	A.1
	2 (Regional authorities)
	1 (entry health requirements)
	National level 
	National level
	National level
	2 ((Regional authorities)

	
	
	4
	
	
	
	

	A.2
	See column A.1
	See column A.1
	See column A.1
	See column A.1
	See column A.1
	See column A.1

	A.3
	See column A.1
	See column A.1
	See column A.1
	See column A.1
	See column A.1
	See column A.1

	A.4
	See column A.1
	See column A.1
	See column A.1
	See column A.1
	See column A.1
	See column A.1

	A.5
	See column A.1
	See column A.1
	See column A.1
	See column A.1
	See column A.1
	See column A.1

	A.6
	See column A.1
	See column A.1
	See column A.1
	See column A.1
	See column A.1
	See column A.1

	B - CVET programmes

	B.1
	See column A.1
	See column A.1
	See column A.1
	See column A.1
	See column A.1
	See column A.1

	B.2
	na
	na
	na
	na
	na
	na

	Comments: A.1: 1c,d) At central level national educational frameworks are developed. Schools design their own school educational frameworks based on national curricula. They take account of both the objectives of national policies, and the plans and requirements for education resulting from a specific regional environment and the needs of social parners.


* Programmes identified in Part I, in Initial VET and CVET, please see: Table 1, Part I, p. 8
Column 1 - At which level are decisions concerning different elements of VET programmes (provided by public institutions) taken? 
Please specify the level of decision-making for each of the following aspects of VET :
1a - Number of students

1b - Students’ selection criteria

1c - Curriculum in theoretical VET 
1d - Content of practical training 
1e - Salaries of teachers and trainers in practical vocational training 
1f - Resource allocation on infrastructure
(Please respond by choosing the relevant answer. More than one answer possible.)
1. National level (central); 
2. Regional level (e.g. federal constituent states, regional authorities); 
3. Local level (e.g. municipality, district, commune); 
4. Institution level.
Table 11. Evidence on labour market outcomes 
	Number of the programmes identified in Part I, in Initial VET and CVET*
	1

	
	In which way is the evidence on labour market outcomes of VET graduates obtained?  (if you responded 'yes' in the previous question)

	A - Initial VET programmes

	A.1
	1, 2, 3

	A.2
	1, 2, 3

	A.3
	1, 2, 3

	A.4
	1, 2

	A.5
	1, 2, 3

	A.6
	1, 2, 3

	B - CVET programmes

	B.1
	1, 2

	B.2
	5

	Comments: 


* Programmes identified in Part I, in Initial VET and CVET, please see: Table 1, Part I, p. 8
Column 1 - In which way is the evidence on labour market outcomes of VET graduates obtained?

(Please respond by choosing the relevant answer. More than one answer possible.)
1. Regular labour force survey; 

2. Longitudinal survey; 

3. Leaver survey; 

4. Census;  

5. No systematic collection of information;  
6. Other (please specify).

(def.) Labour force survey – is used to collect quantitative information in a given population about labour market.

(def.) Longitudinal survey – the study of a group of individuals at regular intervals over a relatively long period of time.

(def.) Leaver survey – survey of VET graduates at some point of time after graduation.

(def.) Census – the process of obtaining information about every member of a population.
Part III - Funding of vocational training provided by enterprises 
Information is being requested for vocational training part of continuing VET in formal education and vocational training outside formal education, wholly or partly financed by enterprises, and offered to enterprises’ employees who have a working contract. Vocational training provided by enterprises may include internal courses (designed and managed by the enterprise itself) and external courses (designed and managed by bodies not part of the enterprise). The following is excluded: practical vocational training provided by an enterprise in initial and continuing VET (see definitions to Part I and Part II or the Glossary). For example, it will include participation of an employee in upper-secondary VET for adult learners as well as two months training in accounting provided by an enterprise to its employees.  

VET training wholly or partly financed by enterprises – VET training financed in total or partly by enterprises, whether direct or indirect. Part financing could include the use of work-time for the training activity as well as the financing of training equipment (books, computers, CD-ROMs, etc). (EUROSTAT, 2002)
Responses to some questions in this part have been already provided by some countries in the framework of the OECD/EDU review of adult learning carried out between 1994 and 2004; although they may require updating. Relevant chapter from the final report of this activity: OECD (2005), “Promoting Adult Learning” is available in annex.
Table 1. Funding of vocational training provided by enterprises

	1
	2

	Financial schemes for firms
	Financial schemes for individuals

	1a) What are the financial incentives for firms to provide their employees with training?
	1b) On which basis are these financial incentives determined?
	2a) What are the financial incentives  for individuals to participate in training?
	2b) Is an employee entitled to training leave?
	2c) Does an employee receive any financial compensation during leave?

	See comments.
	
	
	
	

	Comments: The training of employees is largely financed by employers, and the resources spent are accounted for as a company cost. There are no legal regulations stipulating the level of expenditure for this purpose. One exception is the obligatory training of the staff performing specific occupations which the employer is obliged to arrange for. There are no nationwide financial incentives which would stimulate employers to spend more on staff development.
Companies may obtain contributions for the training of their employees. As part of an active employment policy they may recieva a contribution from the labour office for retraining designed for the relevant employees to retain them in the company. Following the ČR’s accession to the EU it is also possible to draw resources for specific training from the ESF.

Large investors in regions with an above –average rate of unemployment may, as part of investment incentive schemes, get a subsidy of up to 35% of their training and retraining cost. Smaller investors may obtain a similar subsidy of up to cca EUR 1 000  per one employee participating in training or retraining. These subsidies are provided within the Programme for the support for the creation of new jobs in regions most afflicted with unemployment.


Column 1 - Financial schemes for firms
Column 1a - What are the financial incentives for firms to provide their employees with training?
(Please respond by choosing the relevant answer. More than one answer possible.)
1. Profit tax deduction; 

2. Payroll tax deduction; 

3. Levy-based-train-or-pay scheme; 

4. Grants from levy training fund; 

5. Grants based on central budgets; 

6. Other (please specify).

(def.) Financial incentives to firms to train – refers to financial support to firms that invest in training of their employees. This includes both direct and indirect subsidies from public and non-public sources.

(def.) Profit tax deduction – Allows firms to deduct the cost of training or more than that from their taxable profits. (OECD, 2005, p.60, table 3.1)
(def.) Payroll tax deduction – Allows firms that do not generate profits to deduct the cost of training from their payroll tax. (OECD, 2005, p.60, table 3.1)
(def.) Levy-based-train-or-pay scheme – Only firms that do not reach the threshold of training expenditure are obliged to pay. (OECD, 2005, p.60, table 3.1)
(def.) Grants from levy training funds – Governments and sectoral bodies collect training levies from firms which are then disbursed to eligible firms that have requested training grants. (OECD, 2005, p.60, table 3.1)
(def.) Grants based on central budgets – Governments use general budgets to finance training activities. (OECD, 2005, p.60, table 3.1)
Column 1b - On which basis are these financial incentives determined? 
 (Please respond by choosing the relevant answer. More than one answer possible.)
1. Enterprise gross payroll; 

2. Number of employees; 

3. Enterprise gross turnover; 

4. Enterprise sector; 

5. No specific criteria; 

6. Other (please specify).
Column 2 - Financial schemes for individuals

Column 2a - What are the financial incentives for individuals to participate in training?
 (Please respond by choosing the relevant answer. More than one answer possible.)

1. Income tax deduction; 

2. Payroll tax-based training grants; 

3. Payback clauses; 

4. Individual loans; 

5.  Allowance; 

6. Individual training account;
7. Other (please specify).

(def.) Income tax deduction – Training expenditures that are deducted from individual’ taxable income. (OECD, 2005, p.64, table 3.2)
(def.) Payroll tax-based training grants – Grants from levy training fund to individuals that request training activities. (OECD, 2005, p.64, table 3.2)
(def.) Payback clauses – Firms and individuals establish a contract that specifies a period during which trained person is obliged to pay back training costs after voluntary quit. (OECD, 2005, p.64, table 3.2).

(def.) Individual loans – Bank loans to adult learning purposes. Government usually guarantees the loans in case of defaults. (OECD, 2005, p.64, table 3.2).

(def.) Allowances – Channel funding directly to individuals in training; cover part of the opportunity costs of participation in training. (OECD, 2005, p.64, table 3.2)
(def.) Individual learning accounts – A bank account to be used only for adult learning purposes. Normally, multiple stakeholders including the government, adults, firms, and sectoral bodies invest in the account. (OECD, 2005, p.64, table 3.2)
Column 2b - Is an employee entitled to training leave?
 (Please choose one answer.)
1. Yes, in all cases; 

2. Yes, under certain conditions (please specify, e.g. field of training; for how long an employee has been employed); 

3. No, there is no training leave.
(def.) Training leave – Training leave provides employees (with paid or unpaid) leave to undertake training.  
Column 2c - Does an employee receive any financial compensation during leave?
 (Please choose one answer.)
1. Salary/wage is maintained; 

2. Leave compensation (e.g. equal to unemployment benefit); 

3. The leave is unpaid.
Part IV - Information about routes to specific occupations
This part of the questionnaire identifies the main routes by which people from different countries obtain the qualifications necessary to undertake a set of chosen key representative occupations: nurse, bank clerk, computer/IT specialist, estate agent, hairdresser, plumber, cook and car mechanic. For example, in different countries nursing is obtained in different programmes. The occupations have been selected according to the criteria of:

· their comparability and representativeness across OECD countries i.e. should exist in most OECD countries;
· nature of tasks performed and skills required to their exercise, i.e.  represent different family of skills and can be acquired at different educational levels. 
Table 1. Routes to specific occupations
	
	1
	2
	3

	Occupation*
	Are formal qualifications a precondition for entering the following occupations?
	Where can these qualifications be gained?
	Please indicate corresponding  programme/s where qualifications leading to the specific occupation can be obtained

	Nursing
	Yes
	1
	A.5

	Bank clerk
	Yes
	1
	A.3,A .4, A.5

	Computer/IT specialist
	Yes
	1
	A.3,A .4, A.5

	Estate agent
	No
	3
	

	Hairdresser
	Yes
	1
	A.2

	Plumber
	Yes
	1
	A.2

	Cook
	Yes
	1
	A.2

	Car mechanic
	Yes
	1
	A.2

	Comments: 
Nurse (Maturita Certificate in: 53-41-M/001 General Nurse): A qualified nurse will find employment in all types of health facilities, as a health worker in social service facilities or in private nursing, in particular in child care, to a standard defined for general nursing (health worker qualified to work in the health sector without specialist supervision).
Vocational competency:

· to provide nursing, preventive and educational care for children in different age categories, substitute nursing of adults

· to diagnose on the basis of nursing anamnesis and nursing plans, to assess results of nursing care

· to interview patients and their families, to collect necessary information

· to provide safe and suitable surroundings for treatment and to comply with treatment regimes

· to satisfy biological, psychological and social needs of clients/patients

· monitor and assess physiological functions with the senses and with instruments

· to perform screening examinations, orientation biochemical examinations of urine and examinations for glycaemia, take samples of biological materials, and assess examination results

· to dress acute and chronic wounds, 
· to perform catheterizations of urinary bladder of women and adolescent girls over the age of 10 and irrigations of urinary bladder women, men and children over the age of 10

· to resolve problems related to nutrition and evacuation

· to administer medicines through the digestive tract, skin, conjunctival sac, vagina, respiratory tract, intramuscular and epidermic  injections, intravenous and epidermic injections and infusions (excluding intravenous injections and infusions, to administer   infusions to newborn babies)

· to apply (under direct supervision of physician) or assist with application of intravenous blood derivates produced by fractioning of human plasma

· to make ECG records, monitor and assess them

· to administer and maintain oxygen therapy

· to prepare patients for diagnostic and treatment interventions, assist with such interventions, perform them according to physicians’  instructions, provide during such interventions nursing care

· to participate in instrumentation in the operating theatre

· to work with medical instrumentation, follow safe work methods while doing so

· to perform according to instructions from a physiotherapist or ergotherapist rehabilitation nursing and prevention of immobility disorders

· to carry on activities related to patients’ admission, transfer, discharge and death

· to maintain nursing records and work with health  information systems

· to educate patients

· to provide assistance and advice to clients or patients with social and health problems

· to provide premedical first aid, participate in medical first aid, crisis aid and intervention

· to support health of individuals, families and groups, cooperate on implementation of programs aimed to improve the state of health of the population

· to participate in research projects and collection of information

· to lead nursing teams and help to run general and specialist practices

· to cooperate with organizations providing follow-on health and social care
Bank clerk: (Maturita Certificate in: 63-41-M/004 Business): School leavers can find a job as employees in all types of businesses in the economy sphere and public administration at all levels. After gaining necessary practical experience, school graduates will be prepared to start private business in fields corresponding to their education.
Examples of possible work positions: economists, accountants, finance officers, marketing officers, assistants, secretaries, sales representatives, statistician, bank and insurance officers etc.

Vocational competency:

· to work with applicable legal regulations

· to be well-versed in labor law and issues related to commercial obligations

· to draft general documents in compliance with a standardized layout

· to make out accounting documents and reports, keep tabs on tax records, keep accounting and computer accounting

· to carry out simple market research

· to calculate taxes (VAT, income tax)

· to be well informed about bank activities

· to use basic knowledge of sales psychology when negotiating with clients and customers

· to represent the company well in public and contribute to company image in a positive way

Computer/IT specialist (Maturita Certificate in:26-47-M/001 Computer Technology): The holder of this certification will find application for his or her education in processes of planning, implementing, directing, administrating, and providing complex hardware and software solutions in the area of setting up information and communications technology in every economic sector.
Examples of possible employment positions include: IT technician, applications administrator, operating systems administrator, network administrator, programmer, web page creator, IT equipment purchaser or dealer, etc.

Vocational competency:

· assembles computers and performs maintenance and service on them 

· designs, implements and administrates computer networks 

· installs and administers operating systems and software applications 

· programs in one of the higher programming languages 

· creates web pages and multimedia documents for the Internet network

· designs and implements systems for data processing 

· acts in an advising capacity in the area of computer technology

· undertakes business negotiations in the area of computer technology
General competency (common for all qualifications mentioned above):

· to be well informed about culture, history and the present-day Czech nation within the European and world context

· to formulate views and attitudes verbally and in writing, communicate in at least one other foreign language, use technical terminology
· educate themselves and work in an effective way and assess impartially their results

· ability to adapt themselves to the changing conditions of life and work; to work well in a team; and to be responsible for assigned tasks

· to work with information, use ICT

· ability to use basic mathematics and the basic principles of physics and chemistry when needed

· knowledge of the present rights and duties of employers and employees, knowledge of how to conduct a job search

· to act in an environmentally-conscious manner and in compliance with strategies for sustainability

· knowledge of the fundamentals of health, occupational safety, and fire prevention and safety

Hairdresser(Apprenticeship Certificate in: 69-51-H/001 Hairdresser): A graduate is able to work as a hairdresser, providing professional hairdressing services in hairdresser shops and parlours. After having obtained necessary work experience, a graduate is able to do business in hairdressing services.

Vocational competency:

· choose a suitable hairstyle based on the quality and diagnosis of hair and in compliance with the request of a customer, health and hygiene regulations, technological procedures, aesthetic principles, and fashion trends  

· decide whether to provide hairdressing services in case of hair and scalp diseases  

· choose suitable hair preparations based on their properties and use 

· provide different types of scalp massages and perform surface and deep hair regeneration 

· hairstyle by cutting, by doing a perm or water wave, or by using electrical curling and flat irons 

· bleach, dye, highlight, and tint hair 

· change the look of a customer (shave, shape moustaches and beards, and dye eyelashes, eyebrows, moustaches, and beards) 

· observe the principles of labour safety and health protection, health and hygiene regulations, and the principles of personal hygiene

· advise customers 

· keep prescribed paperwork 

· act in a professional and refined manner and observe good manners 

· solve unusual and problem situations with customers, co-workers, and business partners 

Plumber (Apprenticeship Certificate in: 36-52-H/001 Plumber): A graduate can be employed as a plumber in all types of construction companies. After having obtained necessary work experience, a graduate is able to do business in the plumbing industry.
Vocational competency:

· understand design and technical documentation on land structures, read implementing installation drawings, and draw simple installation drawings 

· perform simple calculations of the consumption of materials consumption 

· choose, use, and maintain tools, mechanical equipment, and work aids for plumbing 

· choose plumbing materials and products, transport them to the place of work, and prepare them for plumbing   

· know plumbing technological procedures and choose work procedures 

· install, repair, and maintain the internal systems of water distribution, sanitation, heat distribution, and gas distribution 

· install, repair, and maintain fixtures, fittings, and appliances 

· know the systems of regulating and measuring of internal plumbing equipment and distribution lines 

· have basic knowledge about the external systems of water distribution, sanitation, heat distribution, and gas distribution 

· use work and materials standards 

· monitor and evaluate the quantity and quality of performed work

· keep written documentation on performed work 

Cook (Apprenticeship Certificate in: 65-52-H/001 Cookery: School graduates can work as cooks in all types of businesses and in catering services. After gaining practical experience, school graduates will be prepared to start their own businesses in hospitality and catering.
Vocational competency:

· to examine the quality of foodstuffs and their use in making meals

· knowledge of cutting, storing, preparing, and processing foodstuffs

· preparation of hot and cold meals and drinks according to standard techniques

· preparation of meals and drinks for serving and presentation, including their aesthetic arrangement

· to operate technical and technological equipment in the restaurant

· to serve meals and drinks, to know the technique of guest attending

· to create menus, taking into account the principles of nutrition and the differences in diets among people

· to create original menus as well as menus for special occasions

· to keep track of goods and foodstuffs

· to calculate prices

· to execute orders and render accounts

· to follow hygienic regulations

Car mechanic (Apprenticeship Certificate in: 23-68-H/001 Auto mechanic): A graduate is able to work in road vehicle repair shops or in the car manufacturing industry.  

Possible work positions: auto mechanic, motor vehicle serviceman, and installation worker.

Vocational competency:

· find out the technical condition of vehicles, using measuring and diagnostic tools, equipment, and devices 

· perform prescribed guarantee and post-guarantee inspections

· perform regular and medium-difficult repairs of road motor vehicles 

· perform maintenance and medium-difficult repairs of wiring and electrical equipment of vehicles 

· check and set the parameters prescribed by the manufacturer 

· test the functioning of aggregates and test drive repaired vehicles 

General competency (common for Hairdresser, Plumber, Cook and Car mechanic): 
· to be well informed about culture, history and the present-day Czech nation within the European and world context

· to formulate views and attitudes verbally and in writing, communicate in at least one other foreign language

· to effectively organize and manage and participate in a team; including the ability to lead a team and cope with problematic situations

· knowledge of how to use information and ICT; basic ICT skills

· ability to use basic mathematics and the basic principles of physics and chemistry when needed

· to act in an environmentally-conscious manner and in compliance with strategies for sustainability 

· knowledge of the fundamentals of health, occupational safety, and fire prevention and safety




* Please provide in ‘Comments’ a short description of each occupation: skills necessary to its exercise and differences within the occupation (e.g. different kind of ‘nursing’).

Column 1 - Are formal qualifications a precondition for entering the following occupations?

Answer would be Yes or No.

Column 2 - Where can these qualifications be gained?
 (Please respond by choosing the relevant answer. More than one answer possible.)

1. Initial VET; 

2. CVET; 

3. Through the recognition of work experience; 

4. Through formal recognition of skills and competencies regardless of how they have been gained;

5. Other (please specify).
Column 3 - Programme/s where qualifications leading to the specific occupation can be obtained
(Please indicate corresponding programme/s identified previously in Part I or if necessary any other programme, i.e. if these qualifications can be obtained outside identified VET programmes.)
� List of references in Annex. 
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